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Abstract 

When Chinese ELLs (English Language Learners) are included in the mainstream 

classroom, students face the challenge of having to learn English and academic content 

simultaneously. Many teachers have limited ideas on how to support these students, especially 

for teachers who lack of knowledge of Chinese culture. Culturally Relevant Pedagogy (CRP) is 

one of the most effective approaches to help teachers teach students with diverse cultural 

backgrounds. Ladson-Billings (1995) defined CRP by looking at linkages between culture and 

school. CRP focuses on three critical elements: academic success, cultural competence and 

critical consciousness. This curriculum project is five units and fifty lessons emphasizing 

elements of CRP for teachers to support Chinese ELLs in the United States. With the use of the 

Sheltered Instruction Observation Protocol (SIOP), the SIOP lesson plan format, and concepts 

from effective classroom management, the curriculum project was created. This curriculum can 

be used in ESL or Bilingual classrooms having Chinese ELLs and is aligned with the NYS 

Common Core Learning Standards (CCLS). 
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Introduction  

 Determining the best way to support English language learners (ELLs) has attracted a 

great deal of attention in the present society. The number of language-minority students in K-12 

schools was over 14 million (August & Shanahan, 2006). The New York Report Card for 2012-

2013 showed that the percentage of academic performance for English language learners (ELLs) 

is lower than that of native speakers of English. Chinese ELLs is a growing sub-group of ELLs 

in the United States. US census reports indicated that the Asian population was expected to 

increase from 11.9 million in 2004 to 34.4 million in 2050 (US Census Bureau, 2004). The 

Chinese American population made up around one-fourth of all Asian Americans in the United 

States. Most Chinese Americans are bilingual (Lindholm-Leary, 2011); however, Chinese ELLs 

still face greater difficulties with speaking, reading and writing in English than native English-

speaking students. Not only do Chinese ELLs encounter problems in English learning, but their 

teachers struggle to help them learn English as well as academic content. For example, how do 

teachers engage ELLs in English learning? How do teachers interact with students who have 

Chinese background? According to the National Center for Education Statistics (2002), only 

12.5% of teachers who had ELLs in their classrooms had participated in over eight hours of 

training or professional development on how to work with ELLs. Culturally Relevant Pedagogy 

(CRP) is one of the most effective pedagogies which can assist teachers understand how to help 

ELLs to learn English and achieve academic success. 

According to Battolome (1994), Culturally Relevant Pedagogy is defined as a 

ñhumanizing pedagogy that respects and uses the real history, and perspectives of students as an 

integral part of educational practiceò (p. 137). CRP provides the guidance for teachers of ELLs 

in understanding how to connect cultural background with life experiences of students to 
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classroom. For teachers of Chinese ELLs, Chinese culture is utilized as a tool to establish 

connections between Chinese ELL studentsô experiences and English learning. The author of this 

curriculum project used CRP principles to design a CR curriculum. 

 Problem 

 Chinese ELLs are a sub-group of ELLs in the United States that face a lot of challenges 

in their new lives in the United States. These challenges are similar for Chinese speaking ELLs 

born in the United States. For instance, the health-related qualities of life of Chinese people who 

live in the United States remain poorly understood because of language difficulties and 

sociocultural barriers (Ren, III, Zhou and Gandek, 1998). Indeed, some language issues can be 

linked with several problems associated with this group, such as low educational achievement, 

handicap or health-related problems. Language is regarded as one of the basic and most 

important challenges for Chinese ELLs. They may have some gaps in their Chinese language 

backgrounds, lack skills in English learning and need additional time to become accustomed to 

American lives. On the other hand, Chinese ELLs have the potential to become bilingual US 

citizens and add much value to US culture. According to García, Kleifgen & Falchi (2008), ELLs 

are in fact emergent bilinguals, that is, through school and through acquiring English, these 

children become bilingual, able to continue to function in their home language as well as in 

English, their new language and that of school. However, as García, Kleifgen & Falchi (2008) 

pointed out, ñWhen officials and educators ignore the bilingualism that these students can and 

often must develop through schooling in the United States, they perpetuate inequities in the 

education of these childrenò. 

 When Chinese ELLs are included in the mainstream classroom, not only might students 

face the dilemma of having to learn English and academic content simultaneously, but also many 
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teachers have limited ideas on how to support these students, especially for teachers who lack of 

knowledge of Chinese culture. They may not know how to relate Chinese culture to English 

teaching. If Chinese ELLs cannot receive an appropriate education that includes these supports 

and services they need, they may struggle with academic achievement.  

Purpose 

The purpose of this project is to create a five-unit curriculum based on the theory of 

Culturally Relevant Pedagogy (CRP) as articulated by Ladson-Billings (1995) for Chinese ELLs 

who acquire English in the United States. CRP is one of the most effective pedagogies to help 

teachers know how to aid their students using studentsô culture. Ladson-Billings (1995) defined 

CRP is looking at linkages between culture and school; and it focuses on three critical elements: 

academic success, cultural competence and critical consciousness. Culturally Relevant texts can 

also be added as a component of this project. Ladson-Billings (1995) stated that Culturally 

Relevant Pedagogy requires teachers to consider academic needs of the students rather than only 

making them just know the information (P. 160). Some teachers can effectively utilize studentsô 

first language, which is the symbol of a culture, to help ELLs to acquire English. An example of 

this is when a female teacher encourages her students to use their first language to express their 

ideas, and then translate them to English, so that these students can use both languages (Ladson-

Billings, 1992b; 1992c). Ladson-Billings (1995) suggested that teachers also might provide 

useful materials to help students develop various perspectives on different social phenomena (P. 

162). Several research studies showed that using Culturally Relevant texts could aid ELLs to 

engage in classes. For example, Herrero (2006) researched a study on how teachers could use 

cultural literature instruction so that leads to raise the skills levels of language-minority students 

(P. 222). Similarly, Goodman (1982) reported that ñthe more familiar the language of the text, 
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the closer the readersô predictions will match the authorôs expression and the easier that text will 

be for the reader to comprehendò (P. 302). The readersô comprehension is decided by culturally 

relevant texts.  

Goal  

The goal of this Masterôs Project is to provide teachers access to a series of CR 

curriculum units and strategies that can be used in both English as a Second Language (ESL) 

classroom and Bilingual Education (BE) classroom to enrich the learning environment. 

Significance 

This project is one of the few curriculum projects to create five units and fifty lessons 

emphasizing CRP for teachers to use Chinese culture to support Chinese ELLs. It is significant 

because the curriculum supports a link between the cultural backgrounds of Chinese ELLs and 

instruction. This project is significant because it addresses the needs of Chinese ELLs using 

Chinese culture as an instructional tool. The researcher is a Chinese bilingual person and she 

related her own experience as a cultural expert in designing this curriculum project. As a Chinese 

bilingual person, the researcher understands Chinese culture and background information of 

Chinese ELLs well. In this project, the researcher investigated the connection of Chinese culture 

and English language learning. Additionally, the curriculum project may create a comfortable 

environment for Chinese ELLs to acquire beginning English skills among other English 

Language Arts skills. Ideally, the curriculum will be used by teachers working with Chinese 

ELLs in ESL classroom and bilingual classroom, and perhaps general education teachers. 
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Literature Review 

There are a number of research studies that focus on Culturally Relevant Pedagogy 

(CRP) for students who come from different cultural backgrounds. The following is intended to 

present a theoretical framework which is used to form the development of CRP for ELLs. Three 

main themes are discussed and examined in relation to the literature review: (a). ELLs in the 

United States and Chinese ELLs in the United States; (b). Relevant standards, policies and 

theories about ELLs; and (c). The CRP, sheltered instruction and classroom management. An 

understanding of the literature will provide the background information to understand how to 

implement CRP using Chinese culture and sheltered instruction within a sociocultural classroom, 

where ELL students cooperate together to acquire English language skills as well as academic 

content. It is also a useful guidance for teachers who lack the knowledge or experiences to teach 

Chinese ELLs and help them succeed in school using culture. 

ELLs in the United States 

 English Language Learners (ELLs) are students whose native language is not English and 

who are in the process of attaining proficiency in English (Wright, 2010). ELLs are also defined 

as limited English proficient (LEP) students by the federal No Child Left Behind Act of 2001 

(NCLB) (Wright, 2010). The data showed that between 14 million and 16 million immigrants 

came to the United States during 1990s and 11 million out of the 58 million children enrolled in 

Pre-kindergarten (Pre-K) through 12th grade in the United States (Wright, 2010). Polat (2009) 

showed that over 200% ascend in the population of ELLs in 16 U.S states in last ten years. The 

total ELLs enrollment was 5,074, 572 out of a total student population of 49,324,849 in 2006 

(Wright, 2010). The number of ELLs in the United States is still growing and is projected to 
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continue to increase over the next ten years (National Center for Educational Statistics, NCES, 

2012a).   

According to Wright (2012) and The National Clearinghouse for English Language 

Acquisition (NCELA), most ELLs lived in six states in the 2005-2006 school year: California, 

Texas, Florida, New York, Illinois and Arizona. The largest group of ELLs attended schools in 

these six states and the enrollments increased by 65 percent in the last decade (Crawford & 

Krashen, 2007). The home languages of ELLs in the United States were various. About 80% of 

ELLs were Spanish speakers while around 20% of ELLs were present more than 400 different 

language groups, such as Vietnamese, Korean, Mandarin, Arabic and Russian (Wright, 2010). 

NAES showed that 11 million elementary and secondary students spoke a language other than 

English at home in 2007. Not only the number of ELLs is growing, but also the number of 

teachers of ELLs is increasing. Crawford and Krashen (2007) pointed out that the number of 

teachers with ELLs in their classrooms increased from 15 percent to 43 percent between 1992 

and 2002. Since the rapid growth in the ELL student population in the United States, it is 

important for teachers to receive training to acquire relevant knowledge about ELLs and provide 

effective instruction. 

Chinese ELLs. Chinese ELLs is one of the largest groups of ELLs in the United States. 

According to National Center for Education Statistics (2007), and estimated 1.3 million Asian 

students spoke a language other than English at home in 2007 and Chinese occupied 71% of the 

population. Chinese is one of the five most spoken native languages (L1) by United States ELLs 

(Spanish, Vietnamese, Hmong, Arabic and Chinese) (National Clearinghouse for English 

Language Acquisition, NCELA, 2011, Rivera, 2010). Chinese Americans population occupied 

about one-fourth of all Asian Americans in the United States and most Chinese Americans were 



CULTURALLY RELEVANT CURRICULUM 

7 
 

bilingual (Lindholm-Leary, 2011). According to Lindholm-Leary (2011), almost one-third of the 

Chinese in the United States were US born, and half of them living in either California or New 

York, and the remaining also in the 13 other states. The number of Asian and Pacific Islanders in 

the U.S. was 10.1 million in 1999, 2.4% of them were Chinese speakers and 80% spoke Chinese 

at home (Palmer, Chen, Chang & Leclere, 2006). Chinese ELLs face a number of challenges in 

the United States. Language learning relates to a lot of knowledge and factors around the 

language, such as identity, culture, and academic achievement. English language learning is the 

basic and important step to become accustomed to the life in the United States. According to 

Lindholm-Leary (2011), only a third of immigrant Chinese population in the United States was 

fluent in speaking English. Knowing Chinese ELLs and teaching English to them effectively 

were difficult and significant for teachers. 

Lau v. Nichols. Lau v. Nichols is a famous lawsuit for Chinese ELLs, and it is also a 

landmark in the United Statesô bilingual education (Baker, 2011). The case is concerned with 

whether or not ELLs received equal educational opportunities. It was a court case that was 

brought on Chinese students against the San Francisco School District in 1970 (Baker, 2011). 

According to Wiley (2013), there were 2,856 Chinese-speaking students in San Francisco 

Unified School District (SFUSD) needed special instruction in English, and 1,790 Chinese-

speaking students did not receive special instruction at all. Baker (2011) points out that the office 

of Civil Rights issued a set of guidelines for school districts called the Lau remedies. The Lau 

remedies brought helpful ways for students who were not proficient in English, such as ESL 

classes and bilingual education programs (Baker, 2011). Bilingual education is one effective way 

to enable a student to develop two languages and use them to attain higher levels of competency 

(Baker, 2011). Dual language bilingual (or Two-Way) education means that approximately equal 



CULTURALLY RELEVANT CURRICULUM 

8 
 

numbers of students who are English native speakers and students who are learning a second 

language are in the same classroom and both languages are used for instruction (Baker, 2011).  

Current Policies and Standards 

No Child Left Behind. President George W. Bush signed No Child Left Behind (NCLB) 

into law on January 8th 2002, and it was reauthorized in Summer, 2008 (Baker, 2011). NCLB 

required that all students must reach proficiency by the end of the 2013-2014 school year 

(Woolfolk, 2014). NCLB focused on ELLs and their level of English proficiency. ELLs were 

also defined as limited English proficient (LEP) students by the federal No Child Left Behind 

Act of 2001 (NCLB) (Wright, 2010). According to Baker (2011), states, districts and schools 

must account for the academic performance and English language development of ELLs. The 

requirements include: 

(1) establish academic standards for content areas and English language development, (2) 

assess LEP students annually, (3) test all students annually in grades 3 through 8 and high 

school on their attainment of reading and mathematics standards, (4) ensure that students 

in different subgroups make adequate yearly progress (AYP) towards the goal of ensuring 

that all students pass state standards-based tests, (5) ensure that LEP students make AYP 

in learning English and English proficiency, and (6) implement a system of increasingly 

severe sanctions for schools or districts with subgroups of students who fail to make AYP 

two or more years in a row. (Baker, 2011, p.193).  

NCLB established high expectations for all students and searched to reduce the 

achievement gap between English-speaking students and LEP students. Regardless of how states 

defined ñproficiencyò of NCLB, it required that all students must reach proficiency by the end of 

the 2013-2014 academic year. Schools assessed their students based on standardized 
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achievement test scores, and determined whether the students make Adequate Yearly Progress 

(AYP) toward becoming proficient in the subjects tested (Woolfolk, 2014). It means that if 

students are not meeting AYP, including major ethnic groups and limited English proficient 

students, the school can be classified as failing. NCLB also required that all teachers of core 

academic subjects be highly qualified by the end of the 2005-2006 school years. Therefore, not 

only can students be included in NCLB, but also performance of schools can be assessed and 

related to the year of enrollment.  

Common Core Learning Standards. The New York State P-12 Common Core 

Learning Standards (CCLS) were proved by the Board of Regents in January, 2011, and were 

internationally-benchmarked (http://www.engageny.org/resource/new-york-state-p-12-common-

core-learning-standards).  They provide expectations for what students should learn and help 

teachers achieve their goals. Common Core State Standards (CCSS) in English Language Arts 

and Literacy in History/Social studies, Science and Technical Subjects, and in Mathematics by 

46 of the 51 U.S. states by late 2012 outlined what U.S. students across different states are 

expected to know and be able to (García & Flores, 2014). However, CCSS did not provide 

specific acknowledgement of complex language practices for ELLs. The data presented that 

ELLs who were from different language backgrounds, national origin, socioeconomic status and 

histories needed support in English learning. Some of them had strong academic preparation; 

others struggled with low academic abilities. How to use the CCSS to improve the education of 

ELLs attracted some scholarsô and researchersô attention. Here is an example; the Stanford 

Understanding Language term is looking at developing resources and principles to make sure the 

emergent bilingual students meet the standards (García & Flores, 2014). Supporting ELLs is the 

responsibility of administrators, teachers and leadership teams. The CCSS offers specific 
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educational support to address needs of ELLs. New York State is also working on its own 

bilingual common core initiative. For instance, learning objectives utilize the new and home 

language arts progressions to foster learning (http://www.engageny.org/resource/innovative-

systemic-approaches-to-educating-ells-and-bilingual-learners).  

Second Language Acquisition 

Second Language Acquisition (SLA) refers to the study of individuals and groups who 

are learning a language subsequent to learning their first one as young children, and to the 

process of learning that language (Saville-Troike, 2012). Learning a language means that 

learning all aspects around it. Language acquisition is influenced by many factors, such as social 

and cultural environment and individual differences. It is helpful for educators to be aware of 

these factors so they can aid ELLs to develop English language skills as well as academic 

achievement. 

Behaviorist perspective. According to Lightbown & Spada (2006), classroom activities 

emphasized mimicry and memorization, and students learned dialogues and sentence patterns by 

heart. Imitation plays an important role in language acquisition. Behaviorists emphasized that 

children would imitate and practice the sounds and patterns around them until they formed 

ñhabitsò of correct language use (Lightbown & Spada, 2006, p. 10). Students need to be provided 

opportunities to imitate and practice so that they can understand the language correctly and 

effectively. Studentsô errors can be fixed immediately. For example, teachers should provide 

models and show students how to pronounce new words correctly, and then give enough time for 

them to repeat and practice. If students make errors, the teacher will help students to fix these 

errors immediately. Moreover, teachers may also combine behaviorist theory with other theories 

http://www.engageny.org/resource/innovative-systemic-approaches-to-educating-ells-and-bilingual-learners
http://www.engageny.org/resource/innovative-systemic-approaches-to-educating-ells-and-bilingual-learners
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and activities when teachers teach ELLs. For instance, teachers can relate behaviorist theory to 

sociocultural theory to teach students cultural knowledge. 

Sociocultural theory. Sociocultural Theory (S-C) plays an important role in second 

language acquisition. It stems from the work of Vygotsky who is a Russian psychologist. 

Sociocultural theory emphasizes factors outside the learner (Saville-Troike, 2012). It means that 

learners acquire a new language through interaction in the target language with other people. 

There are different types of ñinteractionò, such as interpersonal interaction and intrapersonal 

interaction. 

According to Saville-Troike (2012), interpersonal interaction means that interaction 

occurs between learners and experts, such as teachers, or other more knowledgeable learners and 

native speaking peers. Leaners acquire language and reach higher-level mental process through 

mediation within learnersô zone of proximal development (ZPD). ZPD is defined that learners or 

novices can be successful in mastering knowledge or solving problems that beyond learnersô 

capabilities if given appropriate help and support (Woolfolk, 2014). Expert assistance may be 

face-to-face communication and modification, or may be other materials. Scaffolding is one 

effective way for teachers to structure learning environment. Scaffolding is a metaphor, it refers 

to support for learning and problem solving; the support would be clues, reminders, 

encouragement, breaking the problem down into steps, providing an example or anything else 

that allows the student to grow in independence as a learner (Woolfolk, 2014). Interpersonal 

interaction is also appropriate for peer collaboration in constructing language (Saville-Troike, 

2012).  

Intrapersonal interaction is the other type of S-C theory. According to Saville-Troike 

(2012), intrapersonal interaction focuses on communication that occurs within an individualôs 
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own mind and it is viewed by Vygotsky as a sociocultural phenomenon. Private speech is 

another type that was of particular interest to Vygotsky (Saville-Troike, 2012). It looks at 

learnersô self-talk that is guiding and monitoring their thinking and problem solving (Woolfolk, 

2014). This type of activity is a vocalized way that is directed to oneself and not others.  

SCT provides theoretical basis for classroom management, it promotes students to 

cooperate with each other through communication to develop both language acquisition and 

social skills. By interacting with teachers and exchanging thoughts with peers, learners can 

improve English language proficiency, social skills and academic achievement. It is beneficial 

for teachers or experts to engage students in classes through meaningful activities and useful 

meditations.  

Individual Differences. Social situation and learner characteristics influence successful 

SLA. Giving learners an enriching and comfortable social situation does not mean that learners 

will be successful with SLA, because there are other factors that influence SLA. Individual 

differences also play crucial roles in SLA, such as learning styles, age, ethnic group affiliation, 

intelligence, personality and motivation. Strategies and skills that help learners acquire English 

should be fit with individual differences, to promote learners engagement and increase 

instructional efficiency. For example, personality has an important influence on success in 

English learning. Some ELL may feel anxious, stressful, or shy so they are afraid of speaking 

English. However, a certain amount of tension or anxiety may have a positive effect and even 

facilitate learning for some learners (Lightbown & Spada, 2006). Similarly, motivation is another 

factor to explain why some learners are more successful than other learners (Saville-Troike, 

2012). Some learners are more motivated by wanting to function like native English speakers; 

positive motivation may lead learners to keep learning with willingness. Teachers also have more 
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influence on motivation, and they can make a positive contribution to studentsô motivation to 

learn if classrooms are places that students enjoy coming to (Lightbown & Spada, 2006). Other 

individual differences are also significant for ELLs to acquire English. Therefore, knowing 

learner characteristics helps teachers to choose appropriate strategies and skills to support 

learners acquire a second language.   

Sheltered Instruction  

  Dealing with the relationship between sociocultural situations, individual differences, and 

successful English learning, is a challenge for teachers. In order to make sure students who are 

from different social backgrounds and characteristics to fulfill English learning and academic 

achievement, instructional practices should be considered. Sheltered instruction is an approach to 

teaching that improves English language skills while teaching academic content to ELLs by 

putting the words and concepts of the content into context to make the content more 

understandable (Woolfolk, 2014). Sheltered instruction observation protocol (SIOP) is an 

observational system to check that each element of sheltered instruction is present for a teacher 

(Woolfolk, 2014). In the mid 90ôs, as the number of ELLs increased, ESL educators and teachers 

began receiving professional development on how to teach ELLs. The techniques and methods 

that were shared consisted primarily of a range of ESL instructional strategies, and sheltered 

instruction as an effective instructional approach (Vogt & Echevarr²a, 2008). The ultimate goal 

of sheltered instruction was to provide access for ELLs to grade-level content standards and 

concepts as well as English proficiency (Vogt & Echevarr²a, 2008).  
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 SIOP. There are eight components that make up the SIOP model: preparation, building 

background, comprehensible input, strategies, interaction, practice and application, lesson 

delivery, and review and assessment (Vogt & Echevarr²a, 2008). Teachers start each lesson 

based on preparation and appropriate language and content objectives. Content objectives are 

designed based on state content standards, and language objectives are created for guiding lesson 

implementation so that ELLs develop English proficiency (Vogt & Echevarr²a, 2008). Both 

content objectives and language objectives provide opportunities for teachers to meet the needs 

of ELLs and promote them to develop English proficiency, as well as academic content learning.  

Understanding the relationship between studentsô backgrounds and classroom teaching is 

a challenge for teachers. Students who come from different social backgrounds may lack 

academic language for academic content information. SIOP teachers activate studentsô prior 

knowledge and build backgrounds for learners who have gaps in their understandings, and 

background knowledge (Vogt & Echevarr²a, 2008). Teachers try their best to link new 

information to studentsô experiences, and provide instructional supports for students to access to 

academic content concepts.  

Moreover, it is imperative for teachers to implement techniques to improve 

comprehensibility and make sure knowledge understandable (Vogt & Echevarr²a, 2008). In order 

to make sure comprehensible input, some useful techniques should be included, such as 

modeling, visuals, hands-on activities, gestures and body languages. 

  The other components of the SIOP model are strategies, and strategies focus on the 

cognitive and metacognitive development so that leaners make sense of new information and 

concepts (Vogt & Echevarr²a, 2008). Teachers should provide the scaffolding support for 

students to reach higher-order thinking through different kinds of questions. Instructional 



CULTURALLY RELEVANT CURRICULUM 

15 
 

scaffolding includes graphic organizers, group practice, adapted texts, partially completed 

outlines and texts with key concepts, and vocabulary marked with a highlighter (Vogt & 

Echevarr²a, 2008).  

Interaction is the component that creates opportunities and sufficient wait-time for 

students to access content and language through communicating with teachers and peers (Vogt & 

Echevarr²a, 2008). By discussing with teachers and group members, students are more likely to 

practice and apply new knowledge. It also pushes students to reach the proficiency level by 

effective feedbacks through interaction with other people.  

Practice and application address how students apply what they are learning. Not only do 

students need additional time to develop English reading, writing, listening and speaking skills, 

students also need additional time to recall new information of academic content concepts (Vogt 

& Echevarr²a, 2008). Teachers should provide a deep-understanding of texts, hands-on materials 

or manipulatives, and meaningful activities for students to apply content and language 

understandings (Vogt & Echevarr²a, 2008).  

How do teachers check whether the lesson they taught match the one that they planned? 

Lesson delivery is the component to address the problem. Lesson delivery should associate with 

content and language objectives closely. Studentsô participations and studentsô level of 

understanding should be considered during lesson delivery.  

At last, review and assessment are used to provide teachers with additional insight to how 

ELLs demonstrate their knowledge and application of language and content, it also provides 

opportunities for teachers to give specific feedback for students (Vogt & Echevarr²a, 2008). 

Review and assessment should link to other seven components of the SIOP model. For instance, 
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review and assessment help to check whether the instruction matches language and content 

objectives or not. This component should include comprehensive review of key vocabulary and 

content concepts; regular feedback on studentsô output; and assessment of student 

comprehension and learning of all lesson objectives (Vogt & Echevarr²a, 2008). 

Classroom management. Classroom management is regarded as an important factor in 

governing students learning. Classroom management means that an effective teacher organizes 

students, space, time and materials so studentsô learning can take place. An effective teacher 

understands how to organize and structure their classrooms as well as how to foster studentôs 

involvement and cooperation in all classroom activities rather than discipline everything (Wong 

and Wong, 2009). The effective teachers know how to prepare the classroom for effective work, 

how to introduce themselves to students and their families, how to greet students with positive 

expectations, and how to work discipline plan (Wong and Wong, 2009).  

Preparation is a fundamental and important step for successful classroom management 

and instructional procedure. Not only should teachers prepare classroom climate, materials and 

they are ready before the students arrive, but also teachers should teach readiness by modeling 

readiness.  

Some students feel frightened and nervous when they face the first day of school. They 

will meet new people and adapt to the new environment. Communicating with parents and 

students before school starts and greeting students with positive attitude are useful ways to 

alleviate studentsô fears (Wong and Wong, 2009). There are some effective ways to 

communicate with families before school starts. On the first day of school, teachers should stand 

at the classroom door with big smile and a ready handshake. Do not forget to post some crucial 

information next to the classroom door, such as the teacherôs name, room number, grade level, 
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and subject. Do not forget to show expectations to students. The best way to model these 

expectations is to smile, exude caring, and communicate positive expectations (Wong and Wong, 

2009).  

Assignment should be posted daily and consistently. Posting assignments in the same 

place to assure students can find the assignment easily and consistently (Wong and Wong, 2009). 

Consistency in posting can help students to cultivate good habits in learning and completing 

tasks. An organized grade book helps teachers assess the learning of every student (Wong and 

Wong, 2009). Attendance, scores and running total are three basic records in the grade record 

book. For the same grade book, the teacher should often modify and keep a running progress of 

student work.  

Procedures are regarded as the important parts in school life so that students can function 

in an acceptable and organized classroom rather than discipline. There are three steps to teaching 

procedures: teach, rehearse and reinforce (Wong and Wong, 2009). At first, the teacher should 

model and explain the activity to ensure students understand how to manipulate the activity; and 

then the teacher should give more opportunities for students to practice the procedure, step by 

step to assure students perform the activity correctly. At last, reinforce the procedure, which 

includes reminding the class of the procedure, and have the class practice the procedure.  

Culturally Relevant Pedagogy 

 Culturally Relevant Pedagogy refers to an effective pedagogy to be used with the 

population of students who have different cultural backgrounds. Ladson-Billings (1995) defined 

CRP as looking at linkages between culture and school. According to Battolome (1994), 

Culturally Relevant Pedagogy is defined as a humanizing pedagogy that respects and uses the 

reality history, and perspectives of students as an integral part of educational practice. Some 
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research studies showed there were different components included in Culturally Relevant 

Pedagogy. However, only four key components (academic success, cultural competence, critical 

consciousness, and culturally relevant texts) are emphasized in this project. 

 Background. Culturally relevant pedagogy is based on the research of Ladson-Billings 

for seventeen years. In the original study, Ladson-Billings (2009) highlighted that the original 

study is to demonstrate that there were eight teachers who were capable of teaching African 

American students to high levels of proficiency. It was an ethnographic study using these 

components, which were teacher selection, teacher interviews, classroom observations and 

videotaping, and collective interpretation and analysis (Ladson-Billings, 2009).Not only did the 

study of Ladson-Bil lings provide some central conceptions of these teachers, such as strong 

sense of profession, and the consideration of children, but it also talked about these teachersô 

views of specific conceptions of the social relations. The different view was that teachers wanted 

their students to be able to produce knowledge, and their demands for success were evident in 

how they taught (Ladson-Billings, 2009). In addition, Ladson-Billings (2009) pointed out that all 

eight teachers had a strong focus on student learning, developing cultural competence, and 

cultivating a sociopolitical awareness in their students.  

Academic success. Academic success means that students must experience academic 

success rather than only "feel good" (Ladson-Billings, 1995, p. 160). Not only do ELLs need 

support with English proficiency, but also they need to understand academic skills such as 

literacy, numeracy, technological, social, and political skills. It means that teachers of ELLs 

should know how to use strategies to produce academic excellence for their students. Ladson-

Billings (1995) stated that ñCulturally Relevant Pedagogy requires that teachers should consider 

academic needs of students rather than focusing only on academic contentò (p. 160).  
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Ladson-Billings (2001) demonstrated that focusing on academic achievement means 

certain things for teachers and students: the teacher has clear goals for student learning and 

achievement; the majority of the class time is devoted to teaching and learning; the teacher 

assesses student learning; the teacher can articulate individual student progress; and the teacher 

is knowledgeable and skillful.  

In addition, according to Ladson-Billings (2009), students whose educational, economic, 

social, political and cultural futures are most tenuous are helped to become intellectual leaders in 

the classroom. An effective teacher understands how to use students' cultural backgrounds as a 

tool to help students to be academic competent. Ladson-Billings (1995) described that a teacher 

grasped the culture of African American boys, determined that African American boys possessed 

social power, and then encouraged these boys to take on academic leadership with their power 

rather than allowing them to use their power to bother other students (p. 160). 

Moreover, Ladson-Billings (2009) pointed out that culturally relevant teaching methods 

suggest teachers provide instructional scaffolding, and extending studentsô thinking and abilities. 

It is useful for students to connect the knowledge that they already know with new knowledge 

that they need to know. Students are more likely to become involved in activities and skills that 

they had already mastered. Based on this point, teachers would provide effective instruction for 

students to develop in-depth knowledge of both students and the subject matter. As teachers, they 

should presume that all students are capable of being educated; they should clearly delineate 

what achievement means in the context of his or her classroom; they also should know the 

content, the learner, and how to teach content to the learner; teachers support critical 

consciousness toward the curriculum, and encourage academic achievement as a complex 

conception not amenable to a single, static measurement (Ladson-Billings, 2001). 
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 Cultural competence. According to Ladson-Billings (1995), Culturally Relevant 

Pedagogy looks at how these students maintain some cultural integrity (p. 16). Advocates of this 

approach feel that students should develop or maintain their cultural competence (Ladson-

Billings, 1995, p. 16). Ladson-Billings (2001) pointed out that culture is a complex concept, and 

few teachers have an opportunity to learn about it; rarely do prospective teachers examine 

education through the discipline of anthropology. However, it is important for teachers to 

understand their studentsô culture, the real benefit in understanding culture is to understand its 

impact on studentsô lives. According to Ladson-Billings (2009), cultural competence is an 

important source of connection between the teachers and their studentsô language learning. For 

example, language can be a symbol for culture. Some effective teachers utilize students' first 

language to help ELLs study English. A female teacher encouraged her ELLs to use their first 

language express their ideas, and then translate it to English, so that the students can use both 

languages (Ladson-Billings, 1992b; 1992c). 

Moreover, it is not an easy task for teachers to help students become culturally 

competent. Teachers have to be aware of their own culture and its role in their lives; and they 

have to know enough about studentsô cultural and individual life circumstances well. Based on 

their culturally knowledge and experiences, teachers would explain and model worth learning in 

academic and cultural areas. Ladson-Billings (2001) indicated specific components about 

cultural competence: the teacher understands culture and its role in education, the teacher takes 

responsibility for learning about studentsô culture and community; the teacher uses student 

culture as a basis for learning; and the teacher promotes a flexible use of studentsô local and 

global culture. 
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In addition, according to Ladson-Billings (2009), teachers would provide educational 

self-determination; and respect studentsô home culture. Teachers would understand the wealth 

and strength of studentsô culture; teachers also need to remember that they are teaching children 

who are heirs to a great tradition of art, music, dance, science, invention, oratory, and so on 

(Ladson-Billin gs, 2009). Teachers who have culturally relevant practices have high self-esteem 

and a high regard for others. Based on the study of Ladson-Billings (2009), teachers who had 

high culturally relevant practices saw themselves as artists and teaching is an art; these teachers 

also believed all students can succeed, and they helped students make connections between their 

communities, national and global identities.  

Culturally Relevant Texts. Alanza and Mostey (1980) pointed out that both curriculum 

and instruction need to be based on the knowledge of the specific minority culture and studentsô 

attitudes about the school and themselves, as well as knowledge of the social goals and 

aspirations of the particular community involved. The inclusion of diverse curricula allows 

teachers and students to examine and dissect racial attitudes and behaviors while addressing 

diverse student needs (Darlene and Garrison-Wade, 2011). Several research studies showed that 

using culturally relevant texts can help ELLs engage in classes. For example, Herrero (2006) 

undertook a study on how teachers could use cultural literature to enhance literacy instruction to 

raise skill levels of language-minority students. Similarly, Goodman (1982) reported that the 

more familiar the language of the text, the closer the readers' predictions will match the author's 

expression and the easier that text will be for the reader to comprehend. The reader's 

comprehension is decided by culturally relevant text. Other researches showed that individual 

traits and learning style that have implications for curriculum adaptation or modification in 

relationship to culturally diverse children are the concepts of perceptual style and cognitive or 
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conceptual tempo (Alanza and Mostey, 1980).  ELLs may feel more comfortable and be easier to 

engage in the culturally relevant texts. For example, it was the culturally relevant experience that 

connected the African American child to their cultural self and had the ability to improve their 

motivation and academic success (Darlene and Garrison-Wade, 2011).  

According to Alanza and Mostey (1980), relative to academic performance problems and 

curriculum needs of exceptional culturally diverse children, notions of cognitive and perceptual 

style allow the professional to focus on the process instead of the products of leaning. According 

to Ladson-Billings (2009), culturally relevant curriculum serves to help students to examine what 

they believe and why they believe it. Teachers would understand why they choose culturally 

relevant texts; how these texts relate to students; and how to apply these texts to classrooms and 

engage students in language acquisition as well as academic content learning. Many students 

love texts and materials, because they are already familiar with the backgrounds of these texts 

and materials; and they may ask interesting and provocative questions about them. As a result, 

students will learn more information from these texts.  

Critical consciousness. Developing studentsô sociopolitical consciousness is another 

critical component for Culturally Relevant Pedagogy, which means that students should develop 

their critical consciousness by accessing skills and strategies from a different social structure. 

According to McLaren (1989), "conscientization" is defined as a process that encourage ELLs to 

participate in the world and others critically (p. 195). Ladson-Billings (1995) suggested that 

these teachers could also provide useful materials to help students develop various perspectives 

on different social phenomena (p. 162). 

Moreover, according to Ladson-Billings (2009), teachers practicing culturally relevant 

methods understand that social relations can interfere with the studentsô ability to succeed. 
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Culturally relevant social relations emphasize that the relationship between teachers and students 

is humanely equitable, extends to interactions beyond the classroom and into the community; and 

the teacher encourages students to learn collaboratively, students are expected to teach each other 

and be responsible for each other (Ladson-Billings, 2009). Ladson-Billings (2009) also 

emphasized that teachers with culturally relevant practices encourage a community of learners 

and cooperative learning. In other words, not only do students know how to study independently, 

but also they should care their classmates and classmatesô achievements. Students would 

understand how to cooperate with classmates who are from different cultural backgrounds. In 

order to reach this purpose, teachers would provide meaningful activities and strategies to engage 

students in group cooperative learning.  

Sociopolitical consciousness is an important part of culturally relevant pedagogy, but 

teaching with a sociopolitical consciousness is not an easy task. Teachers should know how to 

incorporate the required curriculum and associated academic responsibilities with issues of social 

justice (Ladson-Billings, 2001). Ladson-Billings (2001) provided four indicators of teaching that 

promote sociopolitical consciousness: the teacher knows the larger sociopolitical context of the 

school-community-nation-world; the teacher has an investment in the public good; the teacher 

plans and implements academic experiences that connect students to the larger social context; 

and the teacher believes that studentsô success has consequences for his or her own quality of 

life.  

Funds of knowledge 

 According to Monzo and Rueda (2003), it is important for all children who are in a 

multicultural society to be exposed to multiple perspectives, perhaps especially for children of 

marginalized ethnic and racial groups. Such exposure supports inclusive learning environments 
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where all children's diverse funds of knowledge can be drawn upon. The concept of ófunds of 

knowledgeô was originally used by Moll. According to Moll (1992), funds of knowledge is 

looking at developing innovations in teaching that draw upon the knowledge and skills found in 

local households, and it is significant in working with students whose households lack of high 

quality of experiences for the children. Riojas-Cortez (2001) pointed out that the cultural 

elements help young children to create their ethnic identity, even if they cannot identify 

themselves as members of a particular ethnic group; these cultural elements may include family, 

food, holidays, music, values, beliefs, and gender roles. Kiyama (2011) showed that the funds of 

knowledge represented in these families extended beyond examples of reciprocity, children 

experimenting with learning the skills demonstrated by their families, and lessons learned from 

daily activities. ñFunds of knowledgeò are used as a resource to perform different tasks in society 

as well as in the classroom (Riojas-Cortez, 2001). In addition, Funds of knowledge, or the 

knowledge, skills, and resources present in homes, have been utilized to incorporate studentsô 

and familiesô experiences into the classroom (Kiyama, 2011). 

Monzo and Rueda (2003) present the idea that "funds of knowledge" (Moll et al. 1992) 

impact teachers' beliefs about education, content, instructional strategies, and interactions with 

students. According to Riojas-Cortez (2001), teachers often tend to look at culture at the surface 

level without realizing that other cultural elements such as values, beliefs, and language, among 

others, help define culture holistically. Kiyama (2011) demonstrated that researchers recommend 

maintaining a level of cultural integrity, which includes viewing education not simply as a 

process of passing information to parents without regard to their cultural realities but rather as an 

interactive process of identity and community development that respects the culture and 

knowledge of the family. Monzo and Rueda (2003) showed that teaching is a sociocultural and 
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historically situated practice shaped by key agents, including teachers, as they negotiate the 

meanings of their practice in a given social context, including the values and beliefs embedded in 

the practice. There question for most ELLs teachers is how to identify most of the childrenôs 

funds of knowledge such as emotions, behavior, beliefs, thoughts, feelings, customs or traditions, 

and language. According to Riojas-Cortez (2001), it allows the teacher to become an observer of 

children thus discovering what these youngsters know their way of life. It is used as a tool for 

teachers to know their students, their families, and their social world by a more sophisticated 

understanding. According to Riojas-Cortez (2001), a way to move beyond the surface level of 

culture includes learning how to identify and categorize the childrenôs funds of knowledge. 

Through understanding funds of knowledge of students, teachers can integrate different 

knowledge of studentsô personal backgrounds into classroom lessons. It focuses on strategic 

knowledge and related activities essential in householdsô functioning, development, and well-

being (Moll, 1992). Moreover, teachers need to dedicate time in the classroomôs daily schedule 

for children to engage in sociocultural activities (Riojas-Cortez, 2001).  It is beneficial for the 

establishment of culturally relevant pedagogy to connect students, school and home, and using 

Funds of Knowledge can make this happen. 

Experience of Chinese ELLs in the U.S. Schools 

Chinese ELLs is one group of the largest group of ELLs in the United States. According 

to National Center for Education Statistics (2007), and estimated 1.3 million Asian students 

spoke a language other than English at home in 2007 and Chinese occupied 71% of the 

population. Chinese was one of the five most spoken native languages (L1) by United States 

ELLs (Spanish, Vietnamese, Hmong, Arabic and Chinese) (National Clearinghouse for English 

Language Acquisition, NCELA, 2011, Rivera, 2010).  
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Chinese ELLs face a number of challenges in the United States. Language learning 

relates to a lot of knowledge and factors around the language, such as identity, culture, and 

academic achievement. English language learning is the basic and important step to become 

accustomed to the life in the United States. According to Lindholm-leary (2011), only a third of 

immigrant Chinese population in the United States was fluent in speaking English. Wan (1999) 

also pointed out that the four areas of concern identified were financial difficulty, cultural 

differences, academic concerns, and language ability.  

 Linguistic  Challenges of Chinese ELLs. According to Palmer et al. (2007), Chinese 

ELLs in the U.S. face linguistic, cultural, and academic challenges. According to Uchikoshi and 

Marinova-Todd (2012), the English dominant group performed significantly higher on English 

vocabulary and English decoding than the Cantonese dominant group.  This is a good example to 

show linguistic difficulty that Chinese ELLs face. Uchikoshi and Marinova-Todd (2012) also 

pointed out that vocabulary and early literacy skills, expressed in phonological awareness and 

letter/character recognition, is an important one given the consensus that these early skills are 

important precursors for childrenôs later literacy development. There are some differences 

between Chinese language and English language, such as morphology, phonology, and 

vocabulary. There are also different dialects beside Mandarin Chinese. These dialects are 

different from Mandarin Chinese which is the official language of China. All of these factors that 

are from the first language of Chinese ELLs may lead to linguistic challenges for Chinese ELLs 

to learn English language. For example, according to Palmer et al. (2007), Chinese students often 

use their understanding of how Chinese is formed to construct English words, phrases, and 

sentences. It may influence Chinese ELLs to understand English materials or produce English 

writing assignments.   



CULTURALLY RELEVANT CURRICULUM 

27 
 

 Cultural Challenges of Chinese ELLs. Li and Wang (2004) showed that the identified 

cultural differences reflect different conceptions and attitudes toward learning and achievement 

in American and Chinese culture. According to Tu (2001), Traditional Chinese education 

dictates classroom behavior is that the teacher instructs and the students listen, and the teacherôs 

authority is absolute in the traditional classroom. This cultural difference influences Chinese 

ELLs to participate in classroom discussions in US classrooms. Chinese students are considered 

to be a silent group in US classrooms. Moreover, cultural concepts of literacy acquisition are 

another factor that influences Chinese ELLs to learn English language in the United States. For 

instance, reading of text for the purpose of memorization, correct spelling, and teacher (rather 

than parent) modeling of reading (Palmer et al., 2007). In addition, ideology and social contexts 

are other factors of cultural differences that lead to challenges of English reading and writing. 

Chinese ELL students tend to apply discourse strategies typical of Chinese academic discourse 

and Chinese cultural and sociopolitical ideologies in their English compositions (Cai, 1993). Li 

and Wang (2004) pointed out that young children have internalized the values and beliefs 

pertinent to learning in their respective cultures, and they further apply such knowledge to 

interpret learning- related situations and reflect upon social comparison, competition, adult 

reactions, peer relations, and many other social factors embedded in such situations. These early 

formed mental frames of social cognition may have a powerful impact on childrenôs learning 

behavior as well as their emotional/behavioral reactions. 

 Parenting is also an important role in studentsô learning. There are several key differences 

between traditional Chinese parenting from those of the mainstream culture. Cheah, Leung and 

Zhou (2013) talked about that most mothers noted Chinese parentsô tendency to use social 

comparisons with other children to correct their childrenôs misbehaviors, as compared to U.S. 
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parentsô tendency to use encouragement and praise. Xu and Barnes (2011) provided an example 

to talk about a difference between Chinese students and American students: Praise in the 

American culture is a very popular means of encouragement from parents and teachers to the 

extent that some worry American students may be praised too much. In contrast, Chinese 

students are taught the values of humility and self-deprecation (Salili, 1995). They are told not to 

feel proud when successful, but to focus on their shortcomings, improve their deficiencies, and 

try to perfect themselves.  

 Academic challenges of Chinese ELLs. There are some differences between Chinese 

classrooms and American classrooms. Some differences may lead to studentsô difficulties in 

academic achievement, because Chinese ELLs have never seen some materials or resources in 

American classrooms. For example, according to Chui et al. (2012), there are few effective 

methods to assess a child's visual-motor integration skills in China, it may influence Chinese 

children at risk for later learning difficulties, thus allowing for appropriate intervention at an 

earlier age.  

In addition, classroom climate also plays an essential role in studentsô academic 

achievement, significant differences between American and Chinese students exist in their 

perceptions of school climate which can be attributed to cultural differences in respects of 

authority, academic and social values, self-regulation and peer-regulation of behaviors, and 

teachersô classroom management (Yang et al., 2013). Moreover, teachers are the center in 

Chinese classrooms, and students lack enough opportunities to talk about their opinions. In 

addition, U.S. children showed a heightened awareness of the mind/task attributes of the learner, 

that is, ability, task attempting, and strategy use, but Chinese children perceived more the 

learnerôs dispositional qualities of diligence, persistence, and concentration (Li, 2004) . All of 
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these differences of classroom climate may lead to challenges for Chinese ELLs when they adapt 

to American classrooms. 

Purpose of this Project 

The purpose of this project is using CRP to develop a curriculum to help Chinese ELLs 

with beginning and intermediate English language proficiency at elementary. This curriculum 

project is based on the research of Ladson-Billings (1995). Ladson-Billings used six years to 

undertake the research of ñculturally relevantò, and attempted to insert culture into education 

(Ladson-Billings, 1995). The goal of this curriculum project is similar to goals of other ELLs 

support programs. However, the current project aids Chinese culture as a tool to support English 

language learning. According to Battolome (1994), Culturally Relevant Pedagogy is defined as a 

humanizing pedagogy that respects and uses the real history, and perspectives of students as an 

integral part of educational practice. Some research studies showed that there are different 

components included in Culturally Relevant Pedagogy. However, only four key components 

(academic success, cultural competence, critical consciousness and culturally relevant texts) will 

be emphasized in this project.  
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Methodology 

Most Chinese ELLs are more or less familiar with Chinese culture, it is helpful for them 

to acquire English language and understand academic content by comparing and contrasting 

Chinese culture and American culture (See Figure 1). Students in the project have the 

opportunity to develop English language skills, academic content and social strategies so that 

help them to adapt to the life in the United States. For example, football is one of the popular 

sports among American students, but Chinese students do not play football in China. Therefore, 

Chinese ELLs may lack awareness of football. Using this topic to create a lesson of sport and 

contrasting the different aspects between Chinese popular sport activities and American popular 

sport activities, Chinese ELLs are more likely to build some basic awareness of American 

culture. Moreover, Chinese ELLs will be better understand academic content and develop 

English language.  

Some Chinese ELLs face challenges in the United States when interacting with peers, 

school personnel and community members successfully. This project also provides opportunities 

for students to acquire social skills through a number of meaningful and interesting activities. It 

offers guidance for teachers of Chinese ELLs to understand Chinese ELLsô backgrounds and 

support them to familiar with communication and ways of survival. It is helpful for students to 

have a sense of belonging through group work activities with peers in this curriculum project. By 

considering learnersô cultural backgrounds and individual differences, teachers can choose 

different interaction activities to teach students how to successfully interact with peers, school 

personnel, and community members. 
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Figure 1 

Chart of Tradition 

My family tradition  
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-Art 
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The tradition of the U.S. 
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- 
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What I learned about the topic Tradition? 

 

 This curriculum project establishes a foundation for both Chinese ELLs and teachers of 

these students. Through incorporating Basic English skills, appropriate instructions, and effective 

classroom managements, Chinese ELLs will get a better understanding of English language 

skills and academic content.  
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Step One-Conduct Literature Review on Research 

The first step in this process was to explore who are ELLs, what are bilingual education, 

and other definition that best supported the purpose of this project. By seeking information 

through reliable references online and relevant books, it was easy to identify the specific needs of 

Chinese ELLs. English Language Learners (ELLs) are students whose native language is not 

English and who are in the process of attaining proficiency in English (Wright, 2010). ELLs are 

also defined as limited English proficient (LEP) students by the federal No Child Left Behind 

Act of 2001 (NCLB) (Wright, 2010). Bilingual education is one effective way to enable a student 

to develop two languages and using them to attain higher levels of competency (Baker, 2011). 

Dual language bilingual (or Two-Way) education means that approximately equal numbers of 

students who are English native speakers and students who are learning a second language are in 

the same classroom and both languages are used for instruction (Baker, 2011). For Chinese ELLs 

in the United States, there is an important lawsuit - Lau v. Nichols which is also the landmark of 

bilingual education in the United States. The lawsuit attracts scholarsô attention in bilingual 

areas, and it showed that Chinese bilingual students do need support for English learning. 

Through these terminologies and relevant Chinese ELLs studies, it is easy to target the needs of 

Chinese ELLs. It was crucial to understand the fundamental challenge that Chinese ELLs face. 

Knowing Chinese ELLs background allowed educators to help Chinese ELLs achieve academic 

success as well as English proficiency.  
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Step Two-Conduct Literature Review on Policies/Standards related to topic 

No Child Left Behind. This curriculum project hopes to prepare Chinese ELLs meet the 

demands of No Child Left Behind (NCLB) and the Common Core Learning Standards (CCLS). 

NCLB requires all students must reach proficiency by the end of the 2013-2014 school year 

(Woolfolk, 2014). NCLB establishes high expectations for all students and seeks to reduce the 

achievement gap between native English-speaking students and LEP students. Regardless of how 

states define ñproficiencyò of NCLB, it requires that all students must reach proficiency by the 

end of the 2013-2014 academic year.  

CCLS. To reach the goal of NCLB, some states mandate that schools align their 

curriculum with CCLS. It provides guidance for teachers to know expectations for students. The 

NYS Board of Regents adopted the NYS P-12 CCLS In January 2011, which include the 

Common Core State Standards and a small amount of additional standards uniquely added by 

New York State, and the New York State P-12 CCLS were implemented in New York State 

schools at the beginning of the 2012-2013 school year.  The Common Core State Standards were 

created through a collaborative effort on behalf of the National Governorôs Association Center 

for Best Practices and the Council of Chief State School Officers. The standards were developed 

by key stakeholders in the field, including teachers, school administrators, and content experts 

(https://www.engageny.org/resource/new-york-state-p-12-common-core-learning-standards). 

The use of CCLS allowed for the creation of appropriate academic content and language 

objectives for the Chinese ELLs learn English in the United States. New York State P-12 

Common Core Learning Standards for English Language Arts & Literacy is used in the 

curriculum project (See Figure 2). 

 

http://www.p12.nysed.gov/ciai/common_core_standards/pdfdocs/p12_common_core_learning_standards_ela.pdf
http://www.p12.nysed.gov/ciai/common_core_standards/pdfdocs/p12_common_core_learning_standards_ela.pdf
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Figure 2 

New York State Common Core Learning Standards 

 

 

Step Three-Use Classroom Management Ideas and SIOP Theory to plan units/lessons 

The third step was to focus on combining important and basic SLA theory and classroom 

instruction. Learning a language means that learning all the aspects of the language. Researchers 
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showed that there are many factors that influence SLA that should be taken into consideration 

when developing English language learning (Lightbown & Spada, 2006). In the development of 

this program, these factors were taken into account for the topics of discussion and the 

presentation. Based on SLA theory, effective classroom instruction and management also should 

be considered. Sheltered instruction is an approach to teaching that improves English language 

skills while teaching academic content to ELLs by putting the words and concepts of the content 

into context to make the content more understandable (Woolfolk, 2014). SIOP is an 

observational system to check that each element of sheltered instruction is present for a teacher 

(Woolfolk, 2014). The SIOP activities were inserted in every lesson of this curriculum. 

Moreover, classroom management is a key aspect should be combined with sheltered instruction. 

Classroom management means an effective teacher organize students, space, time and materials 

so students learning can take place. Lessons and activities of this curriculum are based on the 

important factors of classroom management, such as classroom materials, space and time. An 

effective teacher understand how to organize and structure their classroom and how to foster 

studentsô involvement and cooperation in all classroom activities rather than discipline 

everything (Wong and Wong, 2009). The effective teachers know how to prepare the classroom 

for effective work, how to introduce themselves to students and their families, how to greet 

students with positive expectations, and how to work discipline plan (Wong and Wong, 2009). 

Lessons in the curriculum project based on SIOP model and present a structure that provides for 

a comfortable environment conducive to English language learning and fosters studentsô 

engagement in meaningful classroom.  
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Step Four-Use CRP Theory to plan units/lessons 

In order to best support Chinese ELLs, it is crucial to identify the best strategies and 

practices that best suit the needs of Chinese ELLs. The researcher is also a Chinese bilingual 

person, and she will relate her personal experience to curriculum design, and it is more likely to 

reach specific needs of Chinese ELLs using Chinese culture as a tool. Using research to support 

the findings, Culturally Relevant Pedagogy (CRP) is the core guidance for creating this project. 

Culturally Relevant Pedagogy refers to the population of students who have different cultural 

backgrounds. Chinese culture is inserted in this curriculum project. Some research studies show 

that there are different components included in Culturally Relevant Pedagogy. However, only 

four key components will be emphasized in the project. Firstly, not only do ELLs need help with 

English proficiency, but also they need understand academic skills such as literacy, numeracy, 

technological, social, and political skills. Secondly, Culturally Relevant Pedagogy looks at how 

the students maintain some cultural integrity such as first language is used to acquire second 

language. In this project, Chinese language is used as a translator to support Chinese ELLs learns 

English vocabulary. Additionally, developing studentsô sociopolitical consciousness is another 

critical component for Culturally Relevant Pedagogy, which looks at students who should 

develop their critical consciousness by accessing skills and strategies from a different social 

structure. For example, in this curriculum project, students will develop skills of cooperation and 

cultivate social roles through lessons based on SIOP model. The fourth component of CRP in 

this curriculum project is CRP texts. Goodman (1982) reported that "the more familiar the 

language of the text, the closer the readers' predictions will match the author's expression and the 

easier that text will be for the reader to comprehend". Chinese cultural texts will be borrowed 

and used in the lessons of this curriculum project (e.g., see Table 1 and Figure 3).  
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Table 1 

Possible texts and sources 

Possible Chinese texts/sources Possible American texts/sources 

- Map of China 

- Videos of Chinese instruments 

- Text of My grandma Wang Ju-

shou 

- Movie of Mulan 

- Text of Chinaôs Lille Ambassador 

(only pp. 29-31) 

- Videos of Confucius  

- Videos of Mid-autumn festival 

- Chinese zodiac 

- Video of Chinese paper-cutting 

tutorial 

- Videos of Children Beijing Opera 

- Chinese Text of The Secret Water 

- Video of Sights and Attractions 

Of Beijing 

- Map of the United States 

- Videos of American instruments 

- poem of Prospective Immigrants, 

Please Note 

- Text of My mother Jovita 

Martinez 

- Text of I have a dream 

- Text of George Washington 

- Video of American football 

- Video of pumpkin carving 

- Text of Boston Tea Party 

- Text of Ben Franklinôs Experiment 

- Text of Greetings from America  

- Text of Earthquake (Inside pp. 

178-188) 
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Figure 3 

 

(McCloskey, M, L., & Stack, L. (1996). Voices in literature. Boston, Massachusetts: A Division  

of Wadsworth, Inc.) 
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Step Five-select appropriate lesson plan format  

Sheltered instruction observation protocol (SIOP) is an observational system to check 

that each element of sheltered instruction is present for a teacher (Woolfolk, 2014). In the mid 

90ôs, as the number of ELLs increased, ESL educators and teachers began receiving professional 

development on how to teach ELLs. The techniques and methods that were shared consisted 

primarily of a range of ESL instructional strategies, and sheltered instruction as an effective 

instructional approach (Vogt & Echevarr²a, 2008). The ultimate goal of sheltered instruction is to 

provide access for ELLs to grade-level content standards and concepts as well as English 

proficiency (Vogt & Echevarr²a, 2008). There are eight components that make up the SIOP 

model: preparation, building background, comprehensible input, strategies, interaction, practice 

and application, lesson delivery, and review and assessment (Vogt & Echevarr²a, 2008). 

Teachers start each lesson based on preparation and appropriate language and content objectives. 

Content objectives are designed based on state content standards, and language objectives are 

created for guiding lesson implementation so that ELLs develop English proficiency (Vogt & 

Echevarr²a, 2008). Both content objective and language objective provide opportunities for 

teachers to meet the needs of ELLs and promote them to develop English proficiency, as well as 

academic content learning (See Figure 4). 
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Figure 4 

SIOP model format 

 

 

 

 























http://www.youtube.com/watch?v=KCZAtgacc7I






https://www.google.com/search?hl=en&site=imghp&tbm=isch&source=hp&biw=1920&bih=985&q=My+name+is&oq=My+name+is&gs_l=img.3..0l4.3097.7337.0.8375.12.5.1.6.6.0.154.616.0j5.5.0....0...1ac.1.38.img..0.12.667.hfJGADOpugc#hl=en&q=My+name+is&tbm=isch&imgdii=_
https://www.google.com/search?hl=en&site=imghp&tbm=isch&source=hp&biw=1920&bih=985&q=My+name+is&oq=My+name+is&gs_l=img.3..0l4.3097.7337.0.8375.12.5.1.6.6.0.154.616.0j5.5.0....0...1ac.1.38.img..0.12.667.hfJGADOpugc#hl=en&q=My+name+is&tbm=isch&imgdii=_


https://www.youtube.com/watch?v=teMU8dHLqSI
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https://www.google.com/search?q=Mulan&source=lnms&tbm=isch&sa=X&ei=7Fg4U4-5PMeV0QGN1YDwCA&ved=0CAYQ_AUoAQ&biw=1920&bih=985#imgdii=_
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https://www.youtube.com/watch?v=lDHRHBxONlo
https://www.youtube.com/watch?v=Ximqppmkfc4










https://www.youtube.com/watch?v=Ximqppmkfc4
































































https://www.youtube.com/watch?v=ndknxk4v4QY
https://www.youtube.com/watch?v=BXTDFgm42OU




















http://www.youtube.com/watch?v=UkTV6enoXUY
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http://www.google.com/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&docid=-gJ4j3xfFPfrJM&tbnid=XED2ZLpsIb0w9M:&ved=0CAUQjRw&url=http://singtatter-corner.blogspot.com/2013/05/summer-moos-some-scones-sentosa-luge.html&ei=v3g5U6fmAoXC0gGnpICgAQ&bvm=bv.63808443,d.dmQ&psig=AFQjCNG-fB5FvsKCGwgcPOn7johKhq4yig&ust=1396361762776939


https://www.youtube.com/watch?v=1oSKDPVkUds
http://www.cicpa-us.org/introduction-to-beijing-opera.html
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http://www.youtube.com/watch?v=0UIdI8khMkw










http://www.youtube.com/watch?v=TrAWXIKKZ2Y










http://www.enchantedlearning.com/themes/pumpkin.shtml
http://www.enchantedlearning.com/alphabet/pictureprompts/hauntedhouse/index.shtml
http://www.enchantedlearning.com/crafts/costumes/ladybug/
http://www.enchantedlearning.com/themes/fall.shtml
http://www.enchantedlearning.com/crafts/Angelplate.shtml
http://www.enchantedlearning.com/crafts/christmas/candytrain/
http://www.enchantedlearning.com/themes/skeleton.shtml
http://www.enchantedlearning.com/crafts/costumes/ladybug/
http://www.youtube.com/watch?v=EINF16JSII0




























































































































https://www.youtube.com/watch?v=0YtT56Aefqw
































https://www.youtube.com/watch?v=FQJMmg0EHuk
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http://www.engageny.org/resource/innovative-systemic-approaches-to-educating-ells-and-bilingual-learners
http://www.engageny.org/resource/innovative-systemic-approaches-to-educating-ells-and-bilingual-learners


http://nces.ed.gov/pubs2010/2010015/index.asp
http://nces.ed.gov/nationsreportcard/studies/gaps/hwgaps_press.aspx
http://nationsreportcard.gov/reading_2011/summary.asp
http://nces.ed.gov/pubs2012/2012045.pdf
http://www.engageny.org/resource/new-york-state-p-12-common-core-learning-standards


http://www2.ed.gov/admins/lead/account/consolidated/sy09-10part1/ny.pdf

