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Society continues to struggle with the full inclusion of individuals with disabilities. 

Review of related literature and best inclusive practices demonstrated the need for 

training and education on the philosophy and practices of inclusion. The purpose of this 

project was to develop an inclusion certificate program to be implemented at the State 

University of New York at Cortland.  The conceptual framework for program 

development was derived from review of the related literature in the areas of the history 

of disability, inclusion, and barriers to inclusion, and best inclusive practices. Key 

concepts integrated throughout curriculum development included attitude formation and 

change, social role valorization, and the normalization principle. The vision was to create 

a comprehensive curriculum that would facilitate a multi-faceted learning experience. 

Curriculum development consisted of three main components: the core course, Inclusion 

Across the Lives of People with Disabilities; a fieldwork experience in community 

inclusion, and supporting coursework.  Topics covered in the core course included: 

introduction to inclusion, disability history, legislation, paradigm shift perspective, early 

childhood, education, recreation, employment and retirement, self-determination, 

challenging behaviors, spirituality, friendship and relationship, and health and social 

service systems.   Course outlines, lesson plans, and assignments were created for each 

component, and were included in the Inclusion Certificate Program Plan.  Program 

objectives were utilized in development of the three components of the evaluation plan; 

the advisory committee, student portfolio, and attitude assessment. Funding and budget 

sources were identified to assist in future implementation of this program. 
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Chapter 1 

 

INTRODUCTION AND STATEMENT OF THE PROBLEM 

 

 The evolution of the Disability Rights movement influenced the development of 

disability as a field of academic study.  Around the world institutions of higher education 

are offering a variety of degrees and certificate programs related to disability issues.  

Through research and education, the field of disability studies advocates for civil rights 

and self-determination for individuals with disabilities.  The proposed inclusion 

certificate program is the most recent trend in disability education. The focus of these 

new programs is on educating and training individuals on how to interact in an inclusive 

manner, both professionally and personally. This comes at a time in which society 

continues to struggle with the full inclusion of individuals with disabilities.   

Emanated throughout disability studies is the philosophy of inclusion, with the 

common goal of an inclusive society.  Schleien, Green, and Stone (2002) identified three 

levels of inclusion: physical, functional, and social. Physical inclusion refers to the 

physical placement of a person with a disability into a mainstream program. The second 

level, functional inclusion, is achieved when people with disabilities can participate and 

function within the inclusive environment. Functional inclusion requires full accessibility 

of all programs. Full inclusion, also referred to as social inclusion, encompasses the 
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physical and functional integration of people with disabilities, and is achieved when 

people with disabilities are able to experience all of the opportunities available to the 

general person. Federal legislation, including the American with Disabilities Act of 1990, 

has played a significant role in implementing the physical and functional inclusion of 

individuals with disabilities by mandating accessibility of public services and reasonable 

accommodation in programs (Schleien, Green, & Stone, 2002).  Physical and functional 

inclusion has occurred throughout the public school system and has begun to appear 

within recreation and leisure services.  Research distinguishes full inclusion from that of 

physical or functional inclusion.  Full inclusion, is deemed as the highest level of 

inclusion because it involves the concepts of social acceptance, full participation, 

freedom, and choice (Schleien, Green, & Stone, 2002).  

Based on research, full inclusion is achieved once existing societal barriers are 

removed.  According to Heyne (2003), individuals with disabilities experience barriers to 

inclusion on four levels: architectural, programmatic, administrative, and attitudinal.  

While each barrier requires individual attention, attitudinal barriers are identified as a 

primary issue, since attitudes encompass human thoughts and feelings that inherently 

dictate behavior.  It is believed that all other forms of societal barriers will exist until 

society’s negative attitude toward disability has changed. 

A restructuring within the field of disability studies placed emphasis on disability 

as a social phenomenon, one that has been socially constructed (Gill, 1998).  Disability as 

a social construct prevents society from accepting individuals with disabilities as equal 

members of society.  Society as a whole needs to restructure the concept of disability in 

order to change the way in which individuals with disabilities are treated and viewed.  
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The paradigm shift perspective of social change highlights the fundamental changes that 

have occurred thus far in the treatment of individuals with disabilities (Hagner, 2000).  

Society has already gone from institutions as the primary means of treatment to providing 

separate programs within the community for individuals with disabilities.  Research 

indicates that we are currently in the second paradigm shift, which is a transition away 

from separate programs, to the provision of supports for the inclusion of individuals with 

disabilities.   

 Along with the transition towards the support paradigm, a role shift has occurred 

in terms of who is responsible for providing support to individuals with disabilities.  

Historically, it has been the caretakers, families, and certain professionals who have 

worked to meet the needs of individuals with disabilities. Full inclusion, however, 

requires society as a whole to assume the responsibility for meeting the needs and 

providing the supports necessary for individuals with disabilities to experience an 

inclusive lifestyle. Every member of society could benefit from exposure to people with 

disabilities, and the opportunity to develop the knowledge and skills to promote 

inclusion. Therefore, there is a fundamental need in society for training and education on 

the philosophy and practice of inclusion. 

  

Purpose 
 

 

The purpose of this project was to develop an inclusion certificate program to be 

implemented at the State University of New York at Cortland. The goal was to develop a 

comprehensive curriculum that would “offer all interested students and professionals, 

regardless of field of study, an understanding of and exposure to contemporary theories 
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and practices of inclusion, focusing on providing services to people with disabilities in 

naturally occurring programs and settings”(Institute for Disability Studies, SUNY 

Cortland, 2002). 

 

Objectives 

 

For this project it was imperative that two sets of objectives be developed. One set 

outlined those for the project as a whole, while the other was specific to the inclusion 

certificate program.  

Objectives for the Inclusion Certificate Program 

 Upon completion of this program, participants will be able: 

Objective 1: To understand disabilities in the context of inclusive services. 

Objective 2: To demonstrate enhanced skills in inclusive service provision and 

collaboration for individuals with disabilities. 

Objective 3: To understand personal perception and attitude towards individuals with 

disabilities.  

Objective 4: To understand philosophy, need, and practice of inclusion. 

Objective 5: To gain general awareness of interacting with individuals through actual 

experience. 

Objective 6: To identify societal barriers to inclusion and how to effectively address 

them. 
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Objectives Addressed for the Overall Project 

Objective 1: To demonstrate need for proposed certificate program based on body of 

knowledge. 

Objective 2: To identify best practices in existing programs. 

Objective 3: To develop a comprehensive curriculum based on best practices 

Objective 4: To develop a core course with a holistic focus on inclusion and the 

disability experience. 

Objective 5: To develop an individualized field experience that provides practice of 

inclusive services for people with disabilities. 

 

 

Assumptions 

  

The major underlying assumption of this project was that full inclusion within 

society is the absolute right of individuals with disabilities.  Another assumption of this 

project was that educators in higher education have the unique opportunity as well the 

responsibility to provide educational experiences with focus on improving society as a 

whole.  In addition, it was assumed that educators share the philosophy of inclusion and 

believe in the benefits of an inclusive society.   
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Delimitations 

  

Curriculum for the inclusion certificate program was developed based on the best 

practices of existing programs.  The University of Minnesota, Certificate in Disability 

Policy provided the general structure of the twelve-credit program (Institute on 

Community Integration, n.d.).  Course topics were predetermined by faculty of SUNY 

Cortland as well as identified throughout related literature. 

 

 

Limitations 

  

In terms of program development, this project is limited by the lack of best 

practices and outcomes of existing certificate programs. While such programs as the one 

offered through the University of Minnesota provided initial guidance and foundation, 

there is a need for evaluative procedures, comparison amongst programs, and overall 

success and effect of programs. Another perceived limitation is in regard to funding.   

The proposed certificate program is dependent on financial support, possibly to be 

derived from outside sources.  The quality of the program is also dependent upon 

interdepartmental involvement and support in terms of facilitation of the core course.  

Community involvement from inclusive agencies is vital for the experiential component 

of the curriculum.  Eventual success of the program will depend on the marketing of the 

new program to eligible students and community members. 
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Definition of Terms 

 

The following terms are defined as used in this project: 

Barriers- Obstructions prohibiting movement, personal growth, and/or access to 

community resources (Burkhour as cited in Anderson & Kress, 2003, p.67). 

 

Certificate- A credential issued by an institution in recognition of the completion of a 

curriculum other than one leading to a degree (NYSED, 2001). 

 

Disability studies- Focus on disability as a social phenomenon, examining ideas related to 

disability in all forms of cultural representations throughout history, and examining 

policies and practices, all centered around the experience of disability (Gill, 1998). 

 

Inclusion- Inclusion is not a place; instead, it is a lifestyle in which a person is an active 

participant in his or her life, rather than a passive observer and the recipient of decisions 

someone else has made (Renzalglia et. al, 2003). 

 

Perceived freedom- Belief that one has the freedom to make choices, engage in an 

activity, or embark on a course of action of his or her own choosing (Shank & Coyle, 

2002, p.65). 

 

Quality of life- The degree to which the person enjoys the important possibilities of his or 

her life (Shank & Coyle, 2002, p.30).   
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The term “enjoyment” refers to the attainment of 

meaningful things (e.g., life goals, achievements, 

accomplishments) and the pleasure or satisfaction such 

attainment provides to the individual.  The term 

“possibilities” refers to the opportunities and constraints 

that operate in a person’s life as well as the balance 

between them.  Possibilities may occur by chance (e.g., 

gender, genetics, parent’s socioeconomic status) or by 

choice (e.g., decisions about how to spend time, money, 

join groups, eat, exercise)… ‘opportunities and constraints 

occurring by chance and by choice interact to produce the 

things that are possible in a person’s life (Shank & Coyle, 

2002, p. 30) 

 

 

Self-determination- Being in charge of your life, having control and being an equal 

partner.  The principles of self-determination include freedom, authority, responsibility, 

respect, choice, support and opportunity.  People with disabilities want to be active 

partners in the determination of their life goals (Shank & Coyle, 2002). 

 

Social construction theory- How human beings create meanings that ultimately define 

human behavior (Dattilo & Devine, 2001). 
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Chapter 2 

 

LITERATURE REVIEW 

 

 The purpose of this project was to develop and implement a comprehensive 

Inclusion Certificate Program for the SUNY College at Cortland through the Institute for 

Disability Studies.  The evolution of the Disability Rights movement influenced the 

development of disability as a field of academic study.  Around the world institutions of 

higher education are offering a variety of degrees and certificate options related to 

disability issues. This comes at a time in which society continues to struggle with the full 

inclusion of individuals with disabilities. The following chapter presents the results from 

a comprehensive review of literature pertaining to the development of an Inclusion 

Certificate Program in the following areas: (a) history of disability, (b) inclusion, (c) 

barriers to inclusion, and (d) best practices in facilitating inclusion.  This chapter 

concludes with brief summary of the importance of the project and implications for future 

research in this area of study.  

 

 

History 

 

Imperative in the development and implementation of an Inclusion Certificate 

Program is the need for a historical understanding of disability.  The historical 

perspective, “…enables individuals to reflect upon the historicity, as against naturalism, 
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of a given concrete practice or institution” (Mandalios, 1996, p.279). The history of 

disability encompasses the evolution of inclusion and the disability rights movement.  

The brief historical overview is presented in three essential components.  The first part is 

a comprehensive overview of the treatment of disability as discussed through the 

paradigm shift perspective.  Secondly, four pieces of fundamental legislation and their 

influence on disability will be presented.  A brief history of disability as a field of study 

will conclude this aspect of the literature review. 

 

Paradigm Shift Perspective 

 

According to Hagner’s (2000) discussion on social change, “The way a society 

views and responds to disability and people with disabilities says as much about the 

society as it does about disability” (p.15). Individuals with disabilities have historically 

experienced discrimination in areas of employment, education, transportation, recreation 

and leisure (Anderson & Kress, 2003).  Hagner (2000) applies the paradigm shift 

perspective to further understand the fundamental changes that have occurred, as well as 

implications for future change. The paradigm perspective provides a comprehensive 

means of understanding the factors of social change. Hagner (2000) best describes a 

paradigm as the world in which we know it.  The structure of a paradigm consists of 

theory and concept which dictate human behavior and inherently their understanding of 

their world (Hagner, 2000). A paradigm shift therefore requires alteration of the existing 

theories and concepts, which directly influences a change in practice.   Thus paradigm 

shifts involve “…dramatic restructuring of a conceptual system” (Hagner, 2000, p.17).  
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 The process of a paradigm shift is gradual and occurs over an extended period of 

time. Paradigm shifts often include a period of overlap when two paradigms coexist until 

one overpowers the other. The paradigm shift perspective does not explain why there is 

discrimination, rather indicates patterns of social change. Bradley and Knoll (1995) 

identified two major shifts in the disability paradigm which occurred during the thirty 

year span of the 1960’s and 1990’s. A brief description of each paradigm is necessary in 

gaining a comprehensive understanding of the changes involved. 

The first of the two shifts identified is from the facilities paradigm to the program 

paradigm (Hagner, 2000). The facilities paradigm is characterized primarily by the 

placement of individuals with disabilities in separate institutions (Hagner, 2000). Types 

of separate placement included “residential institutions, special schools, and sheltered 

workshops” (Hagner, 2000, p.19).  Two forms of treatment modality were utilized during 

this period. The custodial model was the primary method implemented throughout 

institutions (Coles & Schilling, 1997).  Custodial care sought to maintain individuals with 

disabilities’ level of functioning rather than work to improve or enhance quality of life.  

The medical model encompassed similar misconceptions regarding life quality, 

life expectancy, and individual capability (Coles & Schilling, 1997). Traditionally the 

medical model focuses on treating a physical impairment or condition (Mosby, 2002).  

Therefore the practices that were governed by this model did not allow individuals to 

surpass such expectations. Application of this perspective to individuals with disabilities 

therefore labeled them as patients in need of cure or treatment. During this era, members 

of the larger society had little to no interaction with individuals with disabilities.  

Universal segregation was accepted as the appropriate treatment for individuals with 
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disabilities.  Advocates of disability rights attribute the development of the negative 

stigmatization and perception of disability as a deviation from the norm to the medical 

model (Koch, 2001).   

 A new perspective on the human condition was the result of the shift away from 

the medical model and facilities paradigm.  Separate institutions and facilities were no 

longer considered appropriate forms of treatment. The emergence of the program 

paradigm played an important role in the deinstitutionalization of many individuals with 

disabilities. Based on Hagner’s (2000) description, the concept of the program paradigm 

was to provide services for individuals with disabilities throughout the community.  

Specialized programs physically integrated individuals with disabilities into the 

community through the development of a variety of programs. Individuals with 

disabilities were provided with services rather than treatment.  Special programs targeted 

assisted living, employment, education, and recreation and leisure.  However, the 

programs primarily existed separately from mainstream society.  The transition to a 

program paradigm took place over an extended period of time because of the complex 

nature of the changes taking place. Prior to the conclusion of the paradigm shift, the 

facilities and program paradigm coexisted over a period of time (Hagner, 2000). 

 The second paradigm shift identified was the transition from the program 

paradigm to the support paradigm (Leake et al., 1995; Smull & Bellamy, 1991). The 

concept of the support paradigm is synonymous with the philosophy of inclusion. At the 

foundation of the support paradigm, individuals with disabilities are perceived as citizens 

of the community and are therefore treated as such.  Hagner (2000) identifies five 

elements of the support paradigm as the following: 
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1. Individualized participation by people with disabilities 

in desired community environments is the starting point 

and context, not the goal. Every member of a 

community is presumed to belong.  Inclusion is a 

central concept. 

2. Provision of supports takes into account expectations 

that adults will exercise the degree of autonomy and 

choice that is typical within their society. 

3. A combination of supports is used that includes some 

specialized disability supports but also such options as 

natural community supports and unpaid supports.  

Design of supports takes into account concerns about 

the negative social consequences of clienthood and 

overreliance on one type of support. 

4. There is a clear distinction between life goals, tied to 

the individual, and service goals, tied to a particular 

service provider.  Key life decisions and plans are made 

independent of available services, and then services are 

brought into the picture as needed to implement plans 

made. 

5. Tangible social connections to and relationships with 

other people are seen as an indispensable element of 

community membership (p.21). 

 

The fundamental difference between the program and support paradigm exists in 

method of practice.  Concepts such as self-determination, person-first terminology, 

choice, and general education initiatives are methods of empowerment for individuals 

with disabilities (Hagner, 2000). The transition away from the program perspective is in 

its infancy.  Providing support for individuals with disabilities challenges society to 

change not only their behavior but their perceptions of disability as well. Instrumental in 

facilitating social change is changing the laws governing society.   

 

Disability Legislation 

 

Disability legislation has played a fundamental role in the evolution of the 

disability paradigm. Four specific pieces of legislation constitute the foundation of the 
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Disability Rights Movement.  In the same year that the United States Supreme Court 

ruled that separate but equal is inherently unequal and unconstitutional in the Brown v. 

Board of Education of Topeka case, Congress passed the Vocational Rehabilitation 

Amendments of 1954 (Chronology, n.d.).  The Vocational Rehabilitation Act was 

originally created to provide services for disabled veterans of war.  This particular piece 

of legislation was among the first of many federal grants to assist individuals with 

physical disabilities. In the proceeding years subsequent amendments to the original 

legislation were created to expand rehabilitation services and address architectural and 

transportation issues (Chronology, n.d.). Public Law 90480, titled the Architectural 

Barriers Act of 1968, was the first federal law mandating all federally funded entities be 

accessible to individuals with disabilities (Chronology, n.d.). Early legislation enhanced 

rehabilitation services as well as proposed interest in accessibility. 

Non-compliance during the 1970’s with earlier legislation prompted additional 

reformation. Public Law 93-112, the Rehabilitation Act of 1973, was instrumental in 

naming noncompliance as a form of discrimination (Chronology, n.d.). P.L. 93-112 

served as an umbrella of important disability legislation consisting of a variety of 

regulations.  Due to general noncompliance, the Architectural and Transportation Barriers 

Compliance Board was created in an effort to enforce compliance.  Section 504 of the 

Rehabilitation Act in particular was credited for targeting discrimination against 

individuals with disabilities on the basis of disability.  

The legal recourse provided by legislation sparked the creation of grass roots 

organizations and the enhancement of disability advocacy. In Berkeley, California, the 

Center for Independent Living was created which ultimately transformed into the 
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Independent Living Movement (Chronology, n.d.).  This period of time was marked by 

creation of organizations on both private and public sectors.  

The third significant piece of federal disability legislation directly impacted 

education in the United States.  Public Law 94-142, Education for all Handicapped 

Children Act, was credited for mandating “free and appropriate education” for all 

children with disabilities (Chronology, n.d.).  The Act later became known as IDEA 

(Individuals with Disabilities Education Act).  Concepts created under IDEA include 

least restrictive environment and IEP.  Both concepts are used to ensure students with 

disabilities are receiving education appropriate for their individual needs. 

The American with Disabilities Act of 1990 (PL 101-336), is considered thus far 

to be the most significant disability legislation for mandating all public programs, 

regardless of funding, provide “reasonable accommodations” for individuals with 

disabilities (Schriner & Scotch, 2001).  According to the ADA, all public services 

including restaurants, libraries, hotels, employment, transportation, stores, and the like, 

are to be accessible for individuals with disabilities. The ADA was strongly influenced by 

previous legislation as well as the Civil Rights Act of 1964 (Schriner & Scotch, 2001).  

 A fundamental shift occurred as a result of the Civil Rights influence.  According 

to an examination on “Disability and Institutional Change” by Schriner and Scotch 

(2001), advocates of disability rights adopted the minority group model of disability 

(2001).  As a minority group, disability is perceived as a discriminatory factor such as 

race, gender, and religion (Schriner & Scotch, 2001). The ADA protects individuals with 

disabilities from discrimination of any type. However, research conducted the decade 
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after implementation indicates that despite the gradual improvement in some areas, full 

inclusion of individuals with disabilities has not been achieved. 

According to Schleien, Green, and Stone (2002) the plight of individuals with 

disabilities is compared to that of people of color during the Civil Rights Movement: 

“…The impact of the ADA on the inclusion of people with 

disabilities into the mainstream of community life appears to 

parallel the impact that the Civil Rights Act had on the inclusion of 

people of color.  In both cases, the Acts were necessary to ensure 

the legal rights to access for individuals from traditionally 

underrepresented minority groups.  However, in each case, the 

right to access did not guarantee social acceptance, a high level of 

inclusion that cannot be legislated”(p.16). 

 

Research on the success and shortcomings of disability legislation is constantly evolving. 

The role of early legislation and the Civil Rights Act in the development of the ADA will 

inherently influence the production of future legislation.  The final part of the history of 

disability is a discussion of disability studies.  Disability as a field of study has played an 

integral role throughout the paradigm shift and development of legislation.   
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Disability Studies 

 

 

  Two primary functions of disability studies are that of research and education.  At 

this point in time there is no universal definition of disability studies.  At a meeting of the 

Society for Disability Studies (SDS), the following definition was presented by Linton 

(as cited in Gill, 1998) and subsequently adopted throughout the field: 

Disability Studies reframe the study of disability by 

focusing on it as a social phenomenon, social construct, 

metaphor and culture utilizing a minority group model.  It 

examines ideas related to disability in all forms of cultural 

representations throughout history, and examines the 

policies and practices of all societies to understand the 

social, rather than the physical or psychological, 

determinants of the experience of disability.  Disability 

Studies both emanates from and supports the Disability 

Rights Movement, which advocates for civil rights and 

self-determination.  This focus shifts the emphasis away 

from a prevention/treatment/remediation paradigm, to a 

social/cultural/political paradigm.  This shift does not 

signify a denial of the presence of impairments, nor a 

rejection of the utility of intervention and treatment. 

Instead, Disability Studies has been developed to 

disentangle impairments from the myth, ideology and 

stigma that influence social interaction and social policy.  

The scholarship challenges the idea that the economic and 

social statuses and the assigned roles of people with 

disabilities are inevitable outcomes of their condition. 

 

Pfeiffer (2003) shifted the focus to identifying a major component of disability studies, 

the disability perspective. Because individuals with and without disabilities comprise the 

field of disability studies, attention has been given to the underlying perspective 

influencing research and practice. According to Pfeiffer (2003), the disability perspective 

is “based upon the phenomenon of being a survivor with the empathy, gentleness, and 

understanding which comes out of that experience”(¶ 1).  It is the disability experience 
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during which individuals with disabilities encounter injustice and gain an understanding 

of how society works. The application of this unique personal insight provided by 

individuals with disabilities enhances the level of integrity in disability studies. 

  The National Institute on Disability and Rehabilitation Research (1995) identified, 

“three criteria for disability studies scholarship: complexity, comprehensiveness, and 

inclusion of the perspectives of persons with disabilities” (as cited in Gill, 1998, ¶ 7).  Six 

fundamental concepts identified throughout the field constitute the best practices of 

disability studies (Gill, 1998).  These concepts account for the framework of research and 

instruction: social model of disability, disability studies is multidisciplinary, cross-

disability approaches, primary focus includes social/political/economic/cultural context 

rather than on the individual, goal of study is correction of social systems and practices 

rather than the individual, and that individuals with disabilities play a significant role in 

disability studies (Gill, 1998).   

  The lack of continuity in the field of Disability Studies remains the focus of 

discussion. The theme of the 2001 National Institute on Disability and Rehabilitation 

Research conference was “Disability Studies: A Global Perspective” (Johnson, 2001, 

p.8).  Scholars and researchers convened in an attempt to reach a consensus on the field 

of disability studies.  Questions were raised, but by the conference’s end, disability 

studies was no closer to being a universal field. Closure of the consortium did however 

identify the common bond of disability studies,  “…the experience of people with 

disabilities needs to be at the core of the discipline” (Johnson, 2001, p.11).  The 

importance of the disability perspective strengthens disability studies ability to “change 
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the conditions in which people with disabilities find themselves” (Johnson, 2001, p.11).  

In sum, “The purpose of disability studies is to change the world” (Johnson, 2001, p.11).   

 

Theoretical Perspectives 

 

 

  Inclusion is the philosophy and process of social change for individuals with 

disabilities.  In terms of this project, inclusion refers to bringing together individuals with 

and without disabilities, breaking down barriers, and becoming an inclusive society. The 

power of human interaction as it relates to inclusion has been examined extensively 

throughout the literature.  To further understand the philosophy of inclusion and its 

implications for society, it is helpful to examine two key principles, normalization, and 

social role valorization. 

 

Normalization 

  

The normalization principle, presented by Nirje throughout the late 1960’s, was 

instrumental in raising awareness about the life experiences of individuals with 

disabilities.  Originating in Scandinavia, the Normalization Principle Papers were 

representative of the difference in lifestyles of persons with developmental disabilities 

versus those individuals without disabilities.  According to Nirje (1992): 

The normalization principle means that you act right when making 

available to persons with intellectual and other impairments or 

disabilities patterns of life and conditions of everyday living 

which are as close as possible to or indeed the same as the regular 

circumstances and ways of life of their communities (p.16).  
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Typically, some aspect of the service system governs the lifestyles of individuals with 

disabilities.  Service providers, caregivers, and family members have been the primary 

decision-makers for individuals with disabilities. Nirje directs the normalization principle 

to persons providing care for individuals with disabilities, placing emphasis on the effect 

of the decisions being made. 

The basis of the normalization principle, according to Nirje, are the patterns of 

life, and conditions of living.  Nirje (1969) identified the following eight patterns of life: 

1. Normal daily rhythm 

2. Normal life routine 

3. Normal rhythm of the year 

4. Normal developmental experiences 

5. Patterns of economic development 

6. Normal environmental conditions 

7. Patterns of sexual orientation 

8. Respect for individual choice 

 

People with disabilities experience significant limitations in each of the eight patterns of 

life due to a systematically structured lifestyle.  The lives of people with disabilities have 

generally been controlled by agencies and outside services with the provision of short and 

long term care.  The system was not developed to provide people with disabilities the 

same experiences and opportunities available for people without disabilities. The result 

are programs that dictate the day to day activities for people with disabilities based not on 

personal choice, interests, or skills, but solely on the presence of a disability.  

 Nirje placed emphasis on the value of making personal decisions that influence 

the life experience of people without disabilities.  A shared focus exists between 

inclusion and the normalization principle, enhancing the opportunities for people with 

disabilities to demonstrate choice, create a normal life routine, and experience the so-
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called normal patterns of life that are typical of those experienced by people without 

disabilities.  

 An additional perspective of normalization emerged shortly after Nirje’s 

principles, by theorist Wolf Wolfensberger (1972).  Transitioning away from the ideals of 

self-determination and empowerment, Wolfensberger emphasized the need for 

individuals with disabilities to engage in “culturally normative experiences”(p.28). 

Wolfensberger stressed that such activities assist in the development of skills and 

competencies valued by society.  According to Wolfensberger (1983), “the most explicit 

and highest goal of normalization must be the creation, support and defense of valued 

social roles for people who are at risk of social devaluation”(p.234).  While normalization 

advocates for self-determination and freedom of choice, it does not ensure social 

inclusion. The process is continued with the development of socially valued roles. 

 

Social Role Valorization 

  

 The foundation of social role valorization theory is that all individuals are valued 

for their contribution to society. According to Wolfensberger (2002) “people in valued 

social roles are apt to be accorded the good things in life, while people in societally 

devalued roles are apt to get mistreated”(p.253).  Historically, people with disabilities 

have not been valued as full members of society, and therefore benefit from opportunities 

to demonstrate otherwise.  

 Wolfensberger(2002) identified two strategies for attaining valued social roles, 

imagery and competency.  Through inclusive programming, individuals with disabilities 
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are given the opportunity to develop skills and competencies valued by society.  The 

process of participating within community activities also provides people without 

disabilities the opportunity to develop positive and accepting attitudes and perceptions 

towards people with disabilities.   

 According to Bullock and Mahon (1997), “Social role valorization theory 

advocates for each individual’s right and responsibility to assume a valued social role in 

society and society’s obligation to allow individuals to pursue that role without 

constraint”(p.49). Social role valorization enhances the transition to a full society, while 

improving the quality of life for all members of society.  In order for society to value 

disability as an active role in society, inclusion within the schools, workplace, and 

community must occur.   

 

Inclusion 

 

According to Schleien, Green, and Stone (2002) there are three levels of 

inclusion: physical, functional, and social.  The physical inclusion of individuals with 

disabilities has occurred in two forms. The first form of physical inclusion was initiated 

by legislation mandating public access for individuals with disabilities.  Physical 

inclusion on the second level involves including individuals with disabilities within 

mainstream programs. Smith and Hilton (1997) identified the latter form of physical 

inclusion as  “mainstreaming” which refers to the physical presence of individuals with 

disabilities in the classroom.  
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 The second level of inclusion as identified by Schleien, Green, and Stone (2002) 

is functional inclusion.  According to the authors, “functional inclusion refers to an 

individual’s ability to function successfully within a given environment”(2002, p.17).  

Legislation also played a major role in facilitating functional inclusion.  According to 

Bullock and Mahon (1997), the concept of reasonable accommodation was included in 

the regulations of the ADA requiring that programs make necessary accommodations to 

ensure the functional inclusion of individuals with disabilities. According to TASH, 

(formerly The Association for Persons with Severe Handicaps), “the goal is not to have 

children ‘visit’ community settings where their peers are; the goal is to enable children 

with disabilities to be apart of and interact with their peers in ways that will both meet 

their educational needs and cultivate their membership as a part of the 

community”(TASH, 2003, ¶ 2).  The significance of functional inclusion is the 

implication inclusion requires more than physical integration.  

Full inclusion, which is also referred to as social inclusion, is the highest level of 

inclusion according to Schleien, Green, and Stone (2002).  According to the authors, 

“Social inclusion refers to one’s ability to gain social acceptance and/or participate in 

positive interactions…is contingent upon internally motivated acceptance by peers” 

(Schlein, Green, & Stone, 2002, p. 17). What distinguish full inclusion from functional 

and physical inclusion are opportunities typically denied to individuals with disabilities.  

Basic components of social inclusion have been identified as sense of belonging, 

reciprocal relationships with individuals outside family and support individuals, regular 

community access, and choice (Abery, 1997). Research indicates the interdependence 



 

 

  24 

 

 

between social inclusion and interaction; without one, the other is not possible (Abery, 

1997).  

 

Inclusion across the Lifespan 

 

 There is an overwhelming amount of research dedicated to identifying the 

numerous benefits of inclusion.  As a result, the practice and benefits of inclusion across 

the life settings are represented. The following studies represent the benefits of inclusion 

as identified in a variety of settings including inclusive education and recreation and 

leisure programs. 

 

Quality of life 

The common theme found throughout research is the positive impact inclusion 

has on the overall quality of life for individuals with and without disabilities. While the 

concept of quality of life pertains to individuals with and without disabilities, the history 

of disability is an indication that individuals with disabilities experience barriers, 

negatively impacting not only quality of life, but the means of improving it as well.  

Societal barriers as they relate to quality of life and inclusion are examined later on in this 

chapter.  As determined by the Center for Health Promotion (Rootman et al., 1992), 

quality of life is, “the degree to which the person enjoys the important possibilities of his 

or her life” (as cited in Shank & Coyle, 2002, p. 30).  In order to further understand the 

concept of quality of life it is necessary to examine the key elements as identified by the 

Center for Health Promotion: 
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The term “enjoyment” refers to the attainment of 

meaningful things (e.g., life goals, achievements, 

accomplishments) and the pleasure or satisfaction such 

attainment provides to the individual.  The term 

“possibilities” refers to the opportunities and constraints 

that operate in a person’s life as well as the balance 

between them.  Possibilities may occur by chance (e.g., 

gender, genetics, parent’s socioeconomic status) or by 

choice (e.g., decisions about how to spend time, money, 

join groups, eat, exercise)… ‘opportunities and constraints 

occurring by chance and by choice interact to produce the 

things that are possible in a person’s life’(Shank & Coyle, 

2002, p. 30) 

 

Quality of life is dependent on life experiences that create opportunities to experience 

such elements as enjoyment, choice, and the interaction of chance and choice.   

 

Self-determination 

Another aspect of quality of life is that of self-determination.  Full inclusion of 

individuals with disabilities creates the opportunity for self-determination.  Terrill (2000) 

defined self-determination as: 

Self-determination is being in charge of your life, 

having control and being an equal partner.  The 

principles of self-determination include freedom, 

authority, responsibility, respect, choice, support 

and opportunity. People with disabilities want to be 

active partners in the determination of their life 

goals (p.9). 

 

The benefits of inclusion are identified throughout all aspects of life.  The concept of 

quality of life demonstrates the overall impact inclusion can have on individuals with 

disabilities.  Because the focus of the certificate program is on inclusion across the 

lifespan, it is necessary to consider some of the research documenting the benefits of 
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inclusion in the primary aspects of life.  These include friendship, recreation and leisure, 

and education. 

 

Friendship 

 The development of friendships and relationships influence all aspects of quality 

of life.  Due to the structure of services provided for people with disabilities, limited 

opportunities exist for socialization outside of family and caregivers.  According to 

Hutchison and McGill (1992), “It is a common experience of many persons who have 

been labeled to be dependent on human services for many of their needs to have few 

relationships outside of paid human service workers, family, and friends of family”(p.29). 

Research demonstrates a need for opportunities to develop true relationships and 

friendships. Several studies of inclusive programming examine the barriers, benefits, and 

best practices of friendship development through inclusion. 

Schleien, Green, and Stone (2002) identify friendship as an integral aspect of 

inclusion. An examination of relationship development between children with and 

without disabilities demonstrates role shift in which children without disabilities begin to 

assume a more “supervisory’ role in the relationship (Schleien, Green, & Stone, 2002, p. 

18). This transition of role generally occurs when children without disabilities begin to 

acknowledge the differences between them and their peers with disabilities. Research, 

however, demonstrates that one of the benefits of inclusive programming is the 

opportunity for acknowledgement of similarities rather than differences (Abrey, 2003). 

According to an examination of social inclusion through recreation, individuals 

with and without disabilities demonstrate positive growth in terms of attitudes and 
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perceptions of people with disabilities (Abrey, 2003).  Inclusive programming creates an 

environment that fosters the development of friendships based on shared preferences 

(Abrey, 2003).  Participation in recreation activities is generally influenced by personal 

interest.  Individuals with and without disabilities participating in an inclusive program 

have the opportunity to identify shared preferences, from which a relationship may 

develop.   

  Schleien, Green, and Stone (2002) examine the concept of friendships for 

individuals with and without disabilities.  What they found and what has been supported 

throughout research is that traditional relationship for individuals with disabilities consist 

of family members and service providers. Lack of social inclusion limits the interactions 

between individuals with and without disabilities.  Subsequently individuals with 

disabilities do not develop necessary skills for obtaining and maintaining friendships 

because the majority of their relationships are dictated by paid service professionals 

(Schleien, Green, & Stone, 2002). Friendships are a fundamental part of life for all 

individuals.  

 

Recreation and Leisure 

 

 An extensive amount of literature exists documenting the benefits of recreation 

and leisure experiences for people with and without disabilities.  In terms of inclusion, 

recreation and leisure are identified as optimal environments for facilitating full 

inclusion, as well as enhancing the quality of life for individuals with disabilities. Review 

of the related literature identified three major themes regarding the value of inclusive 
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recreation and leisure programming, socialization, personal development, and reduction 

of inclusion barriers. 

As discussed in terms of friendship and relationship development, recreation and 

leisure programs are reported to have significant influence on socialization. Inclusion 

requires people with and without disabilities interacting and living together within 

communities.  Inclusive recreation programs create an environment in which people with 

and without disabilities can initiate socialization.  Abrey (2003) identified the key 

components of inclusive recreation and leisure that foster social inclusion.  The first 

component is the opportunity for individuals with and without disabilities to discover 

shared preferences and interests (2003).  The acknowledgement of similarities among 

individuals with and without disabilities is an essential component of socialization. The 

process continues with the identification of strengths and positive characteristics of 

individuals with disabilities, retracting the attention from differences. 

 The second component is the continual nature of recreation and leisure programs 

(2003).  Generally, participation within recreation programs occurs over an extended 

period of time, often with the opportunity for membership.  This fosters the development 

of relationships through a natural progression.  According to Abrey (2003), inclusive 

recreation programs can foster sense of belonging within a community that is enhanced 

by regular socialization. 

Dattilo (2002) defines leisure as, “…an experience, a process, and a subjective 

state of mind.  As a state of mind, leisure transcends time, environments, and situations.  

To fully partake in leisure is to express talents, demonstrate capabilities, achieve one’s 

potential, and experience a variety of positive emotions”(p.6).  The recreation and leisure 
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experience fosters personal development and growth for individuals with and without 

disabilities. A study conducted by the National Inclusive Camp Practices (NICP) focused 

on practices and effects of inclusive programs (Brannan et al., 2003).  Inclusive camps 

and outdoor programs providing services for individuals with and without disabilities 

participated in the study.  Surveys were administered to counselors and parents of those 

children participating in the case study (Brannan et al, 2003).  The primary focus of the 

study was on personal growth of the participants in terms of social interaction, self-

awareness, self-esteem, self-reliance, communication, and respect of others (Brannan et 

al, 2003).   

Results of the study reported substantial growth in each area as observed by 

parents of the participants and counselors. Participants with disabilities demonstrated 

personal growth in areas that are fundamental in improving quality of life.  

Simultaneously, participants without disabilities reflected a broadened sense of 

acceptance towards human differences.  According to the authors: 

In addition to these outcomes, these inclusive programs 

gave youth with and without disabilities experiences in 

bridging human differences.  In the qualitative study, 

instances were recorded in which youth with and without 

disabilities developed a greater understanding and respect 

for persons different from themselves.  Later, for some 

youth, these experiences influenced their actions in smaller 

situations.  These positive outcomes may be related to the 

experience of living and playing with peers of diverse 

abilities and perspectives.  Moreover, this may be a 

particularly important outcome of participation in an 

inclusive camp or outdoor school program (p. 233) 

  

According to Dattilo (2002), people without disabilities benefit from inclusive recreation 

and leisure programming through improved attitudes towards people with disabilities, 

increased understanding, develop acceptance, experience overall personal growth, and 
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enhancement of socialization skills with people with disabilities.  Therefore, inclusive 

recreation and leisure programs are instrumental in working to break down the barriers 

while ultimately improving the quality of life for all individuals involved. 

 A study of inclusive wilderness programming (Anderson et al., 1997) reported 

positive change as the primary outcome.  As a continuation of earlier projects, the focus 

of the study was to determine the impact of an integrated outdoor adventure experience 

on producing change in the areas of attitudes towards people with disabilities, 

relationship development, leisure skill development, and participant reports of additional 

lifestyle changes (Anderson et al., 1997).  The nature of wilderness trips create an 

environment in which individuals must work together to accomplish daily activities. Such 

an environment requires constant interaction, communication, and cooperation between 

participants with and without disabilities. The study concluded not only positive growth 

in the areas previously identified, but more significantly, the demonstration of inclusion 

as participants without disabilities worked to ensure peers with disabilities were actively 

involved (Anderson et al., 1997). 

 Recreational settings provide individuals with and without disabilities the 

opportunity to identify similarities, an experience that has been historically hindered due 

to social exclusion.  The benefits of recreation alone significantly influence overall 

quality of life by exercising the mind, body, and soul.  Through inclusive recreation, 

individuals with and without disabilities are learning to interact, play, and eventually live 

together in an inclusive society. 
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Inclusion in the Schools 

 

 The concept of inclusion made its societal debut when the philosophy was put 

into action within the public school system.  The inclusion of individuals with disabilities 

into the mainstream classroom influenced nationwide debates over the purpose, benefit, 

and dangers of inclusion. Extensive research has been conducted and is representative of 

both sides of the argument.  An examination of the benefits of educational inclusion is 

appropriate for this portion of the literature review.  The barriers and perceived danger 

will be discussed in subsequent sections.   

Empirical research has provided sufficient evidence acknowledging the benefits 

derived from inclusive programs. Results of a three-year study of the benefits of 

elementary inclusive settings reported benefits for all students (Hines, 2001).  Benefits 

included development of value of differences and social skills among students with and 

with out disabilities. Additional research (cited in Hines, 2001) addressing the impact of 

inclusion on academic performance, Salend and Duhaney (1999) report no negative 

impact on academic performance. Elements studied include academic performance, 

social skills, perception, and attitudes. Factors taken into consideration when measuring 

outcome include the supports offered in the classroom, teacher’s willingness, and overall 

program performance.  Methods of measuring academic benefits included standard 

achievement tasks, and observation techniques were utilized to measure social effects 

(Hines, 2001).   

Overall, the experience of learning in an inclusive environment is beneficial for 

students with and without disabilities, parents, and the educators.  Inclusive classrooms 
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provide the opportunity for students with and without disabilities at an early age to 

interact with their peers, an experience that can prove beneficial in the acceptance of 

differences.  The lessons learned in an inclusive classroom go beyond the textbook, and 

can be applied throughout society.   

Across the lifespan, the philosophy and practice of inclusion are bringing people 

together.  Whether participating in an inclusive recreation program or debating inclusion 

in the schools, the important issues are being raised and brought out into the open for 

society to discuss.  Perhaps the most significant benefit of inclusion is that society as a 

whole has grown together, as demonstrated through the paradigm shift perspective, 

encompassing the philosophy of inclusion.   

      

Barriers to Inclusion 

 

 Essential in the development of an inclusion certificate program is an 

understanding of the barriers to inclusion.  Just as the benefits of inclusion are identified 

across the lifespan, so are the barriers.  Burkhour (cited in Anderson & Kress, 2003, p.67) 

defines barrier as an “obstruction that prohibits movement, personal growth, and/or 

access to community resources.”  Barriers exist on all levels of society, however some are 

more prevalent than others in terms of limitations they impose are and difficulty in 

removing them.  

According to Heyne (2003), there are four categories of organizational barriers, 

architectural, programmatic, administrative, and attitudinal.  The context in which these 

four barriers were defined was community recreation and leisure services. The barriers 
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faced in recreation and leisure services are found to by synonymous with those in all 

aspects of society.  Architectural barriers continue to limit full inclusion of individuals 

with disabilities despite federal regulations.  Architectural barriers limit an individual 

accessibility into an agency or facility.  

Once the individual has gained access to services, barriers may still be 

experienced in terms of programming.  The transition to inclusive programming requires 

knowledge and understanding of appropriate adaptations.  Without this knowledge 

inclusion does not succeed. One possible reason architectural and programmatic barriers 

still exist is the influence of administrative barriers.  Heyene discussed the importance for 

administrators and faculty on all levels to have an understanding of the philosophy of 

inclusion (2003).    

Attitude has been identified as the number one barrier to inclusion (Heyne, 2003).  

Attitude is traditionally defined as, “a manner of acting, feeling, or thinking that shows 

one’s disposition, opinion, etc” (Webster, 1966, p.94). All other forms of barriers will 

exist until societies attitude of disability has changed.  

 

Impact of Barriers 

 

 The impact of attitudinal barriers on individuals with disabilities has been 

determined by a variety of studies. The following are studies examining the impact of 

barriers on several aspects of life.  Just as the benefits of inclusion were identified across 

the lifespan, so were the barriers. 
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Community Participation 

 In 2000, the National Organization on Disability (NOD) conducted a survey on 

community participation and life satisfaction of individuals with disabilities (2003). Data 

gathered during the study identified a gap in community participation between 

individuals with varying levels of disability. Among factors identified for attributing to 

the lack of community participation included “fear or perceived negative attitudes, more 

practical obstacles such a lack of transportation or lack of income, or most importantly, 

the lack of encouragement from community organizations”(NOD, 2003). Results from 

this study identify the direct correlation between community participation and life 

satisfaction (NOD, 2003). 

 

Recreation and Leisure Participation 

Bedini (2000) conducted a study on perceived stigma and community recreation 

pursuits of individuals with disabilities.  The study, which was a continuation of an 

earlier project (West, 1984), examines the perceptions of stigma as well as the subsequent 

responses.  The research method was the use of in-depth interviews with adults with 

disabilities.  The perception of individuals with disabilities by their non-disabled peers is 

well established in social theory and history of disability. In this study, the researcher 

introduced the perceived stigma held by the individuals with disabilities. The findings 

indicated that individuals with disabilities have internalized perceived stigma that they 

believe is held by society.  For some individuals, the perceived stigma is enough to 

detract them from even initiating involvement in community programs.  Bedini (2000) 

concluded that perceived stigma held by individuals with disabilities has a direct impact 
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on community participation.  Implications concluding the study identified a need for 

training and education on the philosophy of inclusion for individuals with disabilities and 

their non-disabled peers. The results emphasize the need for attitudinal change in both 

individuals with and without disabilities. 

Devine and Dattilo (2001) conducted a study on social acceptance and leisure 

lifestyles of individuals with disabilities. The ability to maintain a healthy leisure lifestyle 

influences overall quality of life for individuals with disabilities.  Attitudinal barriers 

such as stigmatizing and stereotypes account for the lack of social acceptance and 

inclusion of individuals with disabilities within community leisure programs.   Non-

inclusive programs operate primarily on inability for individuals with disabilities to meet 

the standards imposed by able-bodied individuals.  Social acceptance is a primary 

indicator of social inclusion.  When an individual with a disability is no longer labeled 

and ultimately perceived as an equal by non-disabled peers it is considered social 

acceptance, and ultimately social inclusion (Devine & Dattilo 2001).  

 

Inclusion in the Schools 

In regards to educational inclusion, research reports attitudinal barriers exist not 

only among students but faculty and staff as well.  “Negative attitudes among teachers, 

administrators, non-disabled children, and their parents continue to be major constraints 

to successfully integrated programs” (Schleien, Hornfeldt, & McAvoy, 1994, p.26). 

Common misconceptions of individuals with disabilities account for the negative 

attitudes expressed by skeptics of inclusion. The authors indicated that misconceptions 

were commonly expressed in the form of concern. Common concerns expressed by 
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teachers, parents, and psychologists included, fear of disruption which would 

subsequently jeopardize the learning experience for children without disabilities 

(Schleien, Hornfeldt, & McAvoy, 1994, p. 26-27). 

  A common question found throughout review of the literature asked “Why?” in 

terms of inclusion.  The question of why society should continue its transition towards 

inclusion can be found in research of the benefits of inclusion as well as the barriers.  

Throughout the aforementioned studies of the impact of barriers are elements of fear, 

concern, and an overall lack of understanding of inclusion.  Thus, the debate over the 

question of why society should include individuals with disabilities is irrelevant. The 

focus, as evidenced throughout Disability Studies and related research, is on the 

development of inclusion training and educational programs for individuals across all 

professions.  Imperative in the development of an inclusion certificate program is an 

examination of existing programs. 

 

Best Practices 

  

 Best practices in training individuals to provide inclusive services are the 

framework for the proposed project at SUNY Cortland. Because the concept of an 

inclusion certificate program is relatively new in the field of disability studies, a universal 

program design and best practices have yet to be determined. Despite this gap in research, 

existing university and certificate programs provide sufficient resources and guidance in 

program development.  Existing programs have been examined to identify common 

themes in curriculum, theory and practice.   
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Existing Programs 

 

 

 Review of existing programs indicated significant variation among inclusion 

programs.  The variation exists in terms of curriculum, structure, department affiliation, 

and degree level.  The Institute on Community Integration through the University of 

Minnesota was used as a development guide for this project due to shared vision and 

philosophy. The program offered through the University of Minnesota is a Certificate in 

Disability Policy and Services, in collaboration with the College of Education and 

Human Development’s Department of Educational Policy and Administration.  

According to Marijo McBride (personal communication, October 2003), the current 

certificate coordinator, the purpose of the certificate program is “…promote 

interdisciplinary training opportunities for individuals in a wide variety of fields…to 

enhance your skills and knowledge for serving individuals with developmental 

disabilities”.  The certificate is unique in terms of university programs because it is 

available for all majors as well as members of the community.  The significance of a 

multi-disciplinary program is the ability to educate and train individuals from a variety of 

fields, preparing them to apply their knowledge within their profession.   

 The structure of the proposed certificate program at SUNY Cortland emulates that 

of the University of Minnesota.  According to the program description, “The 12-credit 

program surveys the spectrum of education, health, and social services available to 

individuals with disabilities and their families, and examines the public and private 

networks of disability services from an interdisciplinary perspective”(Institute, n.d.).  The 
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twelve credit hours are divided among three components.  Nine of the credits consist of 

coursework.  After completing the required course on Disability Policy and Services, 

participants choose two additional courses from a wide selection of related subjects.  

These specialized courses enable participants to choose courses related to their field of 

study, or of particular interest.  The coursework introduces participants to past and 

present issue individuals with disabilities encounter.   

The final component of the program is the Individualized Learning Experience 

(ILE) and Interdisciplinary Reflection Groups.  The purpose of the ILE is to provide 

participants with the opportunity to interact with individuals with disabilities while 

applying their newly acquired knowledge (Institute on Community Integration, n.d.).  

The ILE plays a fundamental role in the learning experience.  The University of 

Minnesota certificate program constitutes best practices of inclusion training by 

providing a holistic learning experience.   

In addition to the University of Minnesota, two additional institutes of higher 

education have provided resources for the development of the proposed certificate 

program. The researcher has chosen these particular universities for their involvement 

and influence on disability studies and facilitating full inclusion. Areas of particular 

interest include mission statement, curriculum, theory and concepts, and overall program 

structure.   

 

University of New Hampshire 

 The Institute on Disability through the University of New Hampshire 

demonstrates the fundamental role university programs have in promoting full inclusion. 
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Established in 1987, the IOD promotes full inclusion through, “…a coherent university-

based focus for the improvement of knowledge, policy, and practice related to the lives of 

persons with disabilities and their families”(University of New Hampshire, n.d.). Efforts 

of the IOD extend far beyond the university community.  The IOD has taken a proactive 

role in facilitating full inclusion.  In addition to coursework, the Institute on Disability 

provides extensive services on community, state, and nationwide levels.   According to 

the IOD website, services include: 

• Trains students, self-advocates, families, and     

professionals through coursework, seminars, workshops 

and conferences. 

• Provides technical assistance to organizations and 

individuals to improve their capacity to include all 

citizens. 

• Serves as a resource for information to policymakers 

and government officials. 

• Disseminates information to families, consumers, 

community members and professionals via books, 

monographs, articles, videos, newsletters, the Internet 

and press coverage including TV, radio, newspapers 

and consumer forums. 

• Conducts applied research to better understand and 

address the needs of individuals with disabilities. 

• Engages in collaborative activities and joint projects 

with organizations that share common goals (University 

of New Hampshire, n.d.) 

 

The Institute on Disability demonstrates the significant influence university programs can 

have on facilitating full inclusion.  Although on a smaller level, the proposed certificate 

program has the opportunity to engage the larger community and provide extensive 

services.  Through the individual learning experience component of the program, the 

Institute for Disability Studies at SUNY Cortland develops a working relationship with 

community organizations.  The collaboration between SUNY Cortland and the larger 
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community enhances the learning experience of participants, as well as those 

organizations involved.   

 

The University of Texas at Austin 

 The services provided through the Texas Center for Disability Studies 

encompasses community inclusion.  According to their website, “The mission of the 

Texas Center for Disability Studies is to serve as a catalyst so that people with 

developmental, and other disabilities, are included in all levels of their communities and 

in control of their lives”(University of Texas, n.d.).  To achieve the goals of the mission 

statement, TCD offers interdisciplinary programs in disability studies aimed at enhancing 

participant’s understanding of disability.  A fundamental aspect of the program is the role 

of individuals with disabilities.  The courses in disability studies are, “taught either by an 

individual with a disability or a family member, and has a community ‘partner’ to 

maintain the personal perspective of disability in all aspects of the courses”(University of 

Texas, n.d.).  The disability perspective has been identified as a fundamental aspect of 

disability studies. It enhances the learning experience for participants by introducing a 

personal element.  

 Courses offered through TCD encompass the disability experience from a 

historical perspective.  Additional topics enhancing the curriculum include disability in a 

social and cultural context, disability theories, social exclusion, and the disability rights 

movement (University of Texas, n.d.).  Key concepts included in the curriculum include 

person first, self-determination, inclusion (University of Texas, n.d.).  As a model for the 
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proposed program, TCD demonstrates the various responsibilities of an inclusion 

program in terms of holistic programming.  

 

Summary 
 

 

  As stated in the initial certificate program proposal, the vision of the program is: 

We will have an enlightened society that knows how to 

include all people, regardless of ability level, in its 

communities.  We will build on the strengths of each and 

every community member, not focus on their “problems.”  

We will know how to communicate with respect with and 

about our fellow human beings, whether they have a 

disability or not, and whether that disability is significant or 

not.  We will use “special” programs only as needed, and in 

areas where benefit has been documented (Institute for 

Disability Studies, SUNY Cortland).   

 

As an institution of higher education, SUNY Cortland has the opportunity to join fellow 

universities in the movement towards an inclusive society. It is imperative that 

individuals across all professions develop an understanding of disability issues, as well as 

a skill base to providing inclusive services. The proposed certificate program 

encompasses the history of disability and the philosophy of inclusion to provide an 

educational experience that reaches far beyond the classroom.  
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Chapter 3 

 

METHODS 

 

The purpose of this project was to develop an Inclusion Certificate Program to be 

implemented at the State University of New York, Cortland.  A comprehensive 

curriculum based on the review of related literature and best practices of existing 

programs was constructed. The proposed program forges intercollegiate collaboration by 

utilizing existing courses of which the subject area coincides with inclusion education.  In 

addition, the resulting program utilizes members and organizations of the neighboring 

community for advisement and facilitation. The overall concept of the program was to 

facilitate an educational experience from which participants can enter any professional 

field with the knowledge and understanding of the philosophy and practice of inclusion.  

 

 

Project Description 

 

 

 The primary goal of the Inclusion Certificate Program is to offer all interested 

students and professionals, regardless of field of study, an understanding of and exposure 

to contemporary theories and practices of inclusion, focusing on providing services to 

people with disabilities in naturally occurring programs and settings.  Specific goals and 
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objectives, derived from related literature and best practices of existing programs 

(Brennan et al., 2003; Schleien, Green, & Stone, 2002; University of Minnesota; 

University of New Hampshire; University of Texas, Austin), guided the curriculum 

development of the twelve-credit certificate program.   

The objectives addressed within the inclusion certificate curriculum are as follows: 

Objective 1: To understand disabilities in the context of inclusive services. 

Objective 2: To demonstrate enhanced skills in inclusive service provision and 

collaboration for individuals with disabilities. 

Objective 3: To understand personal perception and attitude towards individuals with 

disabilities. 

Objective 4: To understand philosophy, need, and practice of inclusion. 

Objective 5: To gain general awareness of interacting with individuals through actual 

experience. 

Objective 6: To identify societal barriers to inclusion and how to effectively address 

them. 

  

The objectives addressed in the overall project design were as follows: 

Objective 1: To demonstrate need for proposed certificate program based on body of 

knowledge. 

Objective 2: To identify best practices in existing programs. 

Objective 3: To develop a comprehensive curriculum based on best practices. 

Objective 4: To develop a core course with a holistic focus on inclusion and the 

disability experience.  
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Objective 5: To develop an individualized field experience that provides practice of 

inclusive services for people with disabilities. 

The structure of the certificate program mirrors that of existing programs, 

specifically the program offered through the University of Minnesota, Institute for 

Community Integration, in which there are three primary components. The first 

component is the core course of the program, “Inclusion Across the Lives of People with 

Disabilities,” which was designed to provide students with a comprehensive 

understanding of inclusion. Topics that are explored throughout this course include the 

philosophy and practice of inclusion, attitudes towards disability, important legislation, 

person-centered practices, and the history of disability. Integrated throughout the course 

are concepts deemed fundamental in disability and inclusion education. The development 

and implementation of the core course was guided by key principles including 

normalization, self-determination, human rights and individualization.   

 The second component of the certificate program involves enrollment in six 

credits of pre-approved support course work. The goal was to identify courses that ranged 

in academic discipline to enhance the learning experience, as well as create 

interdepartmental cohesiveness with regards to the certificate program. Literature related 

to inclusion education, faculty expertise, as well as current certificate programs (Gill, 

1998; Johnson, 2001) provided the basis on which criteria were identified for course 

selection. Two institutions were the primary guide for criteria development and course 

selection, University of New Hampshire and the University of Minnesota. 

 The third component of the certificate program to be developed was the 

individualized fieldwork experience.  This portion of the program places students in a 



 

 

  45 

 

 

program or setting that practices inclusion of individuals with disabilities.  For 

implementation, a collaborative effort was established between community agencies and 

the certificate program.  The purpose of this portion of the program was to provide 

individuals with realistic experience working with individuals with disabilities to 

facilitate inclusion.  The benefit of field experience is documented throughout related 

research in regards to breaking down societal barriers to full inclusion (Dattilo & Devine, 

2001; Gill, 1998; Schleien, Green & Stone, 2002).  Social interaction between persons 

with and without disability aids in developing an understanding of the disability 

experience in terms of service provision (Gill, 1998).  The fieldwork component also 

serves as an assessment activity as students are required to complete a portfolio of their 

experience. 

 

Background of Participating Agencies 

 

  

The Inclusion Certificate Program is being offered through SUNY Cortland’s 

Institute for Disability Studies.  SUNY Cortland is one of 13 comprehensive colleges in 

the SUNY system.  The liberal arts institution offers both graduate and undergraduate 

levels of study.  The following is an excerpt from the SUNY Cortland mission statement 

(1998), Making a Difference: Educating for the Common Good: 

SUNY Cortland fosters personal excellence and seeks to develop students 

who are independent learners living enriched lives.  Additionally, we focus 

on helping students become good citizens with a strong social conscience and 

an appreciation of the environment and diverse intellectual and cultural 

heritages.  We strive to instill within students a sense of responsibility, an 

eagerness to make a difference in their community and an awareness of the 

important positive role they must play in an increasingly global society.  The 

SUNY Cortland faculty, staff and administration, together with dedicated 



 

 

  46 

 

 

alumni, all work toward preparing our graduates to make a difference in the 

lives of others. (p.7) 

 

The Inclusion Certificate Program fosters a heightened sense of awareness and 

understanding in regards to the lives of individuals with disabilities in current 

society.  The Certificate Program meets the standards set by the University by 

facilitating an educational experience, which fosters a heightened sense of awareness 

and understanding in regards to the lives of individuals with disabilities.  Ultimately, 

the experience enhances the roles students will assume in society through the 

integration of the philosophy of inclusion. 

 A relatively new addition to the University, the Institute for Disability 

Studies works to promote the understanding of persons with disabilities in society.  

As stated in the Institute’s mission statement: 

Our mission is to coordinate and initiate scholarship and research in the field 

of disability studies, and to promote awareness and understanding of 

disability issues through the curriculum, services, teaching, and advocacy.  

The Institute for Disability Studies seeks to provide an atmosphere for the 

discussion of issues related to disability, and to consider and develop models 

of study, learning, and inquiry (Institute for Disability Studies, SUNY 

Cortland). 

 

Current services provided through the Institute include conferences, workshops, open 

forums, and topical training series.  Integrated throughout the programming is the 

philosophy of inclusion. The educational opportunities service professionals, students, 

and families of individuals with a disability, and advocates.  Campus resources include 

the Institute library which houses a wealth of material related to the areas of Disability 

Studies and education. Members of the campus and local community have access to a 
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variety of materials including educational media materials, books, research journals, and 

an array of monthly publications.  

  Leadership of the Institute consists of educators whose professional focus 

encompasses inclusion of individuals with disabilities. Faculty from the Foundations and 

Social Advocacy Department and the Recreation and Leisure Studies Department 

comprise some of the main leadership of the Institute. The Inclusion Certificate Program 

was one of the first major projects of The Institute.  Although the initial proposal and 

implementation occurred through The Institute, it was envisioned that the certificate 

program would grow to eventually encompass a true multi-disciplinary approach.  

Through such efforts, The Institute has planted the seeds for a collaborative effort across 

disciplines, from which inclusion will be associated across the academic and professional 

departments.   

 

Target Population 

 

The certificate program was developed to serve students regardless of field of 

academic study.  Through open enrollment, the program has the opportunity to reach a 

broader population, ensuring the evolution of inclusion throughout all aspects of society.  

In addition to students, professionals of the campus and local communities are 

encouraged to enroll.  The admission policy for the certificate program follows the 

general admission guidelines of the University. Specific requirements are presented in the 

following chapter. 

 The unique design of the certificate program encompasses a target population 

beyond those individuals enrolled in the program.  An integral part of the learning 
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experience occurs throughout the fieldwork component.  The field experience provides 

participants the opportunity to interact with individuals with disabilities through 

community agencies and organizations.  Through the fieldwork placement, consumers of 

participating agencies are receiving inclusion-centered programming.  The underlying 

vision is to train and educate individuals on how to incorporate inclusion into their 

profession. 

 

Procedures 

 

 

 The goals and objectives of the Inclusion Certificate Program provided the 

framework for project design and development.  The development occurred in three 

phases.  The first phase consisted of the development of the advisory board, identification 

of participating agencies for the fieldwork component, and review of existing academic 

courses at SUNY Cortland to be included as support courses in the certificate program.  

The second phase focused primarily on curriculum development for the core inclusion 

course.  The final phase of project included the development of the evaluation plan for 

the certificate program.  Each phase is outlined in this chapter.  Results and completed 

curriculum are presented in Chapter Four.  

 

Phase One 

 

 The purpose of developing an advisory board was to ensure that the development 

and implementation of the Inclusion Certificate Program would reflect the philosophy of 

inclusion while meeting program goals and objectives. The goal was to develop an 
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advisory board which was inclusive in nature and from which a variety of perspectives 

would influence the program.  Individuals with and without disabilities, campus and 

community professionals, advocates and educators were the target population for the 

advisory board.  Research demonstrates the significant role integrating the disability 

perspective can have on program design and implementation. In addition to the disability 

perspective, professionals with experience in inclusion play a fundamental role in the 

development and implementation of the program.  The primary responsibility of the 

advisory board is to facilitate the development, implementation, and evaluation of the 

certificate program. 

 The second component of phase one was the identification of potential agencies 

for the fieldwork experience. This process involved a review of agency criteria identified 

by certificate programs and faculty expertise.  Once the criteria were developed, they 

were then used to evaluate the services provided by community agencies and 

organizations.  Specific areas of interest include program structure, target population, and 

program mission statement and goals.  Information gathered through the evaluation was 

then applied to the design of the fieldwork placement.   

 The final component of phase one involved the development of the list of 

acceptable support classes.  As with the fieldwork component, criteria identified through 

best practices of existing certificate programs, related literature, and faculty expertise, 

were the primary tool (University of Minnesota, University of New Hampshire, 

University of Texas).  The criteria were then used to evaluate each course offered at 

SUNY Cortland.  The in-depth review focused on the course outline, principles and 

concepts guiding the course, as well as overall course content. Some of the topics listed 
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in the identified criteria were diversity, special education, therapeutic recreation, 

inclusion, adaptive physical education, society, cultural issues, and philosophy.   

 

Phase Two 

 

 The core course, “Inclusion Across the Lives of People with Disabilities,” was 

designed to be the heart of the program.  The course will lead students through the history 

of disability, developing an understanding of disability in society, and examining 

disability in our society today.  Offered at the 400 and 500 course level as a shared 

resource course, the comprehensive curriculum will address a specific concept each 

week.  Concepts were selected based on best practices in inclusive services across the 

lifespan.  This course focused on providing a comprehensive introduction into the lives of 

individuals with disabilities. Research identifies the benefit of teaching about disabilities 

from a holistic perspective, with the inclusion of the disability perspective (Gill, 1998; 

Johnson, 2001).  In this manner, students are presented with significant issues, historical 

and current, that play a fundamental role in shaping and developing an understanding of 

disability. Learning is enhanced further through exploring disability across all aspects of 

life.  Key topics include education, recreation and leisure, work and retirement, home and 

living arrangements, relationships and friendships, health care, social service system 

issues, attitudes towards disability, physical access, spirituality, and supports.   

Throughout the core course, guest speakers are integrated to further enhance the 

learning experience.  Guest speakers range from individuals with disabilities, advocates, 

educators, and professionals in the field of disability services.  Each individual provides a 

unique and realistic perspective directly pertaining to the topic of the week.  In addition, 
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guest speakers establish connections between the students and community agencies.  

Readings, assignments, and in-class discussions further facilitate thought and 

contemplation regarding the issues being discussed.  Throughout the course, students are 

introduced to significant events in the disability rights movement, fundamental 

legislation, and pertinent research, collective forces that have worked to change the 

disability experience.  All of the information provided in the core class is in preparation 

for the fieldwork component of the certificate program.   

 Structure of the certificate program was designed to accommodate the scheduling 

needs of the target participant population.  To accommodate graduate students and 

professionals, the course was designed to be facilitated once a week for approximately 

fifteen weeks.  Course time would be in the evening.  A prime example of program 

structure is the University of Minnesota Inclusion Certificate Program, which offers its 

core course in this format.  

 

Phase Three 

 

 The ultimate goal of the certificate program is to help individuals understand the 

philosophy of inclusion and develop the skills that promote an inclusive society.  The 

comprehensive education individuals experience through the core course, support classes, 

and the fieldwork placement provide the opportunity for individuals to develop or 

enhance their understanding of disability and related issues. Therefore, an important 

aspect of the project was the development of an evaluation plan that would appropriately 

measure the program outcomes, as well as direction into program provisions. This portion 

of the project involved identification of evaluation tools to measure attitudinal and 
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behavioral change, the role of the fieldwork experience, as well as the overall 

effectiveness of the program including strengths and limitations.   

 

 

Instrumentation 

 

 The first step in instrumentation selection was to identify exactly what was being 

evaluated.  For purposes specific to this project, attitudinal and behavioral change 

amongst participants was of significant interest.  Therefore, instruments purporting to 

measure such change were considered.  Two primary forms of instrumentation were 

selected.  The following is a brief description of the use a portfolio and attitude scale to 

measure change. 

 

Portfolio 

 

 Portfolios are used throughout professional programs for a variety of reasons. For 

the inclusion certificate program, the portfolio acted as an authentic assessment of the 

participant’s educational experience.  In terms of value and purpose, portfolios have been 

identified as, “part of a process of monitoring ongoing professional growth.  Only after 

some experience do students realize how portfolios give greater self-understanding and 

are therefore effective tools for goal setting and self-directed learning”(Campbell, 

Melenyzer, Nettles, & Wyman, 2000, p.14).  Portfolios enhance the overall experience by 

helping participants maintain focus throughout the program and guide reflection.  
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Attitude Scales 

 

 The purpose of utilizing attitude scales within the certificate program is to 

measure changes in attitudes towards individuals with disabilities as a group. Attitude 

scales have been used by researchers to determine the effectiveness and develop best 

practices of inclusion (Voeltz, 1980,1982). Throughout research, as discussed in Chapter 

Two, attitudes are identified as the primary barrier to inclusion. Therefore, it is essential 

to determine the program’s effectiveness in facilitating attitudinal change towards 

individuals with disabilities. 

An appropriate form of evaluation is that of a likert-scale, which is used primarily 

for behavioral research (Issach & Michael, 1997).  The general structure of a likert-scale 

consists of a set of items for which the student responds with “varying degrees of 

intensity on a scale ranging between extremes such as agree-disagree, like-dislike or 

accept-reject”(Issach & Michael, p. 148, 1997).  The benefit of the likert-scale is its 

effectiveness to measure change, as the responses represent the opinions of the 

respondent. 

Review of the related literature resulted in two attitude assessments appropriate 

for use in evaluation of the Inclusion Certificate Program.  The Community Living 

Attitudes Scale, Mental Retardation Form (CLAS-MR) was developed to, “assess 

attitudes related to the emerging paradigm of community inclusion as well as attitudes of 

historic concern for persons with mental retardation”(Henry, Keys, Jopp, & Balcazar, 

1996, p2).  The 40-item measurement tool, presented in Appendix A, contains four sub-

categories: empowerment, exclusion, sheltering, and similarity (Henry, Keys, Jopp, & 
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Balcazar, 1996, p6).  This particular scale provides unique insight into the perspectives 

and attitudes of individuals regarding the inclusion of individuals with disabilities. The 

scale would be administered upon enrollment of the program, and at the time of 

completion.  Response comparison would reflect the influence of the curriculum on 

attitudes and perceptions.   

The second attitude assessment appropriate for the Inclusion Certificate Program 

is the Mental Retardation Attitude Inventory-Revised (Antonak & Harth, 1994).  This 

scale targets attitudes towards individuals with disabilities, specifically individuals with 

mental retardation.  The instrument consists of, “29 items that fall within four categories 

(integration-segregation, private rights, social distance, and subtle derogatory beliefs) 

designed to measure the multidimensionality of attitudes”(Krajewski & Flaherty, 2000, 

p.4).  Because the students of the Inclusion Certificate Program represent a variety of 

professional and personal experiences, it is imperative to identify the correlation between 

personal attitudes and the process of inclusion.  Please refer to Appendix B to review the 

content of the Mental Retardation Attitude Inventory-Revised scale. 

      

Budget and Funding Sources 

 

 The projected cost for the Inclusion Certificate Program was calculated using 

University protocol.  Estimated expenses include those related to the facilitation of the 

core course, cost of guest lecturers, administration of the certificate program (e.g., 

approval of fieldwork experiences, portfolio review, evaluation, etc.) and any other 

general expenses as delegated by the University.  Possible funding sources were 
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identified including the SUNY system, a proposed budget expansion for the Institute for 

Disability Studies, and a number of grants available for this type of project.   

 Thorough examination of available resources identified a variety of grants 

offering funding for disability related projects.  A complete list of grant opportunities is 

provided in Appendix C. 
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Chapter 4 

 

RESULTS 

 

 The purpose of this project was to develop an Inclusion Certificate Program to be 

implemented at the State University of New York, Cortland.  The primary goal of the 

Inclusion Certificate Program is to offer all interested students and professionals, 

regardless of field of study, an understanding of and exposure to contemporary theories 

and practices of inclusion, focusing on providing services to people with disabilities in 

naturally occurring programs and settings.  A comprehensive curriculum has been 

developed based on the review of related literature as well as the best practices of 

existing programs. 

 The result of this project is a comprehensive manual for the implementation of the 

Inclusion Certificate Program.  Written as a guide for facilitation, the manual guides 

instructors through the three phases of the program as outlined in the previous chapter.  
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Inclusion Certificate Program  

Program Plan 

 

 

 

Building an inclusive society, one piece at a time. 
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INCLUSION CERTIFICATE PROGRAM 

PROGRAM PLAN 

 

Introduction and Overview of Program 

 

The purpose of the Inclusion Certificate Program is to facilitate a comprehensive 

learning experience that both educates and trains students on the philosophy and process 

of inclusion. The mission of the program is, “ to offer all interested students and 

professionals, regardless of field of study, an understanding of and exposure to 

contemporary theories and practices of inclusion, focusing on providing services to 

people with disabilities in naturally occurring programs and settings”(Institute for 

Disability Studies, SUNY Cortland, 2002).  There are six primary objectives for the 

Inclusion Certificate Program: 

1. To understand disabilities in the context of inclusive services. 

2. To demonstrate enhanced skills in inclusive service provision and 

collaboration for individuals with disabilities. 

3. To understand personal perception and attitude towards individuals with 

disabilities.  

4. To understand philosophy, need, and practice of inclusion. 

5. To gain general awareness of interacting with individuals through actual 

experience. 

6. To identify societal barriers to inclusion and how to effectively address them. 
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There are three components of the 10-credit Inclusion Certificate Program.  

• “Inclusion across the Lives of People with Disabilities”: 
Historical and critical examination of inclusion and the 

disability experience. Focus on services provided for 

people with disabilities and implications for social 

change. 

      (Core Course, 3 credits) 

• Supporting Coursework 
Students choose supplemental classes offering focus on 

discrimination, segregation, human services, inclusion, 

social change, and other concepts integrated throughout 

the program.  Available courses are pre-approved and 

offered across the University. 

(6 credits total) 
 

• Fieldwork in Community Inclusion 
Students complete 25hours providing inclusive services 

for people with disabilities. Students pair up with 

community agencies to gain experiences interacting 

with people with disabilities, while developing personal 

skills that promotes inclusion. 

(Fieldwork Experience, 1 credit) 

 

The purpose, goals, and structure of each component are presented in this 

document.  Additional information geared towards enrolled students of the program is 

included in the student portfolio.  

The Inclusion Certificate Program Advisory Committee was created to ensure the 

actions of the program represents the inclusion of individuals with disabilities.  

Guidelines for development of the advisory committee are presented with focus on 

membership criteria and committee functions.  The advisory committee is separate from 

facilitation of the program, with the sole purpose of providing feedback. 

The final component of the Program Plan is a guide for evaluation of the 

Inclusion Certificate Program.  The evaluation plan was developed to measure the 
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effectiveness of the curriculum in obtaining each specific goal. The evaluation plan 

correlates expected outcomes with specific program requirements. One requirement of 

the program is for students to complete a portfolio, documenting their experiences 

throughout the entire program. The portfolio is a complete guide that students receive 

upon enrollment in the program. The portfolio serves as a method of documentation and 

evaluation for the student as well as the overall program.  Please refer to the sample 

portfolio for additional information. 

In addition to the student portfolio, an attitude assessment was included in the 

evaluation plan.  The purpose of the attitude assessment is to measure the impact the 

curriculum has on the development of positive attitudes towards individuals with 

disabilities.  A copy of the complete scale can be located in Appendix B. 

The following information was designed as a guide for the implementation of the 

Inclusion Certificate Program.  Additional information may be found within the sample 

student portfolio, which is provided separately.  
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INLCUSION CERTIFICATE PROGRAM 

 

Inclusion Across the Lives of People with Disabilities 

Core Course ~ 3 Credits 

 

 The core course, “Inclusion Across the Lives of People with Disabilities,” offers a 

historical and critical examination of inclusion.  The purpose of this course is to introduce  

students to the philosophy and process of inclusion, and to foster an understanding of the 

disability experience.  The course is structured to take students through the lifespan of 

people with disabilities, with specific focus on service provision.  The goals of the core 

course include: 

1. To gain an understanding of the philosophy and progression of inclusion. 

2. To develop a meaningful understanding of the nature of disabilities and the 

variety of services and supports available to individuals and families. 

3. To identify the process of attitude formation and the impact of personal 

attitudes on inclusion. 

4. To understand the significance of key legislation and court decisions affecting 

the lives of individuals with disabilities. 

5. To gain awareness of the disability rights movement. 

6. To apply the paradigm shift perspective to examine systems change and the 

process of social change. 
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7. To examine services provided to people with disabilities through all stages of 

life. 

8. To examine the nature of relationships and friendships for people with 

disabilities, and barriers experienced. 

9. To understand key concepts and principles including self-determination, 

normalization, individualization, and human and civil rights. 

10. To develop skills for providing services that promote natural supports and are 

strength-based. 

 

Course Structure 

 

 The core course is structured to provide 15 weeks of comprehensive inclusion 

education.  Key concepts are integrated throughout the course that provide focus on 

collaboration, person-centered planning, funding issues, and systems change. Each week 

of the curriculum focuses on a specific aspect of the lifespan, including early-childhood, 

school/education, recreation and leisure, work and retirement, home and living, 

relationships, adulthood, and healthcare.  Readings, assigned from a variety of 

publications, provide a broad overview of the weekly topics. In addition to weekly 

readings, the learning experience is enhanced each week with the inclusion of guest 

speakers. The following is a brief description of each aspect of the course. 
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Assigned and Recommended Readings 

 Throughout the core course, students will have the opportunity to read selections 

from a variety of related publications.  Readings have been chosen from scholarly 

journals, books, inclusion manuals, textbooks, and both private and public organizational 

publications.  The purpose is to introduce students to a variety of perspectives and 

experiences that are expressed in each publication.  Readings span over a period of ten 

years, demonstrating the progression of the inclusion of people with disabilities.  More 

recently, literature related to inclusion has expanded in both quantity and quality. The 

task of selecting readings for fifteen weeks was both daunting and exciting.  An 

additional list of recommended readings was created as a resource for students to further 

their education. The complete list of assigned and recommended readings is included in 

the course syllabus and student portfolio. 

 

Guest Speakers 

 The purpose of having guest speakers is to enhance the learning experience by 

integrating a variety of perspectives into the weekly discussions. Guest speakers range 

from advocates, professionals, educators, family members, and individuals with 

disabilities. Individuals with personal or professional experiences related to the weekly 

topics are key guest speakers. In addition to gaining a meaningful perspective, students 

are presented with the opportunity to begin making connections with some of the 

speakers for the fieldwork component of the program.  Possible guest speakers for the 

general course outline are identified on the following syllabus. 
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Evaluation 

 Students will be evaluated throughout the course in a variety of ways. In addition 

to the standard forms of evaluation, students are required to demonstrate comprehension 

of the key concepts and principles of inclusion through special assignments and projects.  

Descriptions of each form of evaluation are presented in the program plan, course 

syllabus, and student portfolio. 

 

Community Visit 

 Each student will choose and visit 3 community agencies serving individuals with 

disabilities.  The purpose of the site visits is to introduce students to local agencies and 

the types of services provided for people with disabilities. During each visit, students will 

learn about program operations through observation and staff interviews. The focus is to 

identify the available services for people with disabilities and to determine whether or not 

the services are inclusive.  The site visits help to prepare students for the Fieldwork 

Experience component of the program. For each site visit, students are required to write a 

one to two page double-spaced summary of their experience.   

 

“Inclusion Across the Lifespan” Project and Presentation 

 Throughout the course, students are introduced to specific aspects of the lifespan 

as they relate to the inclusion of individuals with disabilities.  Students will select one of 

the major topics to research and present to the class. Students are encouraged to choose a 

topic that is related to their area of study or profession.  The purpose of the assignment is 
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to enhance understanding of the concepts and topics discussed throughout the course, and 

to help students make connections between what they have learned and their personal 

role in inclusion.  An additional purpose is to introduce students to the wealth of literature 

that exists related to inclusion and disabilities.  Specific guidelines for the presentation 

and project are discussed in the course syllabus. 

 

Examinations and Quizzes 

 Two exams and random quizzes will evaluate students’ knowledge of the 

material.  The exams and quizzes are designed to test students’ level of understanding of 

the key concepts and topics discussed throughout the course.  Students will receive prior 

notice of the two examinations.  Quizzes will occur at random and will focus on students’ 

knowledge of the assigned readings.  All material covered on the exams and quizzes will 

come directly from class discussions, assigned readings, and guest speakers.  The purpose 

is to ensure students are gaining an understanding of inclusion, and developing the skills 

to demonstrate such knowledge.   

 

Class Participation 

 The core course meets once each week for a period of 2 ½ hours. Due to the 

nature of the course, each session will cover a great deal of material. Class attendance 

will determine what the student will gain from the experience.  Students will be evaluated 

on class participation, and therefore, are required to attend every session.  Class 

participation includes discussions, quizzes, attendance for guest speakers, and peer 
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evaluations of the class presentations.  Additional information regarding specific 

requirements may be found in the following course syllabus. 

 

Simulations 

 Throughout the course, students will participate in several simulation exercises.  

The purpose of this component is to raise awareness of what life would be like living as 

an individual with a disability. Specific methods were developed to simulate a variety of 

disabilities, both in and outside of the classroom. The simulation exercises occur 

throughout the semester, and accompany specific session topics.
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INT 4XX/5XX 

Inclusion Across the Lives of People with Disabilities 
3 credits, Fall/Spring  

Location 

Dates/Time 

 

 

INSTITUTE FOR DISABILITY STUDIES MISSION STATEMENT 
To coordinate and initiate scholarship and research in the field of disability studies, and 

to promote awareness and understanding of disability issues through the curriculum, 

service, teaching, and advocacy.  The Institute of Disability Studies seeks to provide an 

atmosphere for the discussion of issues related to disability, and to consider and develop 

models of study, learning, and inquiry. 

 

INCLUSION CERTIFICATE PROGRAM VISION 
We will have an enlightened society that knows how to include all people, regardless of 

ability level, in its communities.  We will build on the strengths of each and every 

community member, not focus on their “problems.”  We will know how to communicate 

with respect with and about our fellow human beings whether they have a disability or 

not, and whether that disability is significant or not.  We will use “special” programs only 

as needed and only in areas where benefit bas been documented. 

 

COURSE DESCRIPTION 
A historical and critical examination of inclusion and the disability experience.  Focus on 

services provided for people with disabilities and implications for social change. 

 

Key concepts integrated throughout: 
� Collaboration 

� Planning processes that are person-centered (MAPS, IFSP, IEP, IRP, ITP etc.) 

� Funding issues 

� Systems change 

 

Key principles that guide the course: 
� Self-determination 

� Normalization 

� Individualization 

� Human and civil rights 

� Capacity or strength-based  

� Natural supports 
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COURSE GOALS 
1. To gain an understanding of the philosophy and progression of inclusion. 

2. To develop a meaningful understanding of the nature of disabilities and the variety of 

services and supports available to individuals and families. 

3. To identify the process of attitude formation and the impact of personal attitudes on 

inclusion. 

4. To understand the significance of key legislation and court decisions affecting the 

lives of individuals with disabilities. 

5. To gain awareness of the disability rights movement. 

6. To apply the paradigm shift perspective to examine systems change and the process 

of social change. 

7. To examine services provided to people with disabilities through all stages of life. 

8. To examine the nature of relationships and friendships for people with disabilities, 

and barriers experienced. 

9. To understand key concepts and principles including self-determination, 

normalization, individualization, and human and civil rights. 

10. To develop skills for providing services that promotes natural supports and is 

strength-based. 

 

 

REQUIRED READINGS 
Course Packet (available at the SUNY Cortland Bookstore) 

 

IMPACT~ Institute on Community Integration, University of Minnesota 

 

Nisbet, J. & Hagner, D. (2000) Part of the community: Strategies for including everyone.  

 Baltimore; Brookes Publishing 

 

 

EVALUATION 
Community Visits  20% 

Project & Presentation 25% 

Exam I    20% 

Exam II (Final)  25% 

Class Participation  10% 

 

Community Visits 
You will choose and visit 3 community agencies serving individuals with disabilities.  

The purpose of the site visits are to introduce you to local agencies and the types of 

services provided for people with disabilities.  During each visit, you will gain an 

understanding of the agency through observation and interviews with staff.  The focus is 

to identify available services for people with disabilities and to determine whether or not 

the services are inclusive.  The site visits help to prepare you for your Fieldwork 

Experience that you will complete after this course. 
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Assignment 
For each site visit prepare a one to two page double-spaced summary of your experience.  

Your report should include a description of the agency, services provided, population 

served, and whether or not the services were inclusive.  Integrate key concepts and 

principles discussed in class as they relate to your particular experiences.  

To assist you in writing the report, collect any available agency information during your 

site visit.  This may be in the form of publications, pamphlets, interview questions and 

responses, or fliers. Include agency publications in the Resource section of your student 

portfolio. 

 
All site visits must be completed by Week # 12.  Written report is due within one week of 

the site visit.  You are only allowed to turn in one site visit report each week, so plan your 

visits carefully throughout the semester to have all three completed by Week 12.  

Appropriate agencies for the site visit will be discussed in the beginning of the semester. 

 

“Inclusion Across the Lifespan” Project & Presentation 
Throughout the course, you will be introduced to specific aspects of the lifespan as they 

relate to the inclusion of individuals with disabilities.  For this assignment, you will be 

choosing one of the major topics discussed to research and present to the class.  You are 

encouraged to select a topic as it relates to your specific area of study and/or professional 

field.  In doing so, you will be researching your role in the inclusion process.  

 

Exams and Quizzes 
There will be two exams, and five random quizzes.  You will be tested on the material 

presented in the assigned readings, guest speakers, and peer presentations. Make-up 

quizzes and exams require approval from faculty. 

 

Class Participation 
Your attendance at each class session is important! Because we meet only 1/week, we 

will be learning a great deal of information each week! You have the opportunity to earn 

and lose credit throughout class participation.  Participation includes attendance, class 

discussions, quizzes, guest speakers, and peer evaluations of the presentations.   

 

Simulations 
Throughout the semester you will have the opportunity to “experience” a variety of 

disabilities. Structured simulations occur both in and outside of the classroom to enhance 

your awareness of many of the challenges that accompany the presence of a disability. 

You are required to participate in the simulations and reflection discussions that follow 

each exercise.   
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COURSE CALENDAR: 

Week Topic Readings Guest Speaker 

1 Attitudes; person-first; inclusion 

concepts 

• In-class handouts 

• Hutchison & McGill-Ch 5 

• Bullock & Mahon- Ch 5 

Faculty; self-

advocates 

2 Systems; history; paradigm shifts; 

laws 

• In-class handouts 

• Impact v5(4)1992; v9(1)1995 

• Ragged Edge 2002(1) 

• Nisbet & Hagner- Ch 2 

Faculty 

3 Early childhood and inclusion 

(IFSP, early intervention, parents 

as advocates) 

• Nisbet & Hagner- Ch 3-4 

• Falvey, et al- All my life’s a circle 

 

Emily Kudela 

4 School/Education 

ASSIGN PROJECT TOPICS/ 

PRESENTATION DATES 

• Impact v9(2)1996; v16(1,3)2003 

• Impact v13(1)2000 

• Nisbet & Hagner- Ch 5-6 

Sue Lehr,  

Janet Duncan,  

Diane Craft 

5 Recreation and leisure • Impact v4(4)1991;v16(2)2003 

• Dattilo- Ch 11 

• Anderson & Kress- Ch 1-2 

Lynn Anderson, 

Vicki Wilkins,  

Susan Wilson 

6 Work and retirement • Impact v15(1)2002; v12(1)1999; 

v10(4)1998;v6(3)1993 

• Nisbet & Hagner- Ch 8 

Susan Wilson,  

Janet Duncan 

*PRESENTATIONS 

7 Home and living arrangements • Impact v8(4)1995; v3(1)1990 

• Nisbet & Hagner- Ch 7 

• Sue Lehr- Wrap-around services 

Sue Lehr 

*PRESENTATIONS 
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8 Relationships and friendships • Impact v10(3)1997;v11(1)1998 

• TASH v28(7/8)2002 

• Mount- Circle of friends 

• Linda Heyne- Ch 7 “Friendship” 

• Hutchison & McGill- Ch 6 

Lynn Anderson, Sue 

Lehr, Janet Duncan 

*PRESENTATIONS 

9 Self-determination • Impact v12(4)1999; v6(4)1993; 

v8(3)1995; v7(1)1994 

• Hutchison & McGill-Ch 8 

• Nirje (1999) 

Anne Hunt,  

Fran Pizzola 

*PRESENTATIONS 

10 Health care, medical system, social 

service system issues 

• Impact: v18(1)2005; v13(2)2000 

• Walsh article 

*PRESENTATIONS 

11 Challenging behaviors and positive 

responses 

• Impact: v4(1)1991; v14(1)2001 

• Stancliffe article 

• Bradley (2001) article 

Sue Lehr, Janet 

Duncan 

*PRESENTATIONS 

12 Physical access • Dattilo- Ch 10 Lynn Anderson, 

Vicki Wilkins,  

Tim Davis 

*PRESENTATIONS 

13 Supports, accommodations, 

adaptive equipment, assistive 

technology 

• Hutchison & McGill Ch 10 

• Anderson & Kress- Ch 4 

• Bullock & Mahon- Ch 13 

• Schleien, Meyer, Heyne & Brandt- 

Ch 7 

• Person-Centered Planning  

Carol Tyler 

14 Spirituality and religion • Impact v14(3)2001 Don Wilcox,  

Syracuse Disability 

Ministry 

15 Applying the inclusion process- 

case scenarios, Final words 

• Case Scenerios 

• Bullock & Mahon- Ch 17 
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University Policy on Accommodations: SUNY Cortland is committed to upholding and maintaining all 

aspects of the Americans with Disabilities Act of 1990 (ADA) and Section 50 of the Rehabilitation Act of 

1973.  If you are a student with a disability and wish to request accommodations, please contact the Office 

of Disability Services located in B-40 Van Huesen Hall.  Because many accommodations require early 

planning, requests for accommodations will be reviewed in a timely manner to determine their 

appropriateness to this setting. 

 

University Policy on Academic Integrity: The College is an academic community which values academic 

integrity and takes seriously its responsibilities for upholding academic honesty.  All members of the 

academic community have an obligation to uphold high intellectual and ethical standards.  For more 

information on academic integrity and academic dishonesty, please refer to the College Handbook, the 

College Catalog, the Code of Student Conduct and Related Policies. 
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“INCLUSION ACROSS THE LIVES OF PEOPLE “INCLUSION ACROSS THE LIVES OF PEOPLE “INCLUSION ACROSS THE LIVES OF PEOPLE “INCLUSION ACROSS THE LIVES OF PEOPLE WITH DISABILITIES”WITH DISABILITIES”WITH DISABILITIES”WITH DISABILITIES” 

Lesson Plans for the 15 week curriculum of the core course in the Lesson Plans for the 15 week curriculum of the core course in the Lesson Plans for the 15 week curriculum of the core course in the Lesson Plans for the 15 week curriculum of the core course in the     
Inclusion Certificate ProgramInclusion Certificate ProgramInclusion Certificate ProgramInclusion Certificate Program    
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~WELCOME~ 

 
 “Inclusion across the lives of people with disabilities” is the core course in the 
Inclusion Certificate Program.  The 15-week curriculum was developed to facilitate a 
comprehensive introduction into the lives of people with disabilities and the 
philosophy and process of inclusion.  This course sets the stage for the learning 
experience students will gain throughout the certificate program.   
  

Lesson plans for each of the fifteen sessions have been developed to assist in 
facilitation of the course.  Each session addresses a specific aspect of the lifespan for 
people with disabilities.  Key concepts and principles relative to inclusion are 
integrated throughout the course.  The lesson plans contain suggested readings, guest 
speakers, lectures, and any additional assignments that may accompany a specific 
session.  Each lesson plan contains the following information: 

• Brief Description 
• Objectives 
• Assigned Readings 
• Class Handouts 
• Methods 
• Materials & Preparation 

  
Please refer to the course syllabus for a complete course description. 
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SESSION ONESESSION ONESESSION ONESESSION ONE    

    
Introduction to InclusionIntroduction to InclusionIntroduction to InclusionIntroduction to Inclusion    

 
Brief DescriptionBrief DescriptionBrief DescriptionBrief Description    
 The first session will cover two main introductions.  To begin, students will be 
introduced to the course. This may encompass review of the course syllabus, 
objectives, and outline.  The second half of the session will focus on introducing the 
philosophy and key concepts of inclusion.  A great deal of information will be 
addressed during the initial meeting, and ultimately sets the stage for the remainder of 
the course. 
 
ObjectivesObjectivesObjectivesObjectives    

• To review and discuss course syllabus 
• To identify the course objectives, requirements, and expectations 
• To discuss the purpose of the Inclusion Certificate Program 
• To identify and define key concepts of inclusion 

    
Assigned ReadingsAssigned ReadingsAssigned ReadingsAssigned Readings    

• Hutchison & McGill-Chp 5    
• Bullock & Mahon-Chp 5    

    
Class HandoutsClass HandoutsClass HandoutsClass Handouts    

• Course Syllabus 
• Attitude Formation & Change 
• Perceptions, Attitudes & Actions 
• “Communicating Humanness: Attitudes and Language” Wilkins 

 
MethodsMethodsMethodsMethods    

1. The instructor will introduce him or herself, role in the certificate program, 
and overall mission of the Inclusion Certificate Program. 

2. The instructor will pass out and review entire syllabus, discuss course goals, 
required readings, methods of evaluation, and take time to answer any 
questions. 

3. The instructor will introduce and define the philosophy and process of 
inclusion, and distinguish the differences between full inclusion and 
physical inclusion. 

4. The instructor will define and discuss disability, specific types of disabilities, 
and population of people with disabilities within society. 
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5. The instructor will overview the disability experience within society, 
introducing concepts of discrimination, segregation, and integration. 

6. The instructor will identify societal barriers to inclusion: programmatic, 
architectural, attitudinal. 

7. The instructor will discuss the process of attitude formation and change 
and pass out two handouts on attitudes and perceptions. 

8. The instructor will introduce the person-first concept of inclusion, and 
assign the Wilkins article on attitude and language for homework. 

9. The instructor will end with time for questions. 
 
Materials & PreparationMaterials & PreparationMaterials & PreparationMaterials & Preparation    

• Course syllabus 
• Power-point slide with: 

• Definitions of inclusion, types, barriers 
• Definitions of disability, types, population 
• Definitions of segregation, discrimination 
• Attitude formation 

• Assigned Readings/Class Handouts 
• “Communicating Humanness: Attitudes and Language” V. Wilkins 
• Attitude Formation & Change 
• Perceptions, attitudes & actions 
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SESSION TWOSESSION TWOSESSION TWOSESSION TWO    

 

The History of Disability and InclusionThe History of Disability and InclusionThe History of Disability and InclusionThe History of Disability and Inclusion    
    
Brief Description Brief Description Brief Description Brief Description     
    In this session the historical perspective is used to examine the disability 
experience and the fundamental changes that have occurred within society through 
the Disability Rights Movement. Students will be introduced to the paradigm shift 
perspective as they examine the changes in services for people with disabilities, and 
begin to see the process of inclusion.   
 
ObjectivesObjectivesObjectivesObjectives    

• To examine the history of disability within society 
• To explore the Disability Rights Movement 
• To identify key legislation improving human rights for people with 

disabilities 
• To explore the paradigm shift perspective 
• To identify the current paradigm shift 

 
Assigned ReadingsAssigned ReadingsAssigned ReadingsAssigned Readings    

• Impact v5(4)1992; v9(1)1995 
• Ragged Edge 2002(1) 
• Nisbet & Hagner- Ch 2 

    
Class HandoutsClass HandoutsClass HandoutsClass Handouts    

• Key legislation descriptions 
• Pre-institutionalization > Now 

    
MethodsMethodsMethodsMethods    

1. The instructor will discuss the history of the treatment of people with 
disabilities with the transition from pre-institutionalization to current 
society. 

2. The instructor will refer to the assigned Hagner reading to discuss the 
paradigm shift perspective. 

3. The instructor will facilitate an examination of the current paradigm shift 
and explore the influence of our individual roles on the shift. 

4. The instructor will identify and discuss the major legislation in the 
Disability Rights Movement. 

5. The instructor will facilitate an examination of the most recent legislation 
(ADA, IDEA, etc.) and determine the effectiveness. 
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6. The instructor will close the session by bringing the focus to the current 
role and treatment of individuals in society, with emphasis on the changes 
that are still occurring. 

 
Materials & PreparationMaterials & PreparationMaterials & PreparationMaterials & Preparation    

• Power-point presentation of main topics and specific information 
• Assigned Readings/Class Handouts 

• Key legislation descriptions 
• Pre-institutionalization > Now 
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SESSION THREESESSION THREESESSION THREESESSION THREE    
    

Early Childhood and InclusionEarly Childhood and InclusionEarly Childhood and InclusionEarly Childhood and Inclusion    
    

Brief DescriptionBrief DescriptionBrief DescriptionBrief Description    
    The focus of this session is on early childhood and inclusion.  This session 
marks the beginning of examining inclusion across the lives of people with disabilities.  
Key topics will be introduced including the process of early intervention and supports 
for young children with disabilities.  We will also examine the role of the parents 
during this phase of the lifespan. 
 
Objectives Objectives Objectives Objectives     

• To discuss the assigned readings from Nisbet & Hagner (Chps 3-4) 
• To identify the process and characteristics of early intervention 
• To discuss the services and supports available to assist families of young 

children with disabilities 
• To examine the role of the parents as caregivers, advocates, or enablers 
• To collectively brainstorm and develop ways to improve upon the services 

available for the children and their families 
    
Assigned ReadingsAssigned ReadingsAssigned ReadingsAssigned Readings    

• Nisbet & Hagner: Chps 3-4 
    
Class HandoutsClass HandoutsClass HandoutsClass Handouts    

• TBA 
 

MethodsMethodsMethodsMethods    
1. The instructor will identify and discuss the nature of services available for 

young children including both social and educational programs. 
2. The instructor will refer to the Nisbet & Hagner Chps 3-4 for discussion 

groups on inclusive programs for young children with disabilities. 
3. The instructor will discuss the types and processes of early intervention 

programs. 
4. The instructor will facilitate a discussion about the role of parents as 

advocates. 
5. The instructor will discuss the five common roadblocks to inclusive 

communities as identified in Chp 3 of Hagner & Nisbet. 
6. The instructor will present the IFSP-Individualized Family Support Plan. 
7. The instructor will target the role of the community and all professionals 

to promote change within inclusive services for young children. 
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8. Guest speaker (Emily Kudela) will share personal and professional 
experiences promoting inclusion for children with disabilities and their 
families. 

9. Guest speaker will host questions and discussion with class to end session. 
 
Materials & PreparationMaterials & PreparationMaterials & PreparationMaterials & Preparation    

• Assigned Readings 
• Review and create discussion questions and notes from Hagner & 

Nisbet Chps 3-4 
• Invite Emily Kudela as guest speaker on early childhood and inclusion 
• Create power-point presentation with the following key concepts: 

• Early intervention/specialists 
• Inclusive early childhood programs 
• Common barriers 
• Possible solutions 
• Role of the community & professionals 
• Role of family as advocates or enablers 
• Examine the options families face 
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SESSION FOURSESSION FOURSESSION FOURSESSION FOUR    
    

Education and InclusionEducation and InclusionEducation and InclusionEducation and Inclusion    
    
Brief DescriptionBrief DescriptionBrief DescriptionBrief Description    
 This session picks up where the previous one left off- education for people with 
disabilities.  Inclusion in the schools has been a hot-topic for years, gaining national 
attention with integration.  This session will examine the process of inclusion in the 
schools, determine the effectiveness of the efforts thus far, and identify best practices 
for future inclusion. In this session, we will introduce two related professions, the field 
of Special Education, and Adapted Physical Education. In addition, the legislation 
responsible for influencing inclusive education will be identified and discussed.  In this 
session, particular attention is given to the supports available for students and the 
facilitators in the inclusive classroom. 
 
ObjectivesObjectivesObjectivesObjectives    

• To examine the history and process of inclusive education 
• To identify and understand the laws and legislation 
• To identify barriers to successful inclusive classrooms 
• To examine the cases of support and opposition to inclusive education 
• To discuss implications for inclusive education 
• To understand the role of Special Education and Adapted Physical 

Education 
    
Assigned ReadingsAssigned ReadingsAssigned ReadingsAssigned Readings    

• Impact v9(2)1996; v16(1,3)2003; v13(1)2000 
• Nisbet & Hagner: Chps 5-6 

    
Class HandoutsClass HandoutsClass HandoutsClass Handouts    

• TBA 
    
MethodsMethodsMethodsMethods    

1. The instructor will present the history of inclusion in the schools and 
compare the methods of mainstreaming, integration, and inclusion. 

2. The instructor will identify the laws and regulations and what they mean 
for inclusive education. 

3. The instructor will facilitate an open discussion regarding personal or 
professional experiences with inclusion. 

4. The instructor will facilitate an examination of the barriers to inclusion 
with focus on available supports, training and education, and the role a 
personal belief in inclusion may have on successful inclusion. 
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5. The instructor will explore the benefits of inclusion for people with and 
without disabilities, including social interaction, positive attitude 
development, understanding of human differences and abilities, 
identification of similarities amongst peers with and without disabilities. 

6. Guest speakers will provide insight into the inclusive classroom from a 
variety of perspectives, and facilitate group discussions. 

7. The instructor will facilitate discussion of the examples provided in the 
assigned readings. 

8. The instructor will close the session by focusing on steps for successful 
inclusion in the schools, role of teachers, administration, parents, and 
advocates. 

    

Materials & PreparationMaterials & PreparationMaterials & PreparationMaterials & Preparation    
• Assigned Readings 

• Review assigned readings and prepare notes, discussion questions & 
power-point presentation 

• Invite individuals with experience in inclusive education as guest speakers; 
try to invite a variety of experiences 

• Possible guest speakers may include: 
• Sue Lehr 
• Janet Duncan 
• Diane Craft 
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SESSION FIVESESSION FIVESESSION FIVESESSION FIVE    
    

Inclusion and Recreation & LeisureInclusion and Recreation & LeisureInclusion and Recreation & LeisureInclusion and Recreation & Leisure    
    
    
Brief DescriptionBrief DescriptionBrief DescriptionBrief Description    
    This session focuses on the benefit and significance of recreation and leisure 
and our overall quality of life.  We will explore the nature of the recreation and leisure 
opportunities available for people with disabilities.  In this session we will identify the 
barriers to inclusive recreation activities, the role of service providers, and the specific 
levels of inclusion within recreational agency. The field of therapeutic recreation will 
also be highlighted as the professional promoter of inclusive recreation. 
 
ObjectivesObjectivesObjectivesObjectives    

• To identify the benefits of recreation and leisure  
• To identify the quality of life principle 
• To identify the barriers to recreation and leisure participation 
• To identify the role of recreation and leisure in facilitating full inclusion 
• To identify the supports, training, and education available to assist an 

agency become inclusive 
• To examine the field of therapeutic recreation 

 
Assigned ReadingsAssigned ReadingsAssigned ReadingsAssigned Readings    

• Impact v(4)1991; v16(2)2003 
• Dattilo: Chp 11 
• Anderson & Kress: Chps 1-2 

    
Class HandoutsClass HandoutsClass HandoutsClass Handouts    

• Accessibility Regulations 
• Accommodations/Guidelines 
• Resources 

    
MethodsMethodsMethodsMethods    

1. The instructor will discuss the principle of quality of life and its relation to 
inclusion and recreation. 

2. The instructor will define and discuss recreation and leisure. 
3. The instructor will examine the general participation patterns of people 

with disabilities and barriers; with specific focus on the role of caregivers, 
families, and service providers. 

4. The instructor will discuss the personal and societal benefits of inclusive 
recreation. 
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5. The instructor will discuss the issue of accommodations, adaptations, and 
other supports. 

6. The instructor will discuss the concepts of choice, flow, self-determination, 
and the development of social, cognitive, and physical strength and skills. 

7. The instructor will examine recreation and leisure services as facilitators of 
social inclusion. 

8. The instructor will discuss the impact of marketing, staff, and accessibility. 
9. The instructor will facilitate class discussion based on scenarios of 

community recreation agencies. 
10. Guest speakers will share personal and professional experiences with 

inclusive recreation and leisure. 
11. Instructor will discuss the process of accommodations and inclusive 

programs with focus on one person at a time. 
 
 
Materials & PreparationMaterials & PreparationMaterials & PreparationMaterials & Preparation    

• Assigned Readings 
• Review assigned readings and develop power-point presentation based 

on material covered in Dattilo Chp11 
• Class handouts 

• Accessibility Regulations 
• Accommodations/Guidelines 
• Resources 

• Guest Speakers 
• CTRS- Lynn Anderson, Vicki Wilkins, Susan Wilson 
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SESSION SIXSESSION SIXSESSION SIXSESSION SIX    
    

Employment and RetirementEmployment and RetirementEmployment and RetirementEmployment and Retirement    
    
    
Brief DescriptionBrief DescriptionBrief DescriptionBrief Description    
    This session examines the opportunities for employment and retirement for 
people with disabilities. The main areas of interest include employment opportunities, 
the role of federal regulations, barriers to employment and retirement.  Key topics 
integrated throughout this session include discrimination, accessibility, human rights, 
and quality of life. 
 
ObjectivesObjectivesObjectivesObjectives    

• To understand the benefits and importance of employment for people with 
disabilities 

• To identify barriers to employment 
• To gain the disability perspective from guest speakers and advocates 
• To discuss assigned reading 
• To understand the role of federal regulations 
• To identify implications for future change 

    
Assigned ReadingsAssigned ReadingsAssigned ReadingsAssigned Readings    

• Impact v15(1)2002; v12(1)1999; v10(4)1998; v6(3)1993 
• Nisbet & Hagner: Ch 8 
• Mahon article 
• Braddock article 

    
Class HandoutsClass HandoutsClass HandoutsClass Handouts    

• TBA 
    
MethodsMethodsMethodsMethods    

1. The instructor will introduce typical employment patterns & statistics of 
people with disabilities 

2. The instructor will present federal legislation and employment regulations 
and facilitate a class discussion on its effectiveness 

3. The instructor will present employment opportunities and barriers 
4. The guest speaker will represent the disability perspective and discuss the 

value and benefits of employment for people with disabilities 
5. The instructor will discuss the role of inclusive employment in the overall 

transition to an inclusive society 
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6. The instructor will discuss typical retirement for people with disabilities, and 
the lack of opportunities, benefits, and supports available 

7. The instructor will integrate the quality of life principle and the role 
employment and retirement have for people with disabilities 

8. The instructor will facilitate group discussion on the role society plays in 
providing employment opportunities for people with disabilities- focus on 
perceived abilities and skills and what exactly needs to change. 

9. The instructor will discuss the assigned readings  
10. The instructor will end the session with focus on what exactly needs to 

change within society in order to improve the employment and retirement 
opportunities for people with disabilities 

 
Materials & PreparationMaterials & PreparationMaterials & PreparationMaterials & Preparation    

• Coordinate guest speakers 
• Susan Wilson, CTRS 
• Janet Duncan 
• Access to Independence 
• JM Murray Center 

• Power-point presentation with major topics as identified in Methods 
• Assigned Readings 

• Review assigned readings and formulate discussion questions 
• Prepare quiz on assigned readings to be completed at beginning of session 
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SESSION SEVENSESSION SEVENSESSION SEVENSESSION SEVEN    

 

Home and Living ArrangementsHome and Living ArrangementsHome and Living ArrangementsHome and Living Arrangements    
    
    

Brief DescriptionBrief DescriptionBrief DescriptionBrief Description    
    The focus of this session is on developing an understanding of the lifestyles of 
individuals with disabilities.  It is important for students to identify the types of living 
arrangements for people with disabilities, and the benefits and restrictions of each 
environment.  The direct correlation between living arrangements and overall quality 
of life will be examined.  Guest speakers can offer insight into advocacy and support 
programs promoting independent living for people with disabilities. 
 
ObjectivesObjectivesObjectivesObjectives    

• To understand specific types of living arrangements and options 
• To identify the benefits and limitations of each living environment 
• To understand the impact the living environment has on quality of life 
• To discuss independent living programs and supports 
• To examine the role of the community 
• To gain the disability perspective of home and living arrangements 

    
Assigned ReadingsAssigned ReadingsAssigned ReadingsAssigned Readings    

• Impact v8(4)1995; v3(1)1990 
• Nisbet & Hagner: Ch 7 
• Sue Lehr: Wrap-around 

    
Class HandoutsClass HandoutsClass HandoutsClass Handouts    

• TBA 
    
MethodsMethodsMethodsMethods    

1. The instructor will identify the various living arrangements for people with 
disabilities, and examine the nature of each (group homes, institutions, 
assisted living, long term care, residential treatment centers). 

2. The instructor will integrate the concept of quality of life into the 
examination of various arrangements. 

3. The instructor will discuss the process of selecting living arrangements with 
focus on expenses, necessary supports, and community options. 

4. The instructor will examine the role of living arrangements on social, 
cognitive, and physical development and well being. 
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5. The instructor will discuss independent living and ways a community can 
promote this practice for people with disabilities. 

6. The instructor will discuss the benefit and value of independent living 
environments, necessary supports, and value of being a member of the 
community. 

7. Guest speakers will integrate the disability experience, advocacy, and insight 
into services and programs that promote independent living. 

8. The instructor will facilitate group discussion based on the assigned 
readings, and focus on strategies for change. 

 
Materials & PreparationMaterials & PreparationMaterials & PreparationMaterials & Preparation    

• Coordinate guest speakers  
• Access to Independence 
• Sue Lehr 

• Assigned Readings 
• Review assigned readings and formulate discussion questions 

• Power-point presentation 
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SESSION EIGHTSESSION EIGHTSESSION EIGHTSESSION EIGHT    
 

RelRelRelRelationships and Friendshipationships and Friendshipationships and Friendshipationships and Friendship    
    

    
Brief DescriptionBrief DescriptionBrief DescriptionBrief Description    
    This session touches on the heart of inclusion.  Relationships and friendships 
play an integral role in the overall quality of life for people with and without 
disabilities.  Individuals with disabilities have historically experienced barriers to 
developing true relationships.  This session examines the factors that create these 
barriers, the role of society, and the absolute benefits of relationships and friendships.  
We will also focus on the common forms of relationships experienced by people with 
disabilities, and identify ways to improve opportunities to develop true relationships 
for people with disabilities.  Within this session, the role of recreation and leisure, 
early childhood, and education will be discussed as well. 
 
ObjectivesObjectivesObjectivesObjectives    

• To understand the value and benefit of relationships and friendships 
• To identify barriers to developing true relationships 
• To examine common forms of interaction for people with disabilities 
• To examine the role of societal, attitudinal, and physical barriers 
• To identify inclusion as the solution  
• To develop skills and knowledge of promoting interaction and friendship 
• To understand the characteristics of friendships 

    
Assigned ReadingsAssigned ReadingsAssigned ReadingsAssigned Readings    

• Impact v10(3)1997; v11(1)1998 
• TASH v28(7/8)2002 
• Hutchison & McGill: Ch 6 
• Circle of Friends: Mount 

    
Class HandoutsClass HandoutsClass HandoutsClass Handouts    

• TASH v28(7/8)2002 
• Linda Heyne “Friendship” (Chp 7 in Schleien, Ray & Green) 

    
MethodsMethodsMethodsMethods    

1. The instructor will define friendship and process each characteristic 
(common interests, support, reciprocal, bond, etc.) 
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2. The instructor will discuss the benefit of friendships, social interactions, and 
relationships 

3. The instructor will discuss how friendships and relationships are formed. 
4. The instructor will then shift focus to the experiences and opportunities of 

people with disabilities to develop relationships, and experience the 
benefits. 

5. The instructor will facilitate a comparison of the opportunities and 
experiences of people with and without disabilities. 

6. The instructor will introduce the role of inclusive experiences and lack there 
of (education, early childhood, recreation and leisure) 

7. The instructor will examine the role of service providers and barriers 
imposed by certain programs 

8. The instructor will emphasize the formation of perspectives and attitudes, 
and the process to change societies misconceptions 

9. The instructors will integrate concepts of stigma, stereotype, and 
segregation. 

10. The instructor will discuss common reactions to people with disabilities and 
the impact on relationships and friendships; show clip from “The other 
sister” (film) 

11. The instructor will incorporate guest speakers that can share experiences 
with providing inclusive services that create opportunity for interaction 
with people with and without disabilities. 

12. The instructor will close the session by identifying inclusion as the 
solution, and briefly highlight successful inclusive programs that help to 
break down barriers through interaction, and create the opportunity to 
develop relationships. 

 
Materials & PreparationMaterials & PreparationMaterials & PreparationMaterials & Preparation    

• Coordinate guest speakers    
• Lynn Anderson    
• Sue Lehr    
• Janet Duncan    
• Linda Heyne, Ithaca College    

• Assigned Readings/Class Handouts    
• Review assigned readings    
• Obtain TASH     

• PowerPoint presentation & discussion questions    
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SESSION NINESESSION NINESESSION NINESESSION NINE    

    
SelfSelfSelfSelf----DeterminationDeterminationDeterminationDetermination    

    
Brief DescriptioBrief DescriptioBrief DescriptioBrief Descriptionnnn    
    The focus of this session is on the concept of self-determination in people with 
disabilities.  This session will identify the main characteristics of self-determination 
and it’s significance in the overall quality of life.  We will explore the development 
process of self-determination including the barriers experienced by people with 
disabilities.  The session will close with specific activities that promote self-
determination. 
 
ObjectivesObjectivesObjectivesObjectives    

• To define the principle of self-determination 
• To identify the key components of self-determination 
• To understand the significance for people with disabilities 
• To understand methods of enhancing self-determination 
• To identify the barriers experienced by people with disabilities 
• To acknowledge the role of all professionals in promoting self-

determination 
    
Assigned ReadingsAssigned ReadingsAssigned ReadingsAssigned Readings    

• Impact v12(4)1999; v6(4)1993; v8(3)1995; v7(1)1994 
• Hutchison & McGill: Ch 8 
• Nirje (1999) 
• Wolfensberger article 

    
Class HandoutsClass HandoutsClass HandoutsClass Handouts    

• TBA 
    
MethodsMethodsMethodsMethods    

1. The instructor will introduce the class to the principle of self-determination 
and key components/characteristics 

2. The instructor will discuss the benefits/significance of self-determination 
for people with disabilities 

3. The instructor will describe how self-determination is developed and the 
barriers limiting that development for people with disabilities 
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4. The instructor will demonstrate the correlation between self-determination 
and inclusion across the lifespan 

5. The instructor will examine services that promote the development of self-
determination(educational, recreational, social, therapeutic, employment) 

6. The instructor will integrate key principles including normalization, 
individualization, and advocacy 

7. The guest speaker will be a member of the community with mental illness 
who is a self-advocate for people with disabilities- she will share personal 
experiences as well as demonstrate self-determination 

8. The instructor will integrate the guest speaker’s focus into a class discussion 
on the role of all professionals and general society to promote self-
determination 

 
MateMateMateMaterials & Preparationsrials & Preparationsrials & Preparationsrials & Preparations    

• Coordinate guest speakers 
• Bonnie Carlson~ Self-advocate 
• Anne Hunt 
• Fran Pizzola~ Access to Independence 

• Assigned Readings 
• Review and develop discussion questions 

• Power-point presentation 
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SESSION TENSESSION TENSESSION TENSESSION TEN    
    

Health Care, Health Care, Health Care, Health Care, Services and SystemsServices and SystemsServices and SystemsServices and Systems    
    
    

Brief DescriptionBrief DescriptionBrief DescriptionBrief Description    
    The focus of this session is to examine the social services available to people 
with disabilities.  The systems that are in place to provide medical and social support to 
people with disabilities generally present similar barriers, limitations, and exclusions 
experienced throughout society.  This session will closely examine the health care 
system and identify specific models of service provision and their impact on 
improving the quality of life for people with disabilities.  As with other aspects of 
society, service provision in the health and social service field has changed over time.  
We will examine those changes, and determine the most effective forms of service 
provision and implications for future change. 
 
ObObObObjectivesjectivesjectivesjectives    

• To examine the health care system 
• To explore the process of system change within the health care system 
• To discuss models of service provision and their influence 
• To discuss the correlation between inclusion and the “system” 
• To identify issues within the social service system 
• To identify implications for future change 

    
Assigned ReadingsAssigned ReadingsAssigned ReadingsAssigned Readings    

• Impact v18(1)2005; v13(2)2000 
• Walsh article 

    
Class HandoutsClass HandoutsClass HandoutsClass Handouts    

• TBA 
    
MethodsMethodsMethodsMethods    

1. The instructor will overview the health care system by identifying main 
components, functions, and relation to people with disabilities 

2. The instructor will present an overview of the systems change within the 
health care system; specifically models of service for people with disabilities 
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3. The instructor will discuss shift in treatment away from the medical 
perspective of disability- placing emphasis on the significance of this shift 
and impact on systems change throughout society 

4. The instructor will facilitate a discussion on the correlation between services 
provided for people with disabilities and how people with disabilities are 
perceived- the service defines the person 

5. The instructor will continue the discussion with the integration of key 
issues in the service system: discrimination, limitations, exclusion, denial of 
services, etc. 

6. The instructor will discuss the social service system and identify specific 
programs and functions.  

7. The instructor will make the correlation between social services and the 
limitation of inclusive services and programs for people with disabilities 

8. The instructor will integrate the concept of normalization and person-first 
into the discussion of social services and the treatment of people with 
disabilities 

9. Play “Interference” game to understand how the “system” affects one’s life 
10. The instructor will close the session with discussion on future change, role 

of all professionals 
 
Materials & PreparationMaterials & PreparationMaterials & PreparationMaterials & Preparation    

• Identify possible guest speaker  
• Select additional media (videos, literature, statistics) with focus on: 

• Health Care issues 
• Ragged Edge coverage of service systems 
• Person-first within professional services 

• Review assigned readings and develop discussion questions 
• Organize “Interference” game and supplemental discussion questions 
• Power-point presentation 
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SESSION ELEVENSESSION ELEVENSESSION ELEVENSESSION ELEVEN    
    

Challenging Behaviors & Positive ResponseChallenging Behaviors & Positive ResponseChallenging Behaviors & Positive ResponseChallenging Behaviors & Positive Responsessss    
    

Brief DescriptionBrief DescriptionBrief DescriptionBrief Description    
 This is an important session that focuses on demystifying challenging 
behaviors associated with people with disabilities.  We will examine the nature of 
challenging behaviors as they relate to personal communication for people with 
disabilities.  The goal of this session is to understand challenging behaviors and 
identify the role of community members and providers and their responses. 
 
ObjectivesObjectivesObjectivesObjectives    

• To understand the nature of challenging behaviors 
• To understand types of challenging behaviors and underlining causes 
• To identify positive responses 
• To identify the role of community members and providers  

 
Assigned ReadingsAssigned ReadingsAssigned ReadingsAssigned Readings    

• Impact v14(1)2001 
• Impact v4(1)1991 
• Stancliffe article 
• Learning to Listen- Lovett 

 
Class HandoutsClass HandoutsClass HandoutsClass Handouts    

• TBA 
 
MethodsMethodsMethodsMethods    

1. The instructor will introduce challenging behaviors as a barrier to inclusion 
2. The instructor will identify types of challenging behaviors, and examine 

underlying causes 
3. The instructor will use the historical perspective to examine the nature of 

challenging behaviors and societal responses 
4. The instructor will discuss the issue of communication for people with 

disabilities.  
5. The instructor will integrate key issues such as societal barriers, perceptions 

and attitudes 
6. The instructor will examine the role of community members and providers 

in responding to challenging behaviors and facilitating change 
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7. The instructor will facilitate in-class group work to identify effective 
strategies for dealing with challenging behaviors with positive responses 

8. Guest speaker will provide personal experiences working with/advocating 
for people who demonstrate challenging behaviors 

 
Materials & PreparationMaterials & PreparationMaterials & PreparationMaterials & Preparation    

• Assigned readings 
• Review readings and develop presentation and discussion questions 

• Coordinate guest speaker 
• Molly Riley- JM Murray Center 
• Sue Lehr 
• Bob Lehr 
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SESSION TWELVESESSION TWELVESESSION TWELVESESSION TWELVE    

    
Physical AccessibilityPhysical AccessibilityPhysical AccessibilityPhysical Accessibility    

    
Brief DescriptionBrief DescriptionBrief DescriptionBrief Description    
    This session focuses specifically on physical accessibility within society.  We will 
identify the current regulations for public accessibility, and utilize the local 
community to determine whether or not agencies abide by the rules.  We will also 
examine the landmark legislation that influenced the development of such mandates.  
We will refer to related literature that covers the successes and issues with physical 
access.  Physical access will be defined, along with the characteristics, supports, and 
significance of accommodations.  Students will have the opportunity experience 
disability through simulations. 
 
ObjectivesObjectivesObjectivesObjectives    

• To define physical access 
• To identify federal regulations on physical access 
• To measure the accessibility of the local community 
• To examine the impact of the terminology and accommodations 
• To examine the current regulations 
• To develop personal awareness and understanding of the disability 

experience through simulation 
    
Assigned ReadingsAssigned ReadingsAssigned ReadingsAssigned Readings    

• Dattilo: Ch 10 
 
Class HandoutsClass HandoutsClass HandoutsClass Handouts    

• Federal guidelines of public accessibility    
• Simulation exercise guidelines    
• Community Accessibility Exercise    
• National Center on Accessibility    

  
MethodsMethodsMethodsMethods    

1. The instructor will define physical access in terms of regulations and types 
of accessibility 

2. The instructor will present the federal regulations, past and present, and 
implications for society 

3. The instructor will handout specific access regulations of wheel-chair 
ramps, handles, automatic doors, accessible parking, large-print, curb cuts, 
transportation, etc. 
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4. The instructor will integrate the person-first concept in terms of the 
message accessible terminology and methods convey. Primary examples 
include “handicapped parking”, wheelchair access in the rear of buildings, 
inaccessible bathrooms- Facilitate discussion about what messages are 
being conveyed 

5. The instructor will integrate social-role valorization theory; what is the role 
of people with disabilities if denied access to public buildings; or access is 
hidden 

6. The instructor will discuss issues of funding and systems change 
7. The instructor will discuss the lack of knowledge and understanding on the 

part of the agency 
8. The instructor will discuss the role of Inclusion Specialists- part of the 

solution- providing training and education on accessibility; National 
Institute on Accessibility-key resource 

9. The instructor will explain two assignments: (1)Students will examine local 
agencies to determine accessibility utilizing federal regulations-(2)Students 
will sign-up for three hour simulation exercise within the community 

10. The instructor will close with discussion of assignments and questions 
 
Materials & PreparationMaterials & PreparationMaterials & PreparationMaterials & Preparation    

• Assigned Readings/Handouts 
• Federal accessibility regulations 
• Resources 

• National Organization for Accessibility 
• Simulation Exercise (see course syllabus) 

• Sign-up sheet with dates & three hour blocks 
• Reserve four wheelchairs from RLS Department 
• Guidelines 
• Reflection Paper 

• Community Accessibility Exercise 
• List of agencies 
• List of criteria/regulations 
• Sign-up (group project) 

• Power-point presentation 
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SESSION THIRTEENSESSION THIRTEENSESSION THIRTEENSESSION THIRTEEN    

Supports, Accommodations & AdaptationsSupports, Accommodations & AdaptationsSupports, Accommodations & AdaptationsSupports, Accommodations & Adaptations    
    

Brief DescriptionBrief DescriptionBrief DescriptionBrief Description    
    This session covers the broad spectrum of supports, accommodations and 
assertive technology available for people with disabilities.  The most important part of 
this session is the process of providing supports.  Key principles that will guide this 
session include person centered planning, normalization, individualization, 
collaboration, and natural supports.  This session will discuss assessment, activity 
analysis, and appropriate accommodations.  In-class activities will enhance the 
learning experience. 
 
ObjectivesObjectivesObjectivesObjectives    

• To acknowledge that inclusion occurs one individual at a time 
• To understand the importance of providing natural supports 
• To develop skills in providing supports 
• To understand the accommodation process 
• To acknowledge the importance of the participants voice  

    
Assigned ReadingsAssigned ReadingsAssigned ReadingsAssigned Readings    

• Hutchison & McGill: Ch 10 
• Anderson & Kress: Ch 4 
• Scheleien, Meyer, Heyne, & Brandt: Ch 7 
• Bullock & Mahon: Ch 13 
• Person Centered Planning 
• MAPS 
• Paths 

 
Class HandoutsClass HandoutsClass HandoutsClass Handouts    

• Characteristics of types of disabilities and possible supports, 
accommodations 

• Inclusion in the Schools- supports 
• Three scenarios for group work on assessment and accommodations 
• Activity analysis 

 
MethodsMethodsMethodsMethods    

1. The instructor will open with definitions of support, accommodations, 
adaptations, and assistive technology 
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2. The instructor will discuss the significance of natural support and person-
centered planning 

3. The instructor will emphasize the role of the individual in the 
accommodation process- never to assume supports are necessary 

4. The instructor will describe the accommodation process as it relates to 
education, employment, recreation, and all ages 

5. The instructor will describe common supports for general levels of abilities 
6. The instructor will describe activity analysis, assessment, and reasonable 

accommodations 
7. The instructor will emphasize that accommodations and supports should 

not change the structure or basis of any activity or service 
8. The instructor will discuss strength-based programming, which emphasizes 

and builds upon the strengths of an individual 
9. The instructor will talk about professional responsibilities for providing 

accommodations, the role of the CTRS in assisting the process 
10. The instructor will introduce representative from Access to Independence 

to discuss available supports and assistive technology in the community. 
Students will have the opportunity to examine and try the equipment 

11. The instructor will facilitate group activity with three scenarios in which 
students will develop the most appropriate accommodations/supports if 
any. Each group will share their plan with the class, and discuss as a whole 

 
Materials & PreparationMaterials & PreparationMaterials & PreparationMaterials & Preparation    

• Invite representative from Access to Independence to share adaptive 
equipment and discuss advocacy and support 

• Handouts: 
• Characteristics of types of disabilities and possible supports, 

accommodations 
• Inclusion in the Schools- supports 
• Three scenarios for group work on assessment and accommodations 
• Activity analysis 

• Power-point presentation 
• Review assigned readings 
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SESSION FOURTEENSESSION FOURTEENSESSION FOURTEENSESSION FOURTEEN    
    

Spirituality and ReligionSpirituality and ReligionSpirituality and ReligionSpirituality and Religion    
    

Brief DescriptionBrief DescriptionBrief DescriptionBrief Description    
    This session examines the importance of spirituality and religion in the lives of 
people with disabilities.  Specific focus is given to the opportunities available for people 
with disabilities to actively engage in spiritual or religious experiences.  We will 
examine the barriers imposed by living arrangements, limited resources, and lack of 
support to pursue such activities.  A guest speaker will share personal and professional 
experiences in this area of the lifespan. 
 
ObjectivesObjectivesObjectivesObjectives    

• To define the importance of spirituality and religion    
• To examine the various types of spirituality and religion    
• To identify opportunities for participation in spiritual and religious 

experiences    
• To identify the barriers experienced by people with disabilities    

 
Assigned ReadingsAssigned ReadingsAssigned ReadingsAssigned Readings    

• Impact v14(3)2001 
 
Class HandoutsClass HandoutsClass HandoutsClass Handouts    
 
MethodsMethodsMethodsMethods    

1. The instructor will open with a discussion on characteristics, function, and 
value of spirituality and religion 

2. The instructor will examine opportunities for people with disabilities to 
participate in spiritual experiences 

3. The instructor will examine the barriers imposed by living arrangements: 
lack of flexibility in programming, transportation, lack of personal choice 
in activity participation, services that are not guided by person-centered 
approach greatly limit individuals opportunities to pursue spiritual and 
religious activities 

4. The instructor will examine correlation between spirituality/religion and 
overall quality of life (recovery programs with spiritual foundation) 

5. The instructor will introduce the guest speaker and facilitate group 
discussion 

6. The instructor will refer to assigned readings, and facilitate group discussion 
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Materials & PreparationMaterials & PreparationMaterials & PreparationMaterials & Preparation    
• Guest speaker:  

• Don Wilcox 
• Syracuse Disability Ministry 

• Review assigned readings 
• Power-point presentation 
• *Scenario Exercise: Give each student copies of scenarios for final class. 

Encourage review of readings, notes, guest speakers, presentations, etc. 
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SESSION FIFTEENSESSION FIFTEENSESSION FIFTEENSESSION FIFTEEN    

Applying the Inclusion ProcessApplying the Inclusion ProcessApplying the Inclusion ProcessApplying the Inclusion Process    
    
    

Brief DescriptionBrief DescriptionBrief DescriptionBrief Description    
    In the final session, the focus is to apply all of the information that was 
discussed throughout the course to the process of inclusion.  The final session will 
review the major principles and concepts covered throughout the course.  This session 
takes a “What’s next?” approach, and targets the role of each student as facilitators of 
inclusion.   
 
ObjectivesObjectivesObjectivesObjectives    

• To integrate the key concepts and principles into the inclusion process 
• To apply knowledge and skills in case scenarios 
• To demonstrate understanding of the inclusion process 

 
Assigned ReadingsAssigned ReadingsAssigned ReadingsAssigned Readings    

• Bullock & Mahon: Ch 17 
 
Class HandoutsClass HandoutsClass HandoutsClass Handouts    

• Case studies 
• Scenarios 

     
MetMetMetMethodshodshodshods    

1. The instructor will begin the session with review of goals and objectives of 
the course 

2. The instructor will facilitate culminating activity integrating key concepts 
learned in the course; students will work in groups on case studies and 
scenarios 

3. The groups will individually work on assigned scenario for brief time period 
4. The instructor will facilitate group discussion of each scenario and each 

group will present and defend the strategies applied in the activity 
5. The instructor will debrief activity highlighting significant issues that arose 

during activity 
6. The instructor will briefly discuss remaining two components of the 

Inclusion Certificate Program, making correlation between material learned 
in core course, where it will be applied in fieldwork experience, and how it 
will be enhanced through supporting courses 
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Materials & PreparationMaterials & PreparationMaterials & PreparationMaterials & Preparation    

• Generate case scenarios for group culminating activity; integrate key 
concepts from each session within each study 

• Develop discussion for transition into remaining components of certificate 
program 

• *Assign scenarios during Session 14 for time to review readings, notes, 
guest speakers, projects, etc- to be discussed during Session 15 
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ResourcesResourcesResourcesResources    
    

Assigned ReadingsAssigned ReadingsAssigned ReadingsAssigned Readings    
• Anderson, L., & Kress, C.B. (2003). Inclusion: Including people with disabilities in 

parks and recreation opportunities. PA: Venture Publishing    
• Bullock, C., & Mahon, M.J. (1997). Introduction to recreation services for people 

with disabilities: A person-centered approach. IL: Sagamore Publishing    
• Dattilo, J. (2002). Inclusive leisure services: Responding to the rights of people 

with disabilities. (6th ed.) PA: Venture Publishing    
• Hutchison, P., & McGill, J. (1992) Leisure, integration, and community. Ontario:    

Leisureability Publishing 
• Nisbet, J. & Hagner, D. (Eds.) (2000). Part of the community: Strategies for 

including everyone. Baltimore: Paul Brookes Publishing    
 
ArticlesArticlesArticlesArticles    
• Braddock, D. (1999). Aging and developmental disabilities: Demographics and 

policy issues affecting American families. Mental Retardation 37(2) 
• Croser, D. (1999). Word from Washington. Mental Retardation 37(1) 
• Holburn, S. (1999) Acknowledging barriers in adopting person-centered planning. 

Mental Retardation 37(2) 
• IMPACT (various years & titles- see course outline) 
• Mahon, M. (1999). Later-life planning for older adults with mental retardation: a 

field experiment. Mental Retardation 37(5) 
• Monimalika, D. (1999). “Best friends: the construction of a teenage friendship. 

Mental Retardation 37(3) 
• Stancliffe, R. (1999). Effectiveness of challenging behavior IHP objectives in 

residential settings: A longitudinal study. Mental Retardation 37(6) 
• TASH (see course outline) 
• Wilkins, V. (n.d.) Communicating humanness: Attitudes and language 
• Wolfensberger, W. (2000). A brief overview of social role valorization. Mental 

Retardation 38(2) 
 
Recommended Readings: Personal AccountsRecommended Readings: Personal AccountsRecommended Readings: Personal AccountsRecommended Readings: Personal Accounts    
• Asante, S. When spider webs unite    
• Charlton, J. (1998). Nothing about us without us. (Regents/University of 

California)    
• Donnellan, C. (1996). Living with disabilities. Independence Ed. Publishers    
• Fialka, J. It matters: Lessons from my son    
• Lovett, H. (1996). Learning to listen: Positive approaches and people with difficult 

behaviors. Baltimore: Paul H. Brookes Publishing Co.    
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• Michalko, R. (1998). The mystery of the eye, and the shadow of blindness. 
Toronto: University of Toronto Press    

• Sherr Klein, B., & Blackbridge, P. (1998) Slow dance: A story of stroke, love, and 
disability. Berkley CA: Page Mill Press    

• Simon, R. (2002) Riding the bus with my sister. Houghton Mifflin    
 
Recommended Readings: InclusRecommended Readings: InclusRecommended Readings: InclusRecommended Readings: Inclusion Concepts & Practicesion Concepts & Practicesion Concepts & Practicesion Concepts & Practices    
• McKnight, J. The careless society: Community and its counterfeits 
• Mount, B. (2000). Person-centered planning: Finding direction for change using 

personal futures planning. NY: Capacity Works 
• Mount, B. Circle of friends 
• O’Brien, J., & O’Brien, C.L. Members of eachother: Building community in 

company with people with developmental disabilities 
• O’Brien, J., & O’Brien, C.L. A little book about person-centered planning 
• O’Brien, J., & O’Brien, C.L. Celebrating the ordinary 
• O’Brien, J., & Pearpoint, J. Person centered planning with MAPS and PATH 
• Pearpoint, J., O’Brien, J., & Forest, M., PATH: Planning possible positive futures  
• Pearpoint, J., & Snow, J. The inclusion papers: Strategies to make inclusion happen 
 
JournalsJournalsJournalsJournals    
• American Journal on Mental Retardation 
• American Journal of Mental Deficiencies 
• Brain Injury Sources 
• Mental Retardation 
• Therapeutic Recreation Journal 
• Journal of Positive Behavior Interventions 
• Journal of Applied Rehabilitation Counseling 
• Journal of Physical Education, Recreation & Dance 
• Exceptional Children 
• Journal of Medical Ethics 
• Journal of Disability Policy Studies 
 
PublicationsPublicationsPublicationsPublications    
• IMPACT- Institute for Community Integration: University of Minnesota 
• TASH 
• Ragged Edge 
• Disability Studies Quarterly 
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National Affiliations & OrgaNational Affiliations & OrgaNational Affiliations & OrgaNational Affiliations & Organizationsnizationsnizationsnizations    
• National Council on Disability (http://www.ncd.gov) 
• National Organization on Disability (http://www.nod.org) 
• TASH (http://www.tash.org 
• Inclusion.com 
• Capacityworks.com 
• Positive Behavioral Interventions and Supports (PBIS.org) 
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INCLUSION CERTIFICATE PROGRAM 

 

Support Courses 

 

6 Credits 

 

 
 Students are required to complete a total of six credits of support coursework.  

The purpose of this requirement is to broaden students’ level of knowledge of inclusion.  

This component of the program enhances the overall learning experience by introducing 

students to a variety of new perspectives on the concepts and topics discussed in the core 

course. The primary objectives of this requirement are: 

1. To enhance personal understanding of the principle of inclusion 

2. To examine inclusion through a multi-disciplinary approach 

3. To better understand the history of discrimination 

4. To enhance understanding of disabilities  

5. To understand inclusion is the responsibility of society 

Students must choose two 3-credit courses from the pre-approved list.  Available courses 

were selected based on the identified criteria. 
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Criteria for Support Course Selection 

 

  The goal of this component of the program is to broaden the students’ understanding 

and knowledge of inclusion. The following six concepts and topics have been identified 

throughout literature as key themes in inclusion education.   

1. Diversity 

In the context of inclusion, the concept of diversity relates to our ability to 

recognize and respect human differences. Areas of specific interest include 

differences of gender, race, sexual orientation, and social class. The concept of 

diversity is explored throughout a variety of contexts and gives valuable insight 

into what it would take to live in a truly inclusive society. 

2. Prejudice 

The concept of prejudice refers to intolerance or bias of a group based on a 

specific attribute.  Prejudice as it relates to inclusion, exists as one of the primary 

barriers to an inclusive society.  The historical perspective of prejudice is essential 

in understanding current society and the process of inclusion.   

3. Discrimination 

The issue of discrimination is the driving force of inclusion. Historically, many of 

the basic human rights have been systematically denied to persons based on race, 

gender, level of ability, and orientation.  To achieve inclusion, students must first 

understand the presence and practice of discrimination within society. 
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4. Societal issues of prejudice and discrimination 

� Social justice: An examination of social movements and landmark legislation 

responsible for giving back human rights. 

� History of oppression and exclusion: The application of the historical 

perspective offers insight into society then and now, with specific focus on the 

process of social change. 

5. Exposure to the disability experience 

The disability experience requires an understanding of how people with 

disabilities are typically treated in all aspects of society.  Specific areas of interest 

include education, community participation, recreation and leisure, employment, 

and health.  The disability experience helps the student to develop a better 

understanding of the barriers to inclusion, and to identify possible solutions. 

6. Professional fields with focus on services to people with disabilities 

Fields such as special education, therapeutic recreation, and adapted physical 

education, offer a focus on providing services to people with disabilities.   

 

Support Course List 

 

The following courses were selected for inclusion as support courses in the 

Inclusion Certificate Program from the 2004-2005 Undergraduate Catalog, and the 2004-

2006 Graduate Catalog. Students receive a copy of the course listings and progress char 

included in the Certificate Program portfolio.   Due to the ever-changing nature of 

curricula and course catalogs, the list of supporting courses must be reviewed regularly.  
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The majority of courses are worth 3 credits; therefore, students are required to 

enroll in two support courses. Any courses worth less than 3 credits are identified on the 

course listings. Course descriptions are available in the college catalogs.  Students must 

receive approval for support courses from the Inclusion Certificate Program faculty if the 

courses are not on the pre-approved list that follows. 
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Table 4.1: Support Course List

AFRICAN AMERICAN STUDIES 

AAS 120 Politics & Multiculturalism 
AAS 170 Institutional Racism 
AAS 210 Racial & Gender Role Stereotypes 
AAS 270 Race & Racism 
AAS 292 Race & Politics in America 
AAS 428 Civil Rights Movement in America 
AAS 431 Communication & Prejudice 
AAS 581 Teaching the Inner City Child 

ANTHROPOLOGY 

ANT 102 Intro to Cultural Anthropology 
ANT 201 World Cultures 
ANT 230 Prejudice & Discrimination 
ANT 234 Anthropology of Gender 

BIOLOGY 

BIO 306 Human Genetics 
CINEMA STUDY 

CIN 432 African Americans in TV/Film 
COMMUNICATION STUDIES 

COM 100 Human Communication 
COM 302 Intercultural Communication 
COM 410 Communication in Social Change 
COM 434 Gender Communication 
COM 441 Persuasion 

ECONOMICS 

ECO 326 Political Economy of Race & Class 
EDUCATION 

EDU 103 Gender, Race & Class Issues in Education 

EDU 450 Issues and Trends in Special Education 

EDU 524 Democracy and Social Education 

EDU 623 Coping with Individual Differences in the 
Classroom 

EXERCISE SCIENCE/ SPORT STUDIES 

EXS 290 Social Problems & Issues in Sports and Exercise 
EXS 445 Women & Sport 
EXS 468 African-American Sport History 

FOUNDATIONS & SOCIAL ADVOCACY 

FSA 210 Principles of Inclusive Education 
FSA 280 Perspectives on Disabilities 
FSA 410 Inclusive Education Pedagogy 
FSA 430 Assistive & Adaptive Technology 
FSA 436 Assessment/ Instruction of Learners with Special 

Needs 
LIT 310 Literacy in Multicultural, Urban School 
SPE 510 Teaching the Special Ed Learner in General 

Education Classroom 
HEALTH 

HLH 201 Health Problems of the Underserved 
HLH 203 Community Health 
HLH 360 Health Care Administration and Planning 
HLH 460 Health Care Policy Issues 
HLH 535 The Family in Health and Disease 

HISTORY 

HIS 307 The United States 1920- Present 
HIS 428 The Civil Rights Movement in America 
HIS 460 The Holocaust 
HIS 528 Issues in the U.S. Civil Rights Movement 
VAL 322 Value Conflict in American History 

HUMAN SERVICE STUDIES 

HUS 430 Social Welfare Institutions 
HUS 470 Sociology of the Family 

INTERDISCIPLINARY STUDIES 

INT 230 Sexism & Heterosexism 
MGS 130 Society & Sexual Orientation 

AMERICAN SIGN LANGUAGE 

ASL 101 Beginning American Sign Language I 
ASL 102 Beginning American Sign Language II 
ASL 201 Intermediate American Sign Language I 
ASL 202 Intermediate American Sign Language II 

PHILOSOPHY 

PHI 240 Social and Political Philosophy 
PHI 271 Philosophy of Human Nature 
PHI 380 Feminist Social Thought 
VAL 140 Prejudice, Discrimination & Morality 
VAL 335 Philosophical Approaches to Contemporary Moral 

Problems 
PHYSICAL EDUCATION 

PED 356 Adapted Physical Education & Sport 
PED 446 Inclusion of Individuals with Disabilities in 

Physical Education 
PED 447 Adapted Physical Activity & Individual Differences 
PED 530 Introduction to Adapted Physical Education 
PED 531 Inclusive Outdoor Education 

POLITICAL SCIENCE 

POL 110 Politics & Multiculturalism 
POL 292 Race & Politics in America 
POL 404 Civil Liberties 
POL 405 Discrimination Law 

PSYCHOLOGY 

PSY 210 Racial & Gender Role Stereotypes 
PSY 250 Psychological Perspectives on the History of 

Special Education 
PSY 330 Psychology of Gender Roles 
PSY 331 Psychology of Exceptional Children 
PSY 431 Psychology of Mental Retardation 
PSY 432 Psychology of Learning Disabilities 
PSY 433 Behavior Disorders in Educational Settings 

RECREATION & LEISURE STUDIES 

REC 150 Play Across Cultures 
REC 307 Outdoor Education for Persons with Disabilities 
REC 330 Introduction to Therapeutic Recreation 
REC 393 Diversity and Inclusive Recreation Services 
REC 508 Leisure Services for Older Adults 
REC 530 The Therapeutic Recreation Process 
REC 531 Inclusive Outdoor Education 
REC 532 Therapeutic Recreation in the Schools 
REC 535 Therapeutic Recreation Interventions 
REC 535 Design and Administration of TR Services 

CRIMINOLOGY & SOCIOLOGY 

CRM 383 Race, Class, Gender & Crime 
SOC 160 Social Change in the Modern World 
SOC 230 Prejudice and Discrimination 
SOC 351 The Community 
SOC 355 Gender and the Life Course 
SOC 360 Self and Society 
SOC 401 Sociology of Sex and Gender 
SOC 451 Social Stratification 
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INCLUSION CERTIFICATE PROGRAM 

 

Fieldwork Experience in Community Inclusion 

1 Credit 

 

The fieldwork experience allows students to integrate and apply the information 

they have learned throughout the core course and supporting classes. The learning 

experience will occur outside of the classroom, within the natural community 

environment.  This portion of the certificate program requires students to complete 25 

hours working directly with community agencies providing inclusive services for 

individuals with disabilities.  The purpose of the fieldwork experience is for the student 

to interact with people with disabilities in community settings.  

 

Goals of the Fieldwork Experience 

 

The following goals, developed for the fieldwork component, identify the 

expectations of the experience: 

1. Students will interact with people with disabilities in natural environments 

2. Students will develop an understanding of services provided for and received by 

people with disabilities 

3. Students will gain experience facilitating inclusion 

4. Students will enhance understanding of barriers to inclusion 
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5. Students will develop personal skills and knowledge of promoting inclusion 

 

Participating Agencies 

 

The fieldwork experience is a collaborative effort between the university and local 

community.  The participating agencies are a critical component of the fieldwork 

experience.  It is imperative that participating agencies share the focus and vision of the 

Inclusion Certificate Program. The students will research local community organizations 

and identify possible placement sites using the following list of criteria as a guideline to 

agency selection. A list of the agency criteria, and additional forms for the selection 

process, are included in the Student Portfolio. Final agency approval is determined by the 

faculty of the Inclusion Certificate Program.  

 

Criteria for Participating Agencies 

1. The agency serves individuals with disabilities 

� Population being served must be large enough for efficient interaction and 

observation 

� No limit to type or age of disability 

2. The philosophy of inclusion  present within the agency 

� Agency literature (mission statement, program descriptions, goals) represents 

philosophy of inclusion 

� Agency staff demonstrate understanding of inclusion and necessary skills  
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3. The agency provides inclusive services 

� Services and/or programs promote inclusion of individuals with disabilities 

� If not currently providing inclusive services, agencies that express an interest in 

working towards inclusion are appropriate for fieldwork placement sites. 

4. The agency is able to accept the role and responsibilities as fieldwork placement 

site 

� Fieldwork supervisors are expected to mentor students 

� Provide feedback and guidance throughout experience 

 

Criteria for Exclusion 

 It is important to note that not all community agencies that provide services for 

individuals with disabilities are appropriate for the fieldwork experience.  Agencies 

providing only segregated services are not appropriate placement sites.  Characteristics of 

agencies providing segregated services include: 

1. “Special” Services 

� An example of “special” services includes the Special Olympics.  While the 

program offers invaluable opportunities for participants, the Special Olympics are 

not inclusive in nature.   

� Services or programs that serve only people with disabilities, separate from the 

general population 
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Fieldwork Experience Requirements 

 

The Fieldwork Experience is worth 1 credit hour towards completion of the 

Inclusion Certificate Program. Throughout the experience, students are required to 

complete several activities including a special project. The requirements were designed to 

evaluate the students’ experience with community inclusion, as well as the effectiveness 

of the fieldwork component.  The following is a description of each requirement.  A more 

detailed description and overview of the fieldwork component is provided in the student 

portfolio.  

 

Journal Entries 
 

Students are required to complete a journal entry for each hour of the fieldwork 

experience.  The journal entries are descriptions of the student’s experience, and personal 

reflections.  The purpose of the journals is to help students begin to process their role and 

experiences within the agency.  A sample journal entry is provided in the student 

portfolio to demonstrate the appropriate format and content for journal entries.   

Students are required to keep copies of their journals in the portfolio. Faculty advisors are 

responsible for regularly reviewing the journal entries during each phase of the 

experience.  

 
Reflection Papers 
 

Students are required to complete three reflection papers throughout the experience. 

The purpose of this assignment is to assist students with processing their experiences 
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with community inclusion.  The following descriptions, as seen in Table 4.2, were taken 

from the student portfolio, demonstrating the structure of the assignment. 

 

Table 4.2: Reflection Paper Assignments for the Fieldwork Experience in Community 

Inclusion 

Reflection #1 Reflection #2 Reflection #3 

As your initial reflection, 

you will report a general 

description of the agency 

and your experiences thus 

far. Use your journal entries 

to recall specific emotions, 

questions, and interactions. 

Include in your reflection 

your perception of the 

inclusion process at this 

particular agency. Describe 

the typical services and 

people being served. 

• 1-2 pages 

• Due upon completion of 

5 hours 

Now that you have spent 

more time with the agency, 

reflect again on the 

inclusion process. Describe 

your role at the agency, any 

significant interactions, 

questions, emotions, etc. 

Review your journals for 

more detail. Introduce your 

topic for the Special 

Project. 

 

 

• 1-2 pages 

• Due upon completion of 

15 hours 

As your final reflection, 

examine the agency as a 

whole, what was the 

inclusion process? Consider 

the mission of the program 

compared to the services. 

What did you gain from this 

experience? How did your 

Special project benefit the 

agency and promote 

inclusion? What do your 

journals reflect?  

 

• 3-5 pages 

• Due upon completion of 

25 hours 

 

 

Special Project 

 Each student will create and implement a special project as a way of giving 

something back to their agency and participants they have been working with.  The 

purpose of this requirement is for students to apply their understanding of inclusion and 

to demonstrate the skills they have developed throughout the experience. The guidelines 

for the special project are that the product must be something the agency can continue to 

utilize. The goal is for students to learn how to develop programs based on the specific 

needs and interests of a population. The role of the faculty advisor is to provide 
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advisement and feedback throughout the development process, and to give approval on 

final project plans.  Please refer to the Fieldwork Requirements section of the student 

portfolio for more information and to review additional forms. 
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INT 4XX/5XX 

Fieldwork Experience in Inclusion 

1 credit, Fall/Spring 

Location 

Dates/Time 

 

 

INSTITUTE FOR DISABILITY STUDIES MISSION STATEMENT 
To coordinate and initiate scholarship and research in the field of disability studies, and 

to promote awareness and understanding of disability issues through the curriculum, 

service, teaching, and advocacy.  The Institute for Disability Studies seeks to provide an 

atmosphere for the discussion of issues related to disability, and to consider and develop 

models of study, learning, and inquiry. 

 

INCLUSION CERTIFICATE PROGRAM VISION 
We will have an enlightened society that knows how to include all people, regardless of 

ability level, in its communities.  We will build on the strengths of each and every 

community member, not focus on their “problems.”  We will know how to communicate 

with respect with and about our fellow human beings whether they have a disability or 

not, and whether that disability is significant or not. We will use “special” programs only 

as needed and only in areas where benefit has been documented. 

 

COURSE DESCRIPTION 
A 25-hour fieldwork experience working with community agencies providing inclusive 

services for people with disabilities.  Focus on gaining experience interacting with people 

with disabilities, while developing personal skills that promote inclusion. 

 

COURSE GOALS 
1. To interact with people with disabilities in natural environments. 

2. To develop an understanding of services provided for and received by people with 

disabilities. 

3. To gain experience facilitating inclusion. 

4. To enhance understanding of barriers to inclusion. 

5. To develop personal skills and knowledge of promoting inclusion. 

 

PRE-REQUISITS 
Students must have completed the core course, “Inclusion across the lives of people with 

disabilities”, and must be currently enrolled in the Inclusion Certificate Program. 

 

EVALUATION 
Reflection Paper #1   5% 

Reflection Paper #2   5% 

Reflection Paper #3   10% 

Special Project   25% 

Documentation   5% 

25 hours    50% 
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Reflection #1 Reflection #2 Reflection #3 

As your initial reflection, 

you will report a general 

description of the agency 

and your experiences thus 

far. Use your journal entries 

to recall specific emotions, 

questions, and interactions. 

Include in your reflection 

your perception of the 

inclusion process at this 

particular agency. Describe 

the typical services and 

people being served. 

• 1-2 pages 

• Due upon completion of 

5 hours 

Now that you have spent 

more time with the agency, 

reflect again on the 

inclusion process. Describe 

your role at the agency, any 

significant interactions, 

questions, emotions, etc. 

Review your journals for 

more detail. Introduce your 

topic for the Special 

Project. 

 

 

• 1-2 pages 

• Due upon completion of 

15 hours 

As your final reflection, 

examine the agency as a 

whole, what was the 

inclusion process? Consider 

the mission of the program 

compared to the services. 

What did you gain from this 

experience? How did your 

Special project benefit the 

agency and promote 

inclusion? What do your 

journals reflect?  

 

• 3-5 pages 

• Due upon completion of 

25 hours 

 

Special Project 
The Special Project assignment is a way for you to give something back to the agency 

and participants you have been working with throughout the experience. You may choose 

to develop a specific program, coordinate a special activity for participants, or perhaps 

something more specific and related to inclusion.  Build your special project from the 

needs, characteristics, strengths, and goals of the agency you are working with.  The only 

requirement is that the special project is something the agency can continue to utilize- 

make a lasting impression! You will meet with your faculty advisor to discuss your ideas 

and obtain approval. 

 

Documentation 
There are two components of documentation you are required to complete throughout the 

experience:  

A. Fieldwork Agency 

• You are required to research and select a local agency to serve as your placement 

site.  All of the necessary forms are included in the Student Portfolio and will be 

reviewed at the beginning of the course. 

 

B. Journal Entries 

• You are required to complete a journal entry for each of the 25 hours.  The 

journals will assist you with writing the reflection papers, as well as evaluating 

your overall experience. You will collect your journal entries in your portfolio, 

and will meet with your faculty advisor for evaluation. A sample journal entry is 

included in the Student Portfolio.   
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25 Hours 
All students are required to complete a total of 25 hours with a local agency in order to 

receive full credit.  If you are unable to meet this requirement please meet with you’re 

your faculty advisor from the Inclusion Certificate Program immediately.   

 

COURSE CALENDAR 

 
Phase/Task Date Due 

PHASE ONE- Agency Selection 

• End of Week 1 • Review agency criteria  

• Contact potential agencies & complete Agency 

Questionnaire 

 

• Obtain faculty approval 

• Complete Fieldwork Exp. Agreement Form 

Create Fieldwork Experience schedule 

• End of Week 2 

PHASE TWO- The first 5 hours 

• Continuous • Complete Journal entry for each hour 

 

• Reflection Paper #1 

• Meet with faculty advisor for journal review 
• Completed 5/hrs 

PHASE THREE- Hours 6-15 

• Continuous • Continue journal entries 

 

• Reflection Paper #2 

• Special Project topic & meet with faculty 

advisor 

• Mid-semester evaluation completed by agency 

supervisor 

• Completed 15/hrs 

PHASE FOUR- Hours 16-25 

• Continue journal entries • Continuous 

• Complete Special Project • Completed 20/hrs 

• Reflection Paper #3 

• Final evaluation by agency supervisor 

• Portfolio review with faculty advisor 

• Completed 25/hrs 
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INCLUSION CERTIFICATE PROGRAM 

 

Student Portfolio 

 

 The Student Portfolio serves two primary purposes for the Inclusion Certificate 

Program. First and foremost, the portfolio is a comprehensive guide to the program from 

start to finish.  Information pertaining to every aspect of the program is included to assist 

with completion of the program.  The secondary purpose served by the portfolio is for 

evaluation of the program.  The portfolio was designed to demonstrate the learning 

experiences of the individual with an emphasis on the curriculum’s ability to facilitate 

attitudinal change towards people with disabilities. The following is a brief overview of 

the contents of the Student Portfolio.  For additional information regarding specific 

components of the portfolio, please refer to the complete Student Portfolio. 

 

Student Portfolio Structure and Design 

 The portfolio was developed to meet the needs of individuals interested and 

enrolled in the Inclusion Certificate Program.  Therefore, the contents provide a 

comprehensive overview of the curriculum, as well as application information.  Due to 

the nature of the program, the goal was to create a manual that was inviting of all 

interested students and professionals regardless of area of study or profession.   

 As a form of evaluation, the portfolio was designed for use throughout the entire 

program.  Students are required maintain their portfolio to document the learning 

experience.  Upon completion of the program, the portfolio will demonstrate the student’s 
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understanding of inclusion, attitude towards individuals with disabilities, and help to 

determine the overall effectiveness of the program.  Table 4.3 is a complete list of the 

contents of the Student Portfolio. 

Table 4.3: Student Portfolio Table of Contents 

I. Introduction 

II. Program Information 

• Program Description 

• Letter for Prospective Students 

• Application 

III. Inclusion Certificate Program Checklist of Requirements 

IV. Supporting Coursework Component 

• Student’s Guide 

• List of Support Courses 

V. Fieldwork Component 

• Student’s Guide 

• Requirements 

• At a Glance 

• Sample Journal Entry 

• Agency Questionnaire 

• Fieldwork Agreement Form 

• Letter for Fieldwork Supervisors 

• Student Evaluation Form 

• Agency Supervisor Feedback Form 

VI. Attitude Scale 

• Pre-test 

• Post-test 
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Building an inclusive society, 

one piece at a time. 
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INCLUSION CERTIFICATE PROGRAM 

 

STUDENT PORTFOLIO 

 

 

 We will have an enlightened society that knows how to include all 

people, regardless of ability level, in its communities.  We will build on the 

strengths of each and every community member, not focus on his or her 

“problems.”  We will know how to communicate with respect with and about 

our fellow human beings, whether they have a disability or not, and whether 

that disability is significant or not.  We will use “special” programs only as 

needed, and in areas where benefit has been documented. 
 

What’s Inside: 

� Program Information 

• Program Description 

• Letter for Prospective Students 

• Application 

� Inclusion Certificate Program Checklist of Requirements 

� Supporting Coursework Component 

• Student’s Guide 

• List of Support Courses 

� Fieldwork Component 

• Student’s Guide 

• Requirements 

• At a Glance 

• Sample Journal Entry 

• Agency Questionnaire 

• Fieldwork Agreement Form 

• Letter for Fieldwork Supervisors 

• Student Evaluation Form 

• Agency Supervisor Feedback  

� Attitude Scale 

• Pre-test 

• Post-test 
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[General Info Sheet] 

 

INCLUSION CERTIFICATE PROGRAM 

 

PROGRAM 

The Inclusion Certificate Program was designed to offer all interested 

students and professionals’ exposure to the concept and practice of 

inclusion, with a focus on providing services to people with disabilities in 

naturally occurring programs and settings.  The program integrates 

contemporary theories of inclusion with the examination of services 

provided for people with disabilities.  

 

The Inclusion Certificate Program is focused on providing the student, 

regardless of major, with opportunities to develop an understanding of 

inclusion, as well as the skills to providing inclusive services. Learning occurs 

both in and outside of the classroom, providing the opportunity for hands-on 

experience interacting with people with disabilities.   

 

CURRICULUM 

The 10-credit certificate program has three required components: 

INT 4XX/5XX-“Inclusion across the Lives of People with 

Disabilities”: 

Historical and critical examination of inclusion and the 

disability experience. Focus on services provided for 

people with disabilities and implications for social 

change. 

(Core Course, 3 credits) 

 

Supporting Coursework 

Students choose supplemental classes offering focus 

on discrimination, segregation, human services, 

inclusion, social change, and other concepts integrated 

throughout the program.  Available courses are pre-

approved and offered across the University. 

(6 credits total) 
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INT 4XX/5XX-Fieldwork in Community Inclusion 

Students complete 25-hours providing inclusive 

services for people with disabilities.  Students’ pair up 

with community agencies to gain experiences 

interacting with people with disabilities, while 

developing personal skills that promotes inclusion. 

(Fieldwork Experience 1-credit) 

 

 

ADMISSION 

Admission to the Inclusion Certificate Program is open to all students 

regardless of major, and members of the community. Those students 

currently enrolled at SUNY Cortland must be in good academic standing for 

acceptance into the program. If you are interested in the Inclusion 

Certificate Program please submit a completed application to the Institute 

for Disability Studies. 

 

For more information regarding admission or for additional information 

please contact the Institute for Disability Studies: 
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[Information Letter] 

                                            

Cortland 
              State University of New York College at Cortland  

_________________________________________________________ 
Ms. Brenda Bean 

1112 Court Rd 

Cortland, NY  13045 
 

Dear Brenda, 

Thank you for your interest in the Inclusion Certificate Program offered through the 

Institute for Disability Studies at SUNY Cortland.  The Inclusion Certificate Program 

was designed to offer all interested students and professionals exposure to the concept 

and practice of inclusion, with a focus on providing services to people with disabilities in 

naturally occurring programs and settings.   

 

The certificate program offers a comprehensive learning experience by utilizing both the 

university and local community resources.  Learning occurs both in and outside of the 

classroom, providing ample opportunities for hands-on experience.   

 

Admission is open to students currently enrolled at the University.  Individuals from the 

community are welcomed and encouraged to apply. Admission requirements follow the 

SUNY guidelines for certificate programs and may be found in the course catalog. 

 

There are three components of the 10-credit Inclusion Certificate Program.  

 INT 4XX/5XX: 

 “Inclusion across the Lives of People with Disabilities”: 

Historical and critical examination of inclusion and the 

disability experience. Focus on services provided for 

people with disabilities and implications for social change. 

 (Core Course, 3 credits) 

 Supporting Coursework 

Students choose supplemental classes offering focus on 

discrimination, segregation, human services, inclusion, 

social change, and other concepts integrated throughout the 

program.  Available courses are pre-approved and offered 

across the University. 

(6 credits total) 
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INT 4XX/5XX: 

Fieldwork in Community Inclusion 

Students complete 25 hours providing inclusive services for 

people with disabilities.  Students pair up with community 

agencies to gain experiences interacting with people with 

disabilities, while developing personal skills that promotes 

inclusion. 

(Fieldwork Experience, 1 credit) 
 

If you are interested in applying for the Inclusion Certificate Program, please complete 

and return the enclosed application along with a copy of your college transcripts. 

We look forward to hearing from you! If you have any additional questions, please 

contact me at FACULTY@cortland.edu or 123-456-8899. 
 

 

 

 

 

Sincerely, 

 

Joanne Faculty 

Associate Director of the Institute for Disability Studies 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

P.O. Box 2000 Cortland, New York 13045-0900 

Phone: (607) 753-1111 ♦♦♦♦Fax: (607) 753-2222 

www.cortland.edu/ids 
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INCLUSION CERTIFICATE PROGRAM 

APPLICATION 

DATE________________    SUNY ID#/SSN______________ 

1. Name ______________________________________________________________ 

Last   First   Middle 

 

2. Current Address ______________________________________________________ 

Street 

______________________________________________________ 

City   State   Zip 

3. Home Phone (___)____________________Work (___)_______________ 

4. E-mail address ____________________________________________________ 

5. Are you a New York Resident?    Yes____ No____ 

6. Post-Secondary Education 

Institution   Major   Degree Earned/Date of Graduation 

_________________       _________________    ____________________________ 

_________________ _________________    ____________________________ 

7. Current SUNY Cortland Status: 

Department/Major: ___________________________  # Credits Earned: __________ 

Advisor: ________________________________ 

Anticipated Degree: (MS.Ed/MA/MS/BA/BS/BS.Ed) ___________________ 

Anticipated Graduation Date: _______________________ 

*Please submit copies of your college transcript with your application* 
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Name of Applicant: ___________________ 

 

Supplemental Applicant Questions 

Please write your response in the space provided. If additional room is needed, please 

continue on reverse side. 

 

1. Why are you interested in the Inclusion Certificate Program? 

 

 

 

 

 

2. What is your desired career interest? 

 

 

 

3. Explain your experiences working or interacting with individuals with disabilities. 

 

 

 

 

 

4. Please feel free to share any additional information regarding your acceptance into the 

Inclusion Certificate Program. 
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[Student Checklist] 

 

INCLUSION CERTIFICATE PROGRAM 

Student Checklist of Requirements 

 
    

Component One (3 credits) 
Core Course 

INT 4XX/5XX 

Credits Earned Fall/Spring Grade 

“Inclusion Across the lives 

of People with Disabilities” 
   

 

 

Component Two (6 credits) 
Supporting Course 

Course #/Title 

Credits Earned Fall/Spring Grade 

    

    

 

 

Component Three (1 credit) 
Fieldwork 

Experience 

CreditsEarned/ 

HoursCompleted 

Fall/Spring Grade 

INT 4XX/5XX    

 

 

Total Credits Required: 10   Total Credits Earned: ____ 

 

 

 

Successful completion of each component is required for the Inclusion 

Certificate Program.  The student portfolio has been developed to assist you 

in tracking your progress throughout the experience.  A complete portfolio 

will represent your overall success in the program. 
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STUDENT’S GUIDE TO  

SUPPORTING COURSEWORK 

 

 

Students are required to complete 6 credit hours of supporting coursework.  

The purpose of this requirement is to broaden your understanding of the 

concepts and principles of inclusion you were introduced to in the core 

course.  A pre-approved list has been developed based on specific criteria.  

Available classes are offered across the University, and it is up to you, the 

student, to select two courses you feel you will benefit the most from! The 

following information has been gathered to assist you on your journey from 

class selection to completion. 

 

Making the Cut ~ Support Course Criteria 

The philosophy of inclusion refers to all people living and working together 

with the same opportunities for experiencing the highest quality of life.  

While the focus of the certificate program is on people with disabilities, the 

study of inclusion stretches far beyond and encompasses a broader 

spectrum. Those courses selected offer insight into a variety of academic 

perspectives on the major concepts and issues relative to inclusion.  The 

following six criteria were used for support course selection: 

• Diversity 

• Prejudice 

• Discrimination 

• Societal issues of prejudice and discrimination 

• Exposure to the disability experience 

• Professional fields with focus on services to people with 

disabilities 

 

 

Support Course Requirements 

Students are required to select two 3- credit courses to fulfill this 

component of the certificate program.  All of the available courses are 3 

credits, unless otherwise noted. A total of at least six credits must be 

earned in this area. A pre-approved list of courses has been developed to 

assist in the selection process.  Please note that you must obtain approval on 

support courses from the faculty advisor.   
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List of Supporting Coursework 

 
AFRICAN AMERICAN STUDIES 

AAS 120 Politics & Multiculturalism 
AAS 170 Institutional Racism 
AAS 210 Racial & Gender Role Stereotypes 
AAS 270 Race & Racism 
AAS 292 Race & Politics in America 
AAS 428 Civil Rights Movement in America 
AAS 431 Communication & Prejudice 
AAS 581 Teaching the Inner City Child 

ANTHROPOLOGY 

ANT 102 Intro to Cultural Anthropology 
ANT 201 World Cultures 
ANT 230 Prejudice & Discrimination 
ANT 234 Anthropology of Gender 

BIOLOGY 

BIO 306 Human Genetics 
CINEMA STUDY 

CIN 432 African Americans in TV/Film 
COMMUNICATION STUDIES 

COM 100 Human Communication 
COM 302 Intercultural Communication 
COM 410 Communication in Social Change 
COM 434 Gender Communication 
COM 441 Persuasion 

ECONOMICS 

ECO 326 Political Economy of Race & Class 
EDUCATION 

EDU 103 Gender, Race & Class Issues in Education 

EDU 450 Issues and Trends in Special Education 

EDU 524 Democracy and Social Education 

EDU 623 Coping with Individual Differences in the 
Classroom 

EXERCISE SCIENCE/ SPORT STUDIES 

EXS 290 Social Problems & Issues in Sports and Exercise 
EXS 445 Women & Sport 
EXS 468 African-American Sport History 

FOUNDATIONS & SOCIAL ADVOCACY 

FSA 210 Principles of Inclusive Education 
FSA 280 Perspectives on Disabilities 
FSA 410 Inclusive Education Pedagogy 
FSA 430 Assistive & Adaptive Technology 
FSA 436 Assessment/ Instruction of Learners with Special 

Needs 
LIT 310 Literacy in Multicultural, Urban School 
SPE 510 Teaching the Special Ed Learner in General 

Education Classroom 
HEALTH 

HLH 201 Health Problems of the Underserved 
HLH 203 Community Health 
HLH 360 Health Care Administration and Planning 
HLH 460 Health Care Policy Issues 
HLH 535 The Family in Health and Disease 

HISTORY 

HIS 307 The United States 1920- Present 
HIS 428 The Civil Rights Movement in America 
HIS 460 The Holocaust 
HIS 528 Issues in the U.S. Civil Rights Movement 
VAL 322 Value Conflict in American History 

HUMAN SERVICE STUDIES 

HUS 430 Social Welfare Institutions 

HUS 470 Sociology of the Family 
INTERDISCIPLINARY STUDIES 

INT 230 Sexism & Heterosexism 
MGS 130 Society & Sexual Orientation 

AMERICAN SIGN LANGUAGE 

ASL 101 Beginning American Sign Language I 
ASL 102 Beginning American Sign Language II 
ASL 201 Intermediate American Sign Language I 
ASL 202 Intermediate American Sign Language II 

PHILOSOPHY 

PHI 240 Social and Political Philosophy 
PHI 271 Philosophy of Human Nature 
PHI 380 Feminist Social Thought 
VAL 140 Prejudice, Discrimination & Morality 
VAL 335 Philosophical Approaches to Contemporary Moral 

Problems 
PHYSICAL EDUCATION 

PED 356 Adapted Physical Education & Sport 
PED 446 Inclusion of Individuals with Disabilities in 

Physical Education 
PED 447 Adapted Physical Activity & Individual Differences 
PED 530 Introduction to Adapted Physical Education 
PED 531 Inclusive Outdoor Education 

POLITICAL SCIENCE 

POL 110 Politics & Multiculturalism 
POL 292 Race & Politics in America 
POL 404 Civil Liberties 
POL 405 Discrimination Law 

PSYCHOLOGY 

PSY 210 Racial & Gender Role Stereotypes 
PSY 250 Psychological Perspectives on the History of 

Special Education 
PSY 330 Psychology of Gender Roles 
PSY 331 Psychology of Exceptional Children 
PSY 431 Psychology of Mental Retardation 
PSY 432 Psychology of Learning Disabilities 
PSY 433 Behavior Disorders in Educational Settings 

RECREATION & LEISURE STUDIES 

REC 150 Play Across Cultures 
REC 307 Outdoor Education for Persons with Disabilities 
REC 330 Introduction to Therapeutic Recreation 
REC 393 Diversity and Inclusive Recreation Services 
REC 508 Leisure Services for Older Adults 
REC 530 The Therapeutic Recreation Process 
REC 531 Inclusive Outdoor Education 
REC 532 Therapeutic Recreation in the Schools 
REC 535 Design and Administration of TR Services 
REC 535 Therapeutic Recreation Interventions 

CRIMINOLOGY & SOCIOLOGY 

CRM 383 Race, Class, Gender & Crime 
SOC 160 Social Change in the Modern World 
SOC 230 Prejudice and Discrimination 
SOC 351 The Community 
SOC 355 Gender and the Life Course 
SOC 360 Self and Society 
SOC 401 Sociology of Sex and Gender 
SOC 451 Social Stratification 
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STUDENT’S GUIDE TO THE 

FIELDWORK EXPERIENCE 
 

Students are required to complete 25 hours with a local agency that serves 

people with disabilities.  The purpose of this requirement is for students to 

gain experience interacting with people with disabilities, and to develop skills 

providing inclusive services.  Students will enroll in the 1-credit course after 

successful completion of the core course.   
 

Agency Selection 

As the student, you will be responsible for selecting a community agency for 

your fieldwork placement site.  Not all agencies serving individuals with 

disabilities are appropriate for the fieldwork experience. The following 

materials were designed to guide you through the agency selection process: 

• Agency Criteria 

• Agency Questionnaire/Interview Questions 

 

Once you have selected a possible fieldwork placement site, final approval 

must be obtained from program faculty.  
 

The Fieldwork Experience 

After a faculty member has approved your site, the fieldwork experience 

may begin!  The following materials outline your expected role and 

responsibilities over the period of 25 hours: 

• Fieldwork Experience Requirements 

• Sample Journal Entry 

• Student Evaluation Form 

• Participating Agency Evaluation Form 
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Get Out There! 

 

The best way to find your fieldwork placement, or even possible sites, is to 

get out in the community and start talking!  Explore the local agencies by 

reviewing their literature, visiting the sites, and even talking with staff and 

participants.  Use this as a networking opportunity for yourself and the 

Inclusion Certificate Program.  Inclusion happens one person at a time.  So 

use the criteria provided in this manual as a guide, but do not limit your 

search to it.  And remember that this is a flexible document!  Agencies may 

change over time, so never exclude one from your search. 
 

 

Criteria for Agency Selection 

The Perfect Agency 
 

For an optimum fieldwork experience, the perfect agency would be a leader 

in facilitating true community inclusion for individuals with disabilities.  

However, as you have discovered through “Inclusion Across the Lives of 

People with Disabilities”, we as a society have not yet reached that point.  

While there are agencies throughout the country facilitating inclusion, there 

has yet to be found one best way to do it.  What you will find during this 

experience, are individuals striving to facilitate true inclusion for the 

members of this community with disabilities.  Such individuals are just one 

of the criteria that you will be looking for when choosing your fieldwork site. 
 

1. The agency serves individuals with disabilities 

� Population being served must be large enough for efficient interaction 

and observation 

� No limit to type or age of disability 

 

2. The philosophy of inclusion  present within the agency 

� Agency literature (mission statement, program descriptions, goals) 

represents philosophy of inclusion 

� Agency staff demonstrate understanding of inclusion and necessary 

skills  
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3. The agency provides inclusive services 

� Services and/or programs promote inclusion of individuals with 

disabilities 

� If not currently providing inclusive services, agencies that express an 

interest in working towards inclusion are appropriate for fieldwork 

placement sites. 

 

4. The agency is able to accept the role and responsibilities as fieldwork 

placement site 

� Fieldwork supervisors are expected to mentor students 

� Provide feedback and guidance throughout experience 
 

 

 

Criteria for Exclusion 
 

In addition to the criteria that would deem an agency appropriate for the 

fieldwork placement, we should highlight some of the aspects of an agency 

that would not fit with the program goals. 

 

� Segregated Services Only 
An example of “special” services would be the Special Olympics.  While 

the program offers invaluable opportunities to its participants, the 

Special Olympics are limited to segregated programs.  There is an 

exception however; the Unified Sports program through Special Olympics 

would be an appropriate match for fieldwork due to its inclusive nature. 
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Fieldwork Experience Requirements 
 

 

Journal Entries 

Students are required to complete a journal entry for each hour of the 

fieldwork experience.  The journal entries are descriptions of your 

experience, and your personal reflections.  The purpose of the journals is to 

help you begin to process your role and experiences with the agency.  A 

sample journal entry is provided to assist with the format, and to guide you 

as you begin to write your personal journals.  

You are required to keep copies of your journals in your portfolio.  Your 

faculty advisor will review your journals during each phase of the fieldwork 

experience. 

 

Reflection Papers 

You will complete three Reflection papers throughout the experience.   

• Reflection #1 – Due by 5/hr 

As your initial reflection, you will report a general description of 

the agency and your experiences thus far.  Use your journal 

entries to recall specific emotions, questions, and interactions.  

Include in your reflection your perception of the inclusion process 

at this particular agency. Describe the typical services and people 

being served (1-2 pages). 

 

• Reflection #2- Due by 15/hr 

Now that you have spent more time with the agency, reflect again 

on the inclusion process.  Describe your role at the agency, any 

significant interactions, questions, emotions, etc.  Review your 

journals for more detail. Introduce your topic for the Special 

Project (1-2 pages). 

 

• Reflection #3- Due by 25/hr 

As your final reflection, examine the agency as a whole, what was 

the inclusion process? Consider the mission of the program 

compared to the services.  What did you gain from this 

experience?  What do your journals reflect? (3-5 pages) 
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Special Project 

The Special Project assignment is a way for you to give something back to 

the agency and participants you have been working with throughout the 

experience. You may choose to develop a specific program, coordinate a 

special activity for participants, or perhaps something more specific and 

related to inclusion.  Build your special project from the needs, 

characteristics, strengths, and goals of the agency you are working with.  

The only requirement is that the special project is something the agency can 

continue to utilize- make a lasting impression! You will begin to brainstorm 

ideas during phase one and two.  During phase three you will meet with your 

faculty advisor to discuss your idea and gain approval.  

 

The Role of the Student 

The purpose of the fieldwork component is to gain experience working and 

interacting with individuals with disabilities in an inclusive environment.  You 

are there to interact with the staff and the participants! While it is helpful 

to participate in all aspects of the agency, it is not the role of the student 

to complete office tasks for an extended period of time.  Maintain open 

communication with both the agency and faculty advisor to ensure your role 

matches that of the program.  Keeping hourly journals will assist in this task.   
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Fieldwork Experience at a Glance 

 

Phase One- Agency Selection 

� Complete agency criteria/questionnaire 

 

� Obtain faculty approval of agency 

 

� Complete Fieldwork Experience Agreement Form with agency supervisor 

 

� Create schedule with agency supervisor to complete 25 hours 

 

Phase Two- The first 5 hours 

� Complete Journal entry for each hour in portfolio 

 

� Reflection Paper #1  

 

� Meet with faculty advisor to review journals and submit reflection 

 

Phase Three- Hours 6-15 

� Continue to complete journal entries 

 

� Reflection Paper #2 (Due by 15/hr) 

 

� Select Special Project topic & meet with faculty advisor (By 15/hr) 

 

� Agency supervisor evaluation (Due by 15/hr) 

 

Phase Four- Hours 16-25 

� Continue journal entries 

 

� Complete Special Project 

 

� Reflection Paper #3 

 

� Agency supervisor final evaluation 

 

� Meet with faculty advisor for portfolio review 
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Journal Entry Guidelines 

(Adapted from Bernard & Goodyear, 1998) 

 

Date Hours Cumulative Hours 

Interaction (Action) Reaction (Reflection) 

Each Day: 

Describe the general outline of what 

activities and situations you experienced 

this day. 

 

Describe key or critical interactions as 

objectively as you can.  Here are some 

questions to help guide your entry: 

 

• What were the goals of the interaction 

or activity? 

• Did anything happen during the activity 

that caused you to reconsider your 

goals? How did you resolve this? 

• What was the major theme or activity of 

the interaction? 

• Describe the interpersonal dynamics 

between you and the other parties 

involved. 

• How did individual differences (e.g., 

gender, ethnicity or race, developmental 

level) affect the interaction? 

• How successful was the activity or 

situation? Were your initial goals 

achieved? 

Each Day: 

Describe your own feelings, thoughts, 

reactions and concerns as the day’s 

activities progressed. 

 

Here are some questions to help guide your 

entry: 

 

• What were your feelings at various 

points during the day in relation to what 

was happening? 

• What was your personal reaction to the 

day’s activities? 

• What were you thinking as the day 

progresses? 

• How did you feel at the end of the day’s 

activities? 

• What did you learn about delivering 

services from this session? 

• What are your plans and goals for the 

next day? 

• What specific questions do you have for 

your supervisors regarding your work 

this day? 

 

IMPORTANT REMINDERS: Do not use the names or provide any identifying information 

about participants in your journal.  The identifying of the participants must remain 

completely confidential.  Also, if you are using your journals as evidence of completing an 

objective, then you may want to add that to the list of guiding questions as a prompt.  

Moreover, feel free to alter the guiding questions so that they fit better with the type 

agency and internship you are experiencing. 

 

 

 

SUNY Cortland Department of Recreation and Leisure Studies Internship Manual 

 

 

 



 

 

143

 

Fieldwork Placement Questionnaire 
 

 

Agency Name: ____________________ 

 

Agency Supervisor: ____________________ Title: _________________ 

 

Agency Contact Info: Phone # _____________ Email: ________________ 

 

Interviewer: __________________ Date: ____________________ 

 
 

1. Does the agency serve individuals with disabilities?  If so, what types of 

services are provided and what is the population? 

 

 

 

 

 

 

2. Does the agency mission statement include the philosophy of inclusion? 

 

 

 

 

 

 

3. Are the programs/services inclusive or exclusive?  Explain: 

 

 

 

 

 

 

4. If the agency is not currently providing inclusive services, is community 

inclusion a future goal? 
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5. After a review of the agency literature (brochures, announcements, and 

program goals) is there a presence of the philosophy of inclusion? 

 

 

 

 

 

 

 

 

6. Are staff willing & able to work and mentor college students through: 

� Guidance 

� Feedback 

� Program Evaluation 
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Fieldwork Experience 

Agency Agreement Form 

 

Agency Information 

 

Agency Name: ___________________________________________ 

 

Address: _______________________________________________ 

                   Street                              City/State             Zip 

 

Phone #: _(____)-____-_______ Fax #: _________________ 
 

Agency Supervisor: ________________________________________ 
    Name    Title 

 

Supervisor Phone #: ______________ext.: _____ 

 

Email: ________________________________________ 

 

 

Student Information 

 

Name: ________________________ SUNY ID/SS#: _____________ 

 

Phone #: _______________________ Email: _____________________ 

 

Faculty Advisor: _____________________ Phone #: ________________ 

 

 

Signatures 

 

Agency Supervisor: __________________________ Date: __________ 

 

Fieldwork Student: __________________________ Date: __________ 

 

Faculty Advisor:     __________________________ Date: __________ 
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[Intro to Fieldwork Letter-Agency] 

 

Cortland 
              State University of New York College at Cortland 
______________________________________________________________________ 
 

[Date] 

 

[Name] 

[Address] 

[Address] 

 

Dear [name]: 

 

Thank you for participation with the Inclusion Certificate Program’s fieldwork 

experience. As an agency supervisor, you are providing [student’s name] a field-based 

learning experience in inclusion. The certificate program, established as a collaborative 

effort between the university and local community, trains and educates professionals on 

the philosophy and process of inclusion. A brief information sheet about the Inclusion 

Certificate Program is enclosed. 

 

The fieldwork experience was designed to allow students to apply the knowledge they 

developed during previous coursework. Your contribution allows students to gain 

experience working and interacting with individuals with disabilities within an inclusive 

environment.   Throughout the experience, [student’s name] will meet regularly with 

his/her faculty advisor for guidance, advisement, and progress evaluation.   

 

Again, we appreciate your participation in the program, and look forward to continued 

collaboration.  If you have any questions, comments, or recommendations, please contact 

me at 123-456-7889 or emailaddress@cortland.edu. 

 

 

Sincerely, 

 

 

 

Name of Faculty Member 

Coordinator, Inclusion Certificate Program 
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INCLUSION CERTIFICATE PROGRAM 

 

FIELDWORK EXPERIENCE 

STUDENT EVALUATION 

 

 
Student Name: ________________________Cortland ID#_________________ 

 
Fieldwork Agency: _______________________________ 

 

 

Part - A (To be completed by student) 

 
1. What do you feel you gained from the fieldwork experience? 

 

 

 

 

 

 

 

 
2. What was challenging about the experience? 

 

 

 

 

 

 

 

 

 
3. Was your agency an appropriate fit for the fieldwork experience? Explain. 

 

 

 

 

 

 

 

 

 

 

 
4.  How would you improve the Fieldwork Experience Component? 
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5. Would you recommend this agency to another student for fieldwork placement? 

 

 

 

 

 

 

 

 

 

 

6. Please share any additional information or comments you have regarding the  

fieldwork component. 

 

 

 

 

 

 

 

 

 

 

Hours Verification 
Please submit a copy of your time-log with your completed evaluation. Please be sure to have 

your supervisor’s signature! 
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Part B (To be completed by agency supervisor) 

 
1. What are the student’s greatest professional strengths? 

 

 

 

 

 

 

 

 

 
2. In what areas could the student benefit from improvement? 

 

 

 

 

 

 

 

 
3. What impact did the student have on the agency/participants? 

 

 

 

 

 

 

 
Please feel free to share any additional comments regarding the fieldwork experience.  Thank you 

for your participation. 

 

Hours Verification 
Student must submit a signed copy of their time-log with the completed evaluation. Supervisor 

must verify completion of 25 hours. 

 

 

 
____________________________________  ________________ 

 Agency Supervisor   Date 

 

_____________________________________  ________________ 

 Student     Date 

 

_____________________________________  ________________ 
 Faculty Advisor    Date 
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Fieldwork Experience in Community Inclusion 

 

Time-log 

 

Date/Time Hours Completed Total Hours Completed 

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

 

       Total Hours Completed: ________ 

Final Verification of Hours 

 

 
_____________________________  ______________ 

 Supervisor     Date 

 

_____________________________  ______________ 

 Student     Date 
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INCLUSION CERTIFICATE PROGRAM 

 

FIELDWORK EXPERENCE SUPERVISOR FEEDBACK SURVEY 

 

 
Thank you for your involvement with the Fieldwork Experience of the Inclusion 

Certificate Program.  We value your feedback as an agency supervisor, and hope to 

continue working with you and your agency.  Your feedback will be used to improve this 

component of the course.  Thank you again for your participation. 

 

 
Name ________________________________ Date___________________ 

 

Agency Name/Address _________________________________ 

      

      ________________________________ 

 

1. Was serving as a fieldwork experience supervisor for a student in the Inclusion  

Certificate Program a valuable experience for you and your agency? (circle one) 

  

5  4  3  2  1 

Highly          Very       Not Very             Not             Not at all 

Valuable           Valuable          Valuable         Valuable        Valuable 

 

Please explain: 

 

 

 

 

 

 

 

2. What recommendations do you have for improving the fieldwork experience for  

participating agencies? 

 

 

 

 

 

 

3. Would you be interested in participating as a fieldwork experience supervisor in the 

future?     
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INCLUSION CERTIFICATE PROGRAM 

 

Evaluation Plan 

 
 

 The purpose of the evaluation plan is to measure the operations and outcomes of 

the Inclusion Certificate Program to determine overall effectiveness. The evaluation plan 

was developed as a process for which specific objectives and methods were identified. 

The objectives of the evaluation plan are: 

• To determine program effectiveness 

• To identify areas and strategies for program improvement 

• To document achievement of objectives and outcomes 

• To establish program accountability 

• To establish best practices for Inclusion Certificate Programs 

 

There are three primary sources for program evaluation: 

• Student Portfolio 

• Attitude Assessment (pre- and post-) 

• Review by Inclusion Certificate Program Advisory Committee 

 

Each component is presented separately in the remaining sections of the Program Plan.  

Table 4.4 provides an overview of the components of the evaluation plan.  Development 

of the evaluation plan was based upon the measurement of the six main objectives of the 

Inclusion Certificate Program. Specific aspects of the curriculum were identified to 

measure each program objective.   
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Evaluation of Program Objectives  

 

 Effectiveness of the Inclusion Certificate Program refers to the achievement of the 

program objectives.  The six program objectives indicate what is expected of students 

upon completion of the program.  To assist in the evaluation process, the specific 

activities for achieving each objective are presented.  For each activity, a student must 

achieve a letter grade of ‘C’ or better to show that the objective has been met. 

� Objective 1:  To understand disabilities in the context of inclusive services 

• Core course examinations and quizzes 

• Inclusion Across the Lifespan project & presentation 

• Community agency visits & reflections 

• Fieldwork in Community Inclusion reflections 

� Objective 2: To demonstrate enhanced skills in inclusive service provision and 

collaboration for individuals with disabilities. 

• Fieldwork in Community Inclusion evaluation 

• Fieldwork special project 

• Fieldwork journals 

• Fieldwork reflections 

� Objective 3: To understand personal perception and attitude towards individuals with 

disabilities. 

• Attitude assessment pre-test 

• Attitude assessment post-test 

• Core course Inclusion project and presentation 
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� Objective 4: To understand philosophy, need, and practice of inclusion. 

• Core course examinations and quizzes 

• Core course Inclusion project and presentation 

• Fieldwork reflection papers (3) 

� Objective 5: To gain awareness of interacting with individuals through actual 

experience.  

• Fieldwork in Community Inclusion reflection papers (3) 

• Fieldwork journals 

� Objective 6: To identify societal barriers to inclusion and how to effectively address 

them. 

• Core Course readings and discussions 

• Core Course scenarios 

• Core Course: The Inclusion Process 
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Table 4.4: Inclusion Certificate Program Evaluation Plan 

Internal Indicators External Indicators 

Student Level 
 

• Student Performance Outcomes 

• Reviewed annually by faculty 

and advisory committee  

• Exams, projects, etc. 

• Student Portfolio 

• Refer to Table 4.5 

• Enrollment/Graduation Rate 

• Attitude Assessment 

• Results compared of pre- and 

post- test by faculty and 

advisory committee on annual 

basis 

 

Student Level 
 

• Fieldwork Evaluation 

• Review of agency supervisor 

comments and feedback regarding 

role and impact of student 

performance 

• Reviewed by advisory committee 

in conjunction with objectives of 

Fieldwork Experience 

• Alumni Survey 

• Administered to graduates of 

program two years after 

completion 

• Reviewed by advisory commitee 

Program Level 
 

• Progress Evaluation/ Program 

Goals and Objectives 

• Outcomes for each component 

determined and reviewed 

separately by advisory 

committee annualy 

• Curriculum Evaluation/Goal 

Achievement 

• Long-term evaluation utilizing 

impact on community, 

enrollment growth, diversity 

amongst students… 

Program Level 
 

• Alumni Survey 

• Review feedback related to 

program improvements, strengths 

and limitations 

• Advisory Committee Feedback and 

Review 

• Annual review results examined 

and discussed with program faculty 

and staff 

• Set future goals and attainment 

plan 
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Student Portfolio 

  

 The student portfolio was developed specifically for evaluation purposes. The 

content of the portfolio, which provides direct insight into all aspects of the program, will 

be used to measure the overall effectiveness of the curriculum. Table 4.5 demonstrates 

how the student portfolio will be used for program evaluation.   

 The student portfolio evaluation plan provides an overview of the data collection 

and review process. Students are required to submit the portfolio at the end of each 

component. Please note that not every item in the student portfolio will be used for 

program evaluation.  A completed portfolio serves as a comprehensive inclusion resource 

for students. Copies of selected data will be made for departmental review to maintain the 

value of the portfolio.  In addition to the initial review by faculty, selected data will be 

compiled for review from the advisory committee.    
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Table 4.5: Student Portfolio Evaluation Plan 

“Inclusion Across the Lives of 

People with Disabilities” 

Supporting Coursework Fieldwork in Community 

Inclusion 

Examinations (2) 

• Primarily to measure 

understanding of major 

inclusion concepts and related 

material 

• Exam content reviewed by 

advisory committee for 

relavance 

Support Courses (2) 

• Data collected by faculty 

advisors continuously 

• Compile program list of 

courses selected and 

completed 

• Obtain copy of course 

syllabus 

Journals (25) & Reflections (3) 

• Reviewed 3x by faculty 

advisor during experience 

• Content analysis: critical 

thinking, understanding of 

inclusion, identification of 

issues, concerns, solutions, 

application of knowledge 

• Samples obtained for 

Advisory Committee review 

 

Community Visits (3) 

• Initial review by faculty 

• Agency information compiled 

to develop Community 

Inclusion Database 

Making the Connection (2) 

• Faculty obtain 

samples/copies during 

portfolio review  

• Students perspective, 

reflections, and feedback 

reviewed by faculty in 

conjunction with program 

objectives 

Fieldwork Questionnaire 

• Reviewed/approved by 

faculty prior to placement 

• Create agency file; copy for 

database 

 

Inclusion Project & Presentation 

• Reviewed by faculty for 

student performance 

• Advisory Committee review 

assignment and outcomes as 

identified by faculty 

Portfolio Review #2 

• Complete review by 

faculty advisor upon 

completion of (2) support 

courses 

Evaluations: Student/Agency 

• Collected during final 

portfolio review by faculty 

• Student evaluations compiled 

for full review 

• Agency evaluations used for 

final grading 

  

Attitude Assessment 

• Pre-test results compiled by 

faculty  

• Results measured to identify 

average attitudes 

 Attitude Assessment 

• Post-test results compiled 

• Comparison by faculty 

• Results measured to 

determine attitude change 

Portfolio Review #1 

• Complete review by faculty 

upon completion of course 

• Content check 

 Portfolio Review #3 

• Collected and reviewed upon 

completion of final 

component 

• Content Check 
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Attitude Assessment 

 

The purpose of the attitude assessment is to determine the influence the 

curriculum has on the development of positive attitudes towards people with disabilities 

and inclusion. The goal is to measure attitudinal change upon enrollment and completion 

of the program.  Due to the general lack of scales specifically measuring attitudes 

towards inclusion, a list of criteria for instrument selection was gleaned from existing 

scales. Two scales measuring attitudes towards individuals with mental retardation were 

selected to demonstrate appropriate instrumentation structure and design.  Please refer to 

Appendix B to review scale content. 

 

Criteria for Instrumentation Selection 

 

The following criteria identify guidelines to assist in selection of an attitudinal 

scale.  For additional information, please refer to Appendix B.  

� Scale structure and design: To measure attitudinal change the instrument must 

be appropriate for pre- and post- test administration.  To reflect positive or 

negative attitudes the scale must require participants to rate their level of 

agreement with each statement. To ensure reliability and validity the history 

of each scale should be reviewed prior to selection. 

� Focus on Inclusion: The focus of the instrument must share the focus of the 

program. Try to avoid using instruments that target any specific disability.  If 
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time and resources are available, any instrument may be revised to fit the need 

of the program.   
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INCLUSION CERTIFICATE PROGRAM 

 

Advisory Committee 

  

 The purpose of the Inclusion Certificate Program Advisory Committee is to 

ensure that the actions of the program represent the inclusion of individuals with 

disabilities, by providing perspectives from important representative groups. The 

advisory committee is responsible for providing advice and feedback to the program. The 

following guidelines have been developed to assist in designing the structure and role of 

the advisor committee. 

 

Development of the Advisory Committee 
 

The goal is to develop an advisory committee whose membership represents 

personal or professional commitment to the rights and experiences of people with 

disabilities.  To assist in the development of the advisory committee, criteria for 

membership selection are presented.   

 

Criteria for Membership Selection 

1. Disability Perspective 

The significance of the disability perspective is that it gives direct insight into the 

population being served by the certificate program.  The disability perspective is 

characterized by: 

� A personal understanding of what it is like to live with a disability 

� Includes individuals with disabilities, or family members of individuals with 

disabilities 
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� Personal insight into experiences of discrimination, exclusion, inclusion, 

advocacy 

2. Individual commitment to the inclusion of individuals with disabilities. 

Members of the advisory committee must demonstrate a personal and/or professional 

commitment to the rights of individuals with disabilities (Schleien, Ray, & Green, 

1997).  Individual commitment ensures collaboration of a variety of professional and 

personal experiences, enhancing the overall perspective of the advisory committee. 

The following criteria determine individual commitment: 

� Educators in related fields: Disability Studies/Research, Education, Special 

Education, Therapeutic Recreation 

� Professional experience in related services: Community Inclusion, working with 

individuals with disabilities, inclusion educator/training, Therapeutic Recreation 

� Advocacy: Working for the rights of individuals with disabilities within all 

aspects of society (family members, individuals with disabilities, professionals) 

3. Diversity among committee members 

In addition to selecting members that encompass the disability perspective and 

commitment to inclusion, it is equally important that there is diversity amongst the 

committee members.  Group diversity ensures: 

� Actions of the committee are influenced by a variety of experiences 

� Balance of perspectives among group members 

� All individuals being served by the certificate program are represented 
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The most efficient way to create and maintain group diversity is to comprise membership 

from the following areas: 

� Advocates  

� Family members 

� Individuals with disabilities 

� Students 

� Professionals 

� Educators 

 

Roles and Responsibilities of the Advisory Committee 

 

The primary role of the advisory committee is to provide feedback o the certificate 

program.  It is recommended that committee members do not participate in facilitation of 

the program.  Members of the advisory committee offer a valuable perspective, essential 

for evaluation of the program. Table 4.6 identifies the five primary functions of the 

committee. 

Table 4.6: Primary Functions of the Advisory Committee 

Primary Functions of the Advisory Committee 

1. Represent and advocate for the needs and rights of people with disabilities 

2. Monitor and evaluate all aspects of the Inclusion Certificate Program 

3. Provide feedback and guidance for program improvements 

4. Contribute personal experiences and perspectives of inclusion 

5. Serve as a bridge between the Certificate Program and community 
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Inclusion Certificate Program Advisory Committee 

Working Procedures 

 

 
General Purpose 

Provide feedback regarding the certificate program to ensure all actions represent the 

philosophy of inclusion and individuals with disabilities. 

 

Membership 

The committee is composed of five (5) regular members, serving two-year terms.  

Committee membership is not open to faculty or staff involved with the operation of the 

Inclusion Certificate Program. 

 

Membership on the committee should reflect a diversity of professional and personal 

experiences related to disability issues and inclusion.  Committee membership should 

represent the human rights of individuals with disabilities and the disability experience. 

 

Nominations 

The faculty should develop a pool of potential candidates for membership based on the 

identified criteria suggested above. 

 

Membership selection should be a collective process with the coordinators and faculty of 

the program. 

 

Leadership 

The committee will be chaired by one of its members, elected by the committee for the 

duration of the two-year commitment.   

 

Meetings 

The committee will meet at least once a year.  The committee chair may call additional 

meetings as needed. 

 

Role of the Committee 

The primary role of the Advisory Committee is to provide feedback regarding the 

curriculum and overall actions of the certificate program.  The Advisory Committee has 

no role in policy-making.  Faculty should consult with the committee for feedback as 

needed to make program improvements. 
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Chapter 5 

 

DISCUSSION AND CONCLUSIONS 

 

 The purpose of this project was to develop the Inclusion Certificate Program to be 

implemented at the State University of New York at Cortland.  The focus was to develop 

a comprehensive curriculum that would foster an enlightened understanding of inclusion 

and the development the skills and knowledge to promote the full inclusion of individuals 

with disabilities.  This chapter offers insight into each stage of project completion with 

final conclusions and implications for project implementation. 

 

Summary of Procedures 

 

 The foundation of the project itself was the review of related literature, a process 

requiring the gleaning of material in support of the philosophy of inclusion.  The main 

topics that emerged included the history of disability, inclusion, barriers to inclusion, and 

best practices in facilitating inclusion.  The review of literature also played an integral 

role in the development of specific goals and objectives for the project and the certificate 

program. 

 The Inclusion Certificate Program is a collaborative effort between the SUNY 

Cortland Institute for Disability Studies and the local community. The fieldwork 

component of the program utilizes local communities serving individuals with disabilities 
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as placement sites for students. The certificate program was developed to serve students 

regardless of field of academic study, as well as professionals. The underlying vision is to 

train and educate students and professionals on how to incorporate inclusion into their 

professions.   

 The process of project completion occurred in three phases.  Phase One consisted 

of the development of an Inclusion Certificate Program Advisory Board, the fieldwork 

component, and the supporting coursework component of the program.  The second 

phase involved curriculum development for the certificate program.  This portion of the 

project included development of the syllabus and lesson plans for the core course.  The 

third phase of project completion was the creation of the student portfolio.  The student 

portfolio serves as a guide to the certificate program, in addition to evaluation of student 

progress. 

 An evaluation plan was developed to ensure the program facilitates positive 

attitudes towards people with disabilities, in addition to developing skills promoting the 

philosophy of inclusion.  Scales purporting to measure attitudinal change were identified 

for administration upon enrollment and completion of the program.  Part of the 

curriculum development focused on specific assignments to evaluate knowledge of 

inclusion throughout each component of the program. 

 In addition to development of the curriculum and evaluation plan, possible 

funding sources were identified.  Federal and private resources providing grant 

opportunities for disability and inclusion related projects were among those researched.  

This process also utilized existing programs as references for funding resources. 
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Project Outcome 

 

 The first component of the Inclusion Certificate Program is the Program Plan.  

The program plan was created as a guide to instruction and implementation of the 

certificate program.  Each component of the program is described in detail including 

specific goals and objectives, methods of facilitation, requirements, and sample lesson 

plans.  The program plan also includes specific guidelines for development of the 

advisory committee and detailed description of the groups’ function.  The end result is a 

comprehensive program plan that can be used for the official proposal, and for 

implementation of the Inclusion Certificate Program. 

 The second component of the Inclusion Certificate Program is the Student 

Portfolio.  What initially began as a form of evaluation developed into a complete guide 

to completion of the program.  One section of the portfolio includes general literature of 

the program including sample letters of interest, program overview, and application.  The 

second portion of the portfolio contains sample forms for the student to track his/her 

progress throughout the program.  This section includes a requirement checklist for the 

three components of the course.  The remainder of the portfolio is divided between the 

three components.   
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Conclusions 

 

 Based upon the outcomes and within the limitations of the project, the 

development of the Inclusion Certificate Program was the logical next step towards an 

inclusive society.  The two major limitations of the project, lack of identified best 

practices, and funding issues, have proven to serve more as motivation than hindrances to 

the project development.  The developed program will inherently increase the body of 

knowledge concerning inclusion education programs.  While obtaining financial support 

of the program may require outside resources, there are several established funding 

sources specifically for inclusion and disability issues.  

 The Inclusion Certificate Program was developed to meet the societal need for 

inclusion.  This project represents the current trend in the transition toward inclusion, and 

is supported by a history of positive change for the human rights of people with 

disabilities.  The certificate program encompasses what a body of research reports, 

interaction with people with disabilities and an increased understanding of inclusion can 

influence the development of positive attitudes towards the inclusion of people with 

disabilities.   

 

Discussion and Implications 

 

 For most individuals with disabilities, advocates for the human rights of people 

with disabilities, and those individuals with a personal or professional dedication to 

inclusion, the development of the Inclusion Certificate Program is of great significance.  



 

 

168

 

Generally speaking however, the majority of mainstream society does not see the 

relevance of such a program.  It is that population of individuals with limited 

understanding of inclusion and experience interacting with people with disabilities, that 

this project was developed for.  The reality is that there will be a need for inclusion 

education and training programs until we live in a truly inclusive society.   

 The Inclusion Certificate Program is designed to benefit society as a whole.  

Students in the program will gain a comprehensive learning experience both in and 

outside of the classroom.  The field-based learning component provides the opportunity 

for students to gain experience interacting with people with disabilities.  Students 

understanding of the fundamental principle of inclusion and related concepts are 

ultimately enhanced through a multi-disciplinary approach.  The vision is that students 

will leave the program with the knowledge and skills necessary to promote inclusion 

within their profession.   

 While existing programs served as models for the development of the Inclusion 

Certificate Program, several aspects of this project are unique to the Cortland community.  

This project is dependent on the local community to serve as the extended classroom. 

Advocates, professionals, and members of the community with disabilities are the true 

teachers of the program.  The incorporation of the disability experience is what fosters a 

sense of responsibility and reality for students.   

 The collaboration with the local community enhances the overall impact of the 

Inclusion Certificate Program.  Ultimately, the program will jump-start the inclusion 

process within the Cortland Community.  Those agencies participating in the fieldwork 

component will inherently be key players in community inclusion.   
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Recommendations 

 

 Successful implementation of the Inclusion Certificate Program requires the 

following considerations.  Due to the significance of the project, it is recommended that a 

permanent office or department be established from which the program will be 

maintained.  A significant area of need exists in terms of budget and funding for the 

Inclusion Certificate Program.  A budget reflecting projected cost of the program is 

necessary to receive funding.  Funding sources need to be researched further and pursued 

to finance the program. The list of funding resources provided in this project identifies 

several grant opportunities on both national and federal levels.  

 It is also recommended that the Institute for Disability Studies provide an 

informational seminar for the SUNY Cortland community to raise awareness of the 

program and the role of all areas of academic study.   

 In order for the Inclusion Certificate Program to reach the stated goals and 

promote full inclusion, there must be interest among students and professionals to enroll 

in the program.  This is where building the awareness of the entire campus community is 

integral.  Many people will ask why they should enroll in the program, therefore it would 

be beneficial to advertise and promote the program in a variety of ways that ensures a 

large audience will learn of the program.  While support of the program is currently 

centralized to a few departments, the program relates to areas of study across the 

University.  One recommendation is to create a permanent position in which the primary 

responsibilities are to oversee the overall instruction, implementation, and coordination of 
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the program.  A program coordinator would have a positive influence on establishing the 

collaboration between campus departments and the Cortland community. 

 The core course covers a wide variety of key topics and principles fundamental to 

inclusion education.  It is recommended that a learning library be established to house all 

of the literature and additional resources utilized throughout the program.  A separate 

special project could focus on developing packets of recommended readings, as they 

appear to come from a variety of textbooks, professional journals, and research studies.  

 In order to determine the effectiveness of the Inclusion Certificate Program, an 

evaluation plan must be developed and implemented on an annual basis. The attitude 

assessments, administered at the beginning of the program, and again upon completion, 

give insight into the curriculum’s effectiveness in facilitating positive attitudes towards 

people with disabilities.  To determine the long-term effect of the program, faculty could 

create a follow-up survey to be administered two years after completion of the program.  

The survey should focus on the individual’s reflection, current practices that promote 

inclusion, and a supplemental attitude assessment.   

As a second area of interest, the community agencies participating in the 

fieldwork placement could provide beneficial feedback regarding the impact of the 

program on the agencies and participants. More specifically, it is important to determine 

the influence of the program on promoting inclusion within our own community. The 

information gleaned from both forms of evaluation would assist in identifying overall 

best practices, and outline any modifications necessary to improve the program. 

 The Inclusion Certificate Program has the ability to continue the transition 

towards an inclusive society, while establishing a set of best practices from which 
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additional programs will be developed.  If the program is established within the 

university, and awarded necessary funding, it’s presence will undoubtedly be an asset to 

the Cortland community as well as society as a whole.     
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Appendix A 

Community Living Attitudes Scale, Mental Retardation Form 

(CLAS-MR) 
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Community Living Attitudes Scale, Mental Retardation Form 

(CLAS-MR) 

 

1. People with mental retardation are happier when they live and work with others like 

them. 

2. People with mental retardation trying to help each other is like “the blind leading the 

blind.” 

3. People with mental retardation should not be allowed to marry and have children. 

4. A person would be foolish to marry a person with mental retardation. 

5. People with mental retardation should be guaranteed the same rights in society as 

other persons. 

6. People with mental retardation do not want to work. 

7. People with mental retardation need someone to plan their activities for them. 

8. People with mental retardation should not hold public office. 

9. People with mental retardation should not be given any responsibility. 

10. People with mental retardation can organize and speak for themselves. 

11. People with mental retardation do not care about advancement in their jobs. 

12. People with mental retardation do not need to make choices about the things they will 

do each day. 

13. People with mental retardation should not be allowed to drive. 

14. People with mental retardation can be productive members of society. 

15. People with mental retardation have goals for their lives like other people. 

16. I would trust a person with mental retardation to be a baby sitter for one of my 

children. 

17. People with mental retardation cannot exercise control over their lives like other 

people. 

18. People with mental retardation can have close personal relationships just like 

everyone else. 

19. I would not want to live next door to people with mental retardation. 

20. People with mental retardation are usually too limited to be sensitive to the needs and 

feelings of others. 

21. People with mental retardation should be encouraged to lobby legislators on their 

own. 

22. People with mental retardation are the best people to give advice and counsel to 

others who wish to move into community living. 

23. The opinion of a person with metal retardation should carry more weight than those 

of family members and professionals in decisions affecting that person. 

24. People with mental retardation can plan meetings and conferences without assistance 

from others. 

25. People with mental retardation can be trusted to handle money responsibly. 

26. Residents have nothing to fear from people with mental retardation living and 

working their neighborhoods. 



 

 

179

 

27. People with mental retardation usually should be in group homes or other facilities 

where they can have the help and support of staff. 

28. Sheltered workshops for people with mental retardation are essential. 

29. People with mental retardation should liven in sheltered facilities because of the 

dangers of life in the community. 

30. The best care for people with mental retardation is to be part of normal life in the 

community. 

31. Most people with mental retardation prefer to work in a sheltered setting that is more 

sensitive to their needs. 

32. Without some control and supervision, people with mental retardation could get in 

real trouble out in the community. 

33. The rights of people with mental retardation are more important than professional 

concerns about their problems. 

34. Agencies that serve people with mental retardation should have them on their boards. 

35. The best way to handle people with mental retardation is to keep them in institutions. 

36. Homes and services for people with mental retardation should be kept out of 

residential neighborhoods. 

37. Increased spending on programs for people with mental retardation is a waste of tax 

dollars. 

38. Homes and services for people with mental retardation downgrade the neighborhoods 

they are in. 

39. Professional should not make decisions for people with mental retardation unless 

absolutely necessary. 

40. People with mental retardation are a burden on society.
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Appendix B 

 

Mental Retardation Attitude Inventory-Revised 
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Mental Retardation Attitude Inventory- Revised 

 
 

1. School officials should not place children who are mentally retarded and who are not 

mental retarded in the same classes. 

2. We should integrate people who are mentally retarded and who are not mentally 

retarded into the same neighborhoods. 

3. I would allow my child to accept an invitation to a birthday party given for a child 

with mental retardation. 

4. People who are mentally retarded are not yet ready to practice the self-control that 

goes with social equality with people who are not mentally retarded. 

5. I am willing for my child to have children who are mentally retarded as close 

personal friends. 

6. If I were a landlord, I would want to pick my tenants even if this meant only renting 

to people who are not mentally retarded. 

7. It is a good idea to have separate after-school programs for children who are mentally 

retarded and children who are not mentally retarded. 

8. Regardless of his or her own views, a private nursery school director should be 

required to admit children with mental retardation. 

9. Even though children with mental retardation are in public school, it is doubtful 

whether they will gain much from it. 

10. Although social mixing of people who are mentally retarded and not mentally 

retarded may be right, it is impractical until people with mental retardation learn to 

accept limits in their relations with the opposite sex. 

11. I have no objection to attending the movies or a play in the company of people who 

are mentally retarded. 

12. Laws requiring employers not to discriminate against people with mental retardation 

violate the rights of the individual who does not want to associate with people who 

are mentally retarded. 

13. Integrating children who are mentally and who are not into the same preschool 

classes should not be attempted because of the turmoil it would cause. 

14. Real estate agents should be required to show homes to families with children who 

are mentally retarded regardless of the desires of the homeowners. 

15. I would rather not have people with mental retardation as dinner guests with my 

friends who are not mentally retarded. 

16. Children who are mentally retarded waste time playing in class instead of trying to do 

better. 

17. Having people who are mentally retarded and not mentally retarded work at the same 

job sites will be beneficial to both. 

18. I would rather not have a person who is mentally retarded swim in the same pool that 

I swim in. 

19. I would be willing to introduce a person with mental retardation to friends and 

neighbors in my hometown. 

20. Campground and amusement park owners have the right to refuse to serve anyone 

they please, even if it means refusing people with mental retardation. 
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21. The problem of prejudice toward people with mental retardation has been 

exaggerated. 

22. If I were a barber or beauty shop owner I would not resent it if I were told that I had 

to serve people with mental retardation. 

23. Assigning high school students who are mentally retarded and who are not mentally 

retarded to the same classes is more trouble than it is worth. 

24. I would be willing to go to a competent barber or hairdresser who is mentally 

retarded. 

25. Even with equality of social opportunity, people who are mentally retarded could not 

show themselves equal in social situations to people who are not mentally retarded. 

26. Even though people with mental retardation have some cause for complaint they 

would get what they want if they were more patient. 

27. I would rather not have people who are mentally retarded live in the same building I 

live in. 

28. A person should not be permitted to run a day care center if he or she will not serve 

children who are mentally retarded. 

29. The child who is mentally retarded should be integrated into regular classes in school.
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Funding Resources 
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• APA Scientific Awards and Funding Programs 

www.apa.org/science/awd.html 

 

• Disability Statistics Center 

dsc.ucsf.edu/UCSF 

 

• ETA disAbility Online 

www.doleta.gov/wdsc_redirect.cfm 

 

• Federal Register Online 

www.access.gpo.gov/su_docs/aces/aces140.html 

 

• The Foundation Center 

fdncenter.org 

 

• National Institutes of Health (NIH) 

grants1.nih.gov/grants 

 

• Office of Special Education Programs (OSEP) 

www.ed.gov/fund/grant/apply/osep/funding.html 

 

• US Department of Education Funding Opportunities 

www.ed.gov 

 

 

 

 

 

 

 

Funding sources provided by Institute on Community Integration 

University of Minnesota 

http://ici.umn.edu/relatedresources/fundingsources.html 
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