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Abstract

When Chinese ELL&nNglish Language Learnera)e included in the mainstream
classroom, studentace the challengef having to learn English and academic content
simultaneouslyMany teachers have limited ideas on how to support these students, especially
for teachers who lack of knowledge of Chinese culture. Culturally Relevant Ped&jig)is
one of the most effective approaches to help teathach studentwith diverse cultural
backgroundsLadsonBillings (1995) defined CRBy looking at linkages between culture and
school CRPfocuses on threeritical elementsacademic success, cultural competearoe
critical consciousness. This curriculyroject isfive units and fifty lessonemphasizing
elementof CRP for teahers tosuppat Chinese ELL3$n the United States. With the use of the
Sheltered Instruction Observation Protocol (SIQRg SIOP lesson plan formatd concepts
from effective classroom magement, theurriculum projectvas created. This curriculum can
be used in ESL or Bilingual classrooms hav@tgnese ELLsnd is aligned with the NYS

Common Core Learning Standards (CCLS).
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Introduction

Determining the best way to support English language leaflBets) has attracted a
great deabf attention in the present society. The number of languggerity students in K12
schools wasver 14 million (August & Shanahan, 2006). The New YR#dport Card for 2012
2013 showedhat the percentage of academic performance for English languagerse@dtLLs)
is lower than that of native speakers of English. Chinese ELLs is a growiggaytof ELLs
in the United States. US census reports irtdat#hat the Asian population waspected to
increase from 11.9 million in 2004 to 34.4 million in 2qQ&B Census Bureau, 2004). The
Chinese American population madp around ondourth of all Asian Americans in the United
States. Most Chinese Americans are bilingual (LindRb&ary, 2011); however, Chinese ELLs
still face greater difficulties with spealg, reading and writing in English than native English
speaking students. Not only do Chinese ELLs encounter problems in English learning, but their
teachers struggle to help them learn English as well as academic content. For example, how do
teachers engge ELLs in English learning? How do teachers interact with students who have
Chinese background? According to the National Center for Education Statistics (#002),
12.5% of teachers who had ELLs in their classroomglaiitipated in over eight houo$
training or professional development on how to work with ELLs. Culturally Relevant Pedagogy
(CRP) is one of the most effective pedagogies which can assist teachers understand how to help

ELLs to learn English and achieve academic success.

According to Eattolome (1994), Culturally Relevant Pedagogy is defined as a
Ahumani zing pedagogy that respects and uses t
integr al part of educat i oheguldangerfoateathers @ BLLY p. 13

in understanding how to connect cultural background with life experiences of students to



CULTURALLY RELEVANT CURRICULUM

classroom. For teachers of Chinese ELLS, Chinese culture is utilized as a tool to establish
connections between Chinese ELL Bheautheofths 6 exp

curriculum project used CRP principles to design a CR curriculum.

Problem

Chinese ELLs are a stgyoup of ELLs in the United States that face a lot of challenges
in their new lives in the United States. These challenges are simifahifogse speaking ELLs
born in the United States. For instance, the heaeltited qualities of life of Chinese people who
live in the United States remain poorly understood because of language difficulties and
sociocultural barriers (Ren, lll, Zhou andrglak, 1998). Indeed, some language issues can be
linked with several problems associated with this group, such as low educational achievement,
handicap or healthelated problems. Language is regarded as one of the basic and most
important challenges foriinese ELLs. They may have some gaps in their Chinese language
background, lack skills in English learning and need additional time to become accustomed to
American lives. On the other hand, Chinese ELLs have the potential to become bilingual US
citizensand add much value to US culture. Accordin@tcia, Kleifgen & Falchi (2008ELLs
are in factemergent bilingualghat is, through school and through acquiring English, these
children becoméilingual, able to continue to function in their home langgias well as in
English, their new language and that of schbolwever, asGarcia, Kleifgen & Falchi (2008)
pointedout, iIWhen officialsand educators ignore thdilbgualism that these studerdan and
often mwst develop through schooling he UnitedStates, they perpetuate inequities in the
educatiorof these childred

When Chinese ELLs are included in the mainstream classroom, not only might students

face the dilemma of having to learn English and academic content simultaneously, but also many
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teaders have limited ideas on how to support these students, especially for teachers who lack of
knowledge of Chinese culture. They may not know how to relate Chinese culture to English
teaching. If Chinese ELLs cannot receive an appropriate educationdiuales theesupports

and services they negtiey may struggle with academic achievement.

Purpose

The purpose of this project is to creatéve-unit curriculumbased on the theory of
Culturally Relevant Pedagod¢RP) as articulated by Lads&illings (1995) for Chinese ELLs
who acquire English in the United States. CRP isadriee most effective pedagogieshelp
teachers know how to aid t hei-Bilngst(199bpdefined usi ng
CRP is looking at linkages between cultare school; and it focuses on three critical elements:
academic success, cultural competence and critical consciousness. Culturally Relevant texts can
also be added as a component of finsjed. LadsonBillings (1995) statedhat Culturally
Relevant Pegigogy requies teachers to consideacademic needs of the students rather than only
making them just know the information (P. 160
first language, which is the symbol of a culture, to help Bblacquire Eglish. An example of
thisis whena female teacher encourages her students to use their first language to express their
ideas, and then translate them to English, so thagsitedents can use both languages (Ladson
Billings, 1992b; 1992c). LdsonBillings (1995) suggested thatachers also might provide
useful materials to help students develop various perspectives on different social phenomena (P.
162). Several research studies sbdthat ushg Culturally Relevant texts couddd ELLS to
engage in clawes. For example, Herrero (2006) researched a study on how teachers could use
cultural literature instruction so that leads to raise the skills levels of languagety students

(P. 222). Similarly, Goodman ( h§u&geofthetexpor t ed
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the closer the readerso6 predictions wil/l mat c
be for the reader to comprehendo (P. 302). Th

relevant texts.

Goal

The goal of thiMa st er 6s Project is to provide teach
curriculum units and strategies that can be used in both English as a $angnage (ESL)

classroom and Bilingualdtication (BE) classroom to enrich the learning environment.

Significance

This project is one of the few curricuh projects to create five units and fifty lessons
emphasizingCRP for teachers to use Chinese culture to support Chinese Eld_significant
because the curriculum suppaatink between the cultural backgrourad<Chinese ELLs and
instruction. This project is significant because it addigtd® needs of Chinese ELLS using
Chinese culture as an instructional tool. The researcher is a Chinese bilingual person and she
related her own experienes a cultural expem designing this curriculurproject As a Chinese
bilingual person, the researcher understands Chinese culture and background information of
Chinese ELLs well. In this project, the researcher investigated the connection of Chinese culture
and English laguage learning. Additionally, the curriculymnojectmay create a comfortable
environment for Chinese ELLs to acquire beginning English skiieng other English
Language Arts skillddeally, the curriculum will be used ligachersvorking with Chinese

ELLs in ESLclassroomand bilingual classroom, and perhaps general education teachers.
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Literature Review

There are a number of research studies that focus on Culturally Relevant Pedagogy
(CRP) for students who come from different cultural backgroundstollogving is intended to
present a theoretical framework which is used to form the development of CRP for ELLs. Three
main themes are discussed and examined in relation to the literature review: (a). ELLs in the
United States and Chinese ELLs in the Whi&ates; (b). Relevant standards, policies and
theories about ELLs; and (c). The CRP, sheltered instruction and classroom management. An
understanding of the literature will provide the background information to understand how to
implement CRP using Chise culture and sheltered instruction within a sociocultural classroom,
where ELL students cooperate together to acquire English language skills as well as academic
content. It is also a useful guidance for teachers who lack the knowledge or exgeoésaeh
Chinese ELLs and help them succeed in school using culture.
ELLs in the United States

English Language Learners (ELLS) are students whose native language is not English and
who are in the process of attaining proficiency in English (Wright, 201Q)s Bre also defined
as limited English proficient (LEP) students by the federal No Child Left Behind Act of 2001
(NCLB) (Wright, 2010). The data show#tht between 14 million and 16 million immigrants
came to the United States during 1990s and 11 miidgrof the 58 million children enrolled in
Prekindergarten (P«K) through 12" grade in the United States (igght, 2010). Polat (2009)
showedhat over 200% ascend in the population of ELLs in 18 &lates ifast ten years. The
total ELLs enroliment ws 5,074, 572 out of a total student population of 49,324,849 in 2006

(Wright, 2010). The number of ELLs in the United States is still growing and is projected to
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continue to increase over the next ten years (National Center for Educational StatistiSs, NCE
2012a).

According to Wright (2012) and The National Clearinghouse for English Language
Acquisition (NCELA), most ELLs lived in six states in the 2af86 school year: California,
Texas, Florida, New York, lllinois and Arizonah@ largest group of His attendedchools in
these six states and the enroliments increased by 65 percent in the last decade (Crawford &
Krashen, 2007). The home languagég&LLs in the United States wevarious. AbouB0% of
ELLs wereSpanish speads while around 20% of Eld.werepresent more than 400 different
language groups, such as Vietnamese, Korean, Mandarin, Arabic ssidiR(Wright, 2010).

NAES showedhat 11 million elementary and secondary students spoke a language other than
English at home in 2007. Not only thamber of ELLs is growing, but also the number of

teachers of ELLs is increasing. Crawford and Krashen (2007 )gubmit that the numbef

teachers with ELLs in their classrosmcreased from 15 percent to 43 percent between 1992

and 2002. Since thepa growth in the ELL student population in the United States, it is
important for teachers to receive training to acquire relevant knowledge about ELLs and provide
effective instruction.

Chinese ELLs.Chinese ELLs is onef the largest growgof ELLs in the United States.
According to National Center for Education Statistics (2007), and estimated 1.3 million Asian
students spoke a language other than English at home in 2007 and Chinese occupied 71% of the
population. Chinese is one of the five most spakative languages (L1) by United States ELLs
(Spanish, Viethamese, Hmong, Arabic and Chinese) (National Clearinghouse for English
Language Acquisition, NCELA, 2011, Rivera, 2010). Ceem&mericans population occupied

about ongourth of all Asian Americani the United States and most Chinese Aoams were
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bilingual (LindholmLeary, 2011). According to Lindholrheary (2011), almost orthird of the
Chinese in the United States w&i8 born, and half of them living in either California or New
York, and theemaining also in the 13 other states. The number of Asian and Pacific Islanders in
the U.S. was 10.1 million in 1999, 2.4% of them were Chinese speakers and 80% spoke Chinese
at home (Palmer, Chen, Chang & Leclere, 2006). Chinese ELLs face a numbedtesfges in
the United States. Language learning relates to a lot of knowledge and factors around the
language, such as identity, culture, and academic achievement. English language learning is the
basic and important step to become accustomed to the the UnitedStates. According to
Lindholm-Leary (2011), only a third of immigrant Chineseplation in the United States was
fluent in speaking English. Knowing Chinese ELLs and teacEmgjish to them effectively
weredifficult and significant for teehers.

Lau v. Nichols.Lau v. Nichols is a famous lawsuit for Chinese ELLs, and it is also a
l andmark in the United Statesd bilingual educ
whether or not ELLs received equalucational opportunities. It wasourt case that was
brought on Chinese students against the San Francisco School District in 1970 (Baker, 2011).
According to Wiley (2013), there were 2,856 Chinepeaking students in San Francisco
Unified School District (SFUSD) needed special instarctn English, and 1,790 Chinese
speaking students did not receive special instructiafi.aBaker (2011) points otthat the office
of Civil Rights issued a set of guidelines for school districts called the Lau remedies. The Lau
remedies broughteipful ways for students who wermt proficient in English, such as ESL
classes and bilingual education programs (Baker, 2011). Bilingual education is one effective way
to enable a student to develop two languages and use them to attain higher levels @noympet

(Baker, 2011). Dual language bilingual (or WMay) education means that approximately equal
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numbers of students who are English native speakers and students who are learning a second
language are in the same classroom and both languages are usstiuction (Baker, 2011).

Current Policies and Standards

No Child Left Behind. President George W. Bush signed No Child Leshid (NCLB)
into law onJanuang™" 2002, and it was reauthorized in SuUmmeQ& (Baker, 2011). NCLB
requiredthat all studerst must reach proficiency by the end of the 28034 school yaa
(Woolfolk, 2014). NCLB focusedn ELLs and their level of English proficiendylLLs were
also defined as limited English proficient (LEP) students by the federal No Child Left Behind
Act of 2001 (NCLB) (Wright, 2010)According to Baker (2011), states, districts and schools
must account for the academic performance and English language development of ELLs. The

requirements include:

(1) establish academic standards for content areas and Haglistage development, (2)
assess LEP students annually, (3) test all students annually in grades 3 through 8 and high
school on their attainment of reading and mathematics standards, (4) ensure that students
in different subgroups make adequate yearlgmss (AYP) towards the goal of ensuring

that all students pass state standéased tests, (5) ensure that LEP students make AYP

in learning English and English proficiency, and (6) implement a system of increasingly
severe sanctions for schools or det with subgroups of students who fail to make AYP

two or more years in a row. (Baker, 2011, p.193).

NCLB establishedhigh expectidons for all students and searchiededuce the
achievement gap between Englgbeaking students and LEP students. Rgss of how states
defnelipof i ci ency 0 o fthatMiCstudents must reacé praficienay dy the end of

the 20132014 academic year. Schools asedsiseir students based on standardized

8
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achievement test scores, and deterchukether the sents make Adequate Yearly Progress
(AYP) toward becoming proficient in the subjects tested (Woolfolk, 2014). It means that if
students are not meeting AYP, including major ethnic groups and limited English proficient
students, the school can be classiisdailing. NCLB also required that all teachers of core
academic subjects be highly qualified by the end of the-2006 school years. Therefore, not
only can students be included in NCLB, but also performance of schools can be assessed and

related tole year of enrollment.

Common Core Learning Standards.The New York State ‘22 Common Cre
Learning Standards (CCLS) wepeoved by the Board oféents in January, 2011, and were
internationallybenchmarked (http://www.engageny.org/resourcefyieik-stae-p-12-common
corelearningstandards). They provide expectations for what students should learn and help
teachers achieve their goals. Common Core State Standards (CCSS) in English Language Arts
and Literacy in History/Social studies, Science and Teehfiuobjects, and in Mathematics by
46 of the 51 UB. states by late 2012 outlinethat U.S. students across different states are
expected to know and be able to (Garcial&és, 2014). However, CCSS didt provide
specific acknowledgement of complex laage pradtes for ELLs. The data presented that
ELLs who werdrom different language backgrow)ahational origin, socioeconomic status and
histories neeeld support in Eglish learning. Some of them hattongacademic preparation;
othersstrugglel with low academic abilitiesdHow to use the CCSS to impmthe education of
ELLs attracte o me schol arso6 and researcherso attenti
Understanding Languagerm is looking at developing resources and principles to make sure th
emergent bilingual students meet the standards (Garcia & Flores, 2014). Supporting ELLs is the

responsibility of administrators, teachers and leadership teams. The CCSS offers specific
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educational support to address needs of ELLs. New York State ww@lkimg on its own
bilingual common core initiative. For instance, learning objectinigige the new and home

language arts progressiatasfoster learninghttp://www.engageny.org/resource/innovative

systemieapproacheso-educatingells-andbilinguallearners.

Second Language Acquisition

Second Language Acquisition (SLA) refers to the study of individuals and groups who
are learing a language subsequent to learning their first one as young children, and to the
process of learning that language (Savllteike, 2012). Learning language means that
learning all aspects around it. Language acquisition is influenced by many fagtirs&s social
and cultural environment and individual differences. It is helpful for educators to be aware of
these factors so they can aid Eltbslevelop English language skills as well as academic

achievement.

Behaviorist perspective According toLightbown & Spada (2006klassroom activities
emphasized mimicry and memorization, and students learned dialogues and sentence patterns by
heart. Imitation plays an important role in language acquisiBehaviorists emphaside¢hat
children would imitate iad pracice the sounds and pattemr®und them until they formed
Ahabitsd of correct | anguage use (Lightbown &
opportunities to imitate and practice so that they can understand the language correctly and
ef fectively. Studentsd errors can be fixed i mn
modeb and show students how to pronounce new words correctly, and then give enough time for
them to repeat and practice. If students make eftergeacher wilhelp students to fix these

errors immediately. Moreover, teachers may also combine behaviorist theory with other theories

10
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and activities wheteachers teach ELLs. For instant@achers can relate behaviotistory to

sociocultural theory to teach studerultural knowledge

Sociocultural theory. Sociocultural Theory (&) plays an important role in se@bn
language acquisition. It sterfrem the work of Vygotsky who is a Russian psychologist.
Sociocultural theory emphasizes factors outside the learngli€SBroike, 2012). It means that
learners acquire a new language through interaction in the target language with other people.
There are differertypesofii nt er acti ono, s uc handirstrapersohaér per s on

interaction

According to Savle-Troike (2012), interpersonal interaction means that interaction
occurs between learners and experts, such as teachers, or other more knowledgeable learners and
native speaking peers. Leaners acquire language and reachlbighenental process through
medi at i on wzonelof proxinialedavelopma@P[@). ZPD is defined that learners or
novices can be successful in mastering knowl e
capabilities if given appropriate help and support (Woolfolk, 2CExpert assistance may be
faceto-face communication and modification, or may be othatemals. Scaffolding is one
effective way forteacherdo structure learning environment. Scaffolding is a metaphor, it refers
to support for learning and problem solgj the support would be clues, reminders,
encouragement, breaking the problem down into steps, providing an example or anything else
that allows the student to grow in independence as a learner (Woolfolk, 2014). Interpersonal
interaction is also appropte&for peer collaboration in constructing language (Savilteke,

2012).

Intrapersonal interaction is the other type €€ $heory. According to Savill&roike

(2012), intrapersonal interactionfoes® n communi cati on that occurs

11
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own mind and it is viewed by Vygotsky as a sociocultural phenomenon. Private speech is
another type that was of particular interest to Vygotsky (Saviibeke, 2012). It looks at
| e ar n etalkthat isgy@ding and monitoring their thinking and pesblsolving (Woolfolk,

2014). This type of activity is a vocalized way that is directed to oneself and not others.

SCT provides theoretical basis for classroom management, it promotes students to
cooperate with each other through communication to develttplanguage acquisition and
social skills. By interacting with teachers and exchanging thoughts with peers, learners can
improve English language proficiency, social skills and academic achievement. It is beneficial
for teachers or experts to engage stiislén classes through meaningful activities and useful

meditations.

Individual Differences. Social situation and learner characteristics influence successful
SLA. Giving learnersmenriching and comfortable social situation does not mean that learners
will be successful with SLA, because there are other factors that influence SivAduial
differences also plagrucial rolesin SLA, such as learning styles, age, ethnic group affiliation,
intelligence, personality and motivation. Strategies and sh#ishelp learners acquire English
should be fit with individual differences, to promote learners engagement and increase
instructional efficiency. For example, personality has an important influence on success in
English learning. Some ELL may feel anxipagessful, or shy so they are afraid of speaking
English. However, a certain amount of tension or anxiety may have a positive effect and even
facilitate learning for some learners (Lightbown & Spada, 2006). Similarly, motivation is another
factor to exphin why some learners are more successful than other learners {Seoikke
2012). Some learners are more motivated by wanting to function like native English speakers;

positive motivation may lead learners to keep learning with willingness. Teacbetsaake more

12
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influence on motivati on, and they can make a
learn if classrooms are places that students enjoy coming to (Lightbown & Spada, 2006). Other
individual differences are also significant for ELLsaimjuire English. Therefore, knowing

learner characteristics helps teachers to choose appropriate strategies and skills to support

learners acquire a second language.

Sheltered Instruction

Dealing with the relationship between sociocultural situatiomividual differences, and
successful English learning, is a challenge for teachers. In order to make sure students who are
from different social backgrounds and characteristics to fulfill English learning and academic
achievement, instructional praa should be considered. Sheltered instruction is an approach to
teaching that improves English language skills while teaching academic content to ELLs by
putting the words and concepts of the content into context to make the content more
understandable (Woblfolk, 2014). Sheltered instruction observation protocol (SIOP) is an
observational system to check that each element of sheltered instruction is present for a teacher
(Wool fol k, 2014). I n the mid 906s, atsacherbe num
began receiving professional development on how to teach ELLs. The techniques and methods
that were shared consisted primarily of a range of ESL instructional strategies, and sheltered
instruction as an effective instructional approach (Vogt &eha r r 2 a, 200g8a) . The
of sheltered instructionwdso pr ovi de accelsesv elorc cenitLesn tt os tga md

concepts as wel l as English proficiency (Vogt

13
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SIOP. There are eight components that make up the SIGPenb : pr epar ati on,

background, comprehensible input, strategies,
delivery, and review and assessment (Vogt & E
based on preparation and appropriate langaaged cont ent obj ectives. Co
designed based on state content standards, an
i mpl ementation so that ELLs develop English p

content objectiveandlanguage objectisprovide opportunities for teachers to meet the needs

of ELLs and promote themo develop English proficiency, as well as academic content learning.

Understanding the rel ati ogsasdrtlassrooméeéetchimgesn st u
a challenge for teachers. Students who come from different social backgrounds may lack
academic |l anguage for academic content inform
knowledge and build backgrousfibr learners who have gaps in their undedtann g s, and
background knowledge (Vogt & Echevarrza, 2008
information to studentsod expefoiswidectetsaccesstod pr o

academic content concept

Moreover, it is imperative fortec her s t o i mpl ement techni que:
comprehensibility and make sure knowledge und
to make sure comprehensible input, some useful techniques should be included, such as

modeling, visuals, hanesn activiies, gestures and body langusige

The other components tife SIOP model are strategies, and strategies focas t h e
cognitive and metacognitive devel opment so th
concepts (Vogt & E c $heuldarovidédhascaffddin@sBipportfofr eac her s

students to reach higherder thinking through different kinds of questions. Instructional

14
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scafolding includesgraphic organizers, group practice, adapted texts, partially completed
outlines and texts withkeyocn c ept s, and vocabul ary mar ked wi't

Echevarrza, 2008).

Interaction is the component that creates opportunities and sufficiertimeaitor
students to access content and language through communicating with teachers and pegrs (Vogt
Echevarrza, 2008). By discussing with teacher
practice and apply new knowledge. It also pushes students tatihhegecbficiency level by

effective feedbackthrough interaction with other people.

Practie@ and application address how students apply what they are learning. Not only do
students need additional time to develop English reading, writing, listening and speaking skills,
students also need additional time to recall new information of academéciednt concept s (
& Echevarrza, 2008). Twemddregtsarmsdiong o fpatoerr tdse]
or manipul atives, and meaningf ul activities f

understandings (Vogt & Echevarrza, 2008).

How do teahers check whether the lesson they taught match the one that they planned?
Lesson delivery is the component to address the problem. Lesson delivery should associate with
content and language objectives closely. Stigl@atrticipatosand st uda&ant sé6 | evel

understanding should be considered during lesson delivery.

At last review and assessment are used to provide teachers with additional insight to how
ELLs demonstrate their knowledge and application of language and content, it also provides
opportunites for teacherto give specifi¢ eedback for students (Vogt

Review and assessmesfitould link toother seven components of the SIOP model. Forrnnsta

15
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review and assessment h&dpcheck whether the instruction matches languageas o nt e n t

objectives or not. This component should incl
content concepts; regular feedback on student
comprehension and | earning of 2808)l | esson obj e

Classroom managementClassroom management is regarded as an important factor in
governing students learning. Classroom management means that an effective teacher organizes
students, space, time and materials so studleisiing can take place nfeffective teacher
understands how to organize and structure their classrasn we | | as how to fos:
involvement and cooperation in all classroom activities rather than discipline everything (Wong
and Wong, 2009). The effective teachers know o prepare the classroom for effective work,
how to introduce themselves to students and their families, how to greet students with positive
expectations, and how to work discipline plan (Wong and Wong, 2009).

Preparation is a fundamental and impor&tap for successful classroom management
and instructional procedure. Not only should teachers prepare classroom climate, materials and
they are ready beforle students arrive, but alssachers should teach readiness by modeling
readiness.

Some studds feel frightened and nervous when they face the first day of school. They
will meet new people and adapt to the new environment. Communicating with parents and
students before school starts and greeting students with positive attitude are useful ways to
all eviate studentsé6é fears (Wong and Wong, 200
communicate with families before school starts. On the first day of school, teachers should stand
at the classroom door with big smile and a ready handshake. Do not fopgst smme crucial

information next to the classroom door , such
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and subject. Do not forget to show expectations to students. The best way to model these
expectations is to smile, exude caring, and communjpasitive expectations (Wong and Wong,
2009).

Assignment should be posted lgtand consistently. Postiragssignments in the same
placeto assurestudents can find the assignment easily and consistently (Wong and Wong, 2009).
Consistency in posting naelp students to cultivaigood habits in learning and completing
tasks. An organized grade book helps teachers assess the learning of every student (Wong and
Wong, 2009). Attendance, scores and running total are three basic records in the grade record
book For the same grade book, the teacher should often modify and keep a running progress of
student work.

Procedures are regardedtlasimportant padin school life so that students can function
in an acceptable and organized classroom rather thanlgisciphere are three steps to teaching
procedures: teach, rehearse andfoece (Wong and Wong, 2009). Atdt, the teacher should
model and explain the activityo ensure students understand how to manipulate the activity; and
then the teacher shouldrg more opportunities for students to practice the procedure, step by
stepto assure students perform the actiityrectly. At last, reinforce the procedure, which
includes reminding the class of the procedure, and have the class practice the procedure.
Culturally Relevant Pedagogy

Culturally Relevant Pedagogy refersato effective pedagogy to be used vihik
population of students who have different cultural backgrounds. Lagiomgs (1995) defined
CRP as looking at linkages between culture aimbal. According to Battolome (1994),
Culturally Relevant Pedagogy is defined as a humanizing pedagogy that respects and uses the

reality history, and perspectives of students as an integral part of educational practice. Some
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research studies shed thereveredifferent components included in Culturally Relevant
Pedagogy. However, only four key components (academic success, cultural competence, critical
consciousness, andltrally relevant texts) aremphasizedn thisproject.

Background. Culturally reevant pedagogig based on the research of LaddRillings
for seventeen yeark the original study, LadseBillings (2009) highlightedhat the original
study is to demonstrate that there were eight teachers who were capable of teaching African
Americanstudents to high levels of proficiendywas an ethnographic study using these
components, which were teaclsetection, teacher interviews, classroom observations and
videotaping, and collective interpretation and analysis (La@sitings, 2009)Not only did the
study of LadsosBillings providesome central conceptions of these teachers, such as strong
sense of professigand the consideration of children, butitalsotalkddout t hese t eac!
views of specific conceptions of the social relatidrtee different viewwasthat teachers wanted
their students to be able to produce knowledge, and their demands for success were evident in
how they taught (LadseBillings, 2009). In additia, LadsorBillings (2009) pointedut that all
eight teachers hadstrong focus on student learning, developing cultural competence, and
cultivating a sociopolitical awareness in their students.

Academic successAcademic success means that students must experience academic
success rather than only "feel good" (Lad8&illings, 1995, p. 160). Not only do ELLs need
support with English proficiency, but also they need to understand academic skills such as
literacy, numeracy, technological, social, andtmall skills. It means thateachers of ELLs
should know how to usstrategies to produce academic excellence for their saideadson
Billings (1995) stated h at A (Relevani Pedalgdgyyrequires thedchers should consider

academic needs of students rather than focusi
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Ladsan-Billings (2001) demonstratettiat focusing on academicldevement means
certain thingdor teachers and students: the teacher has clear goals for student learning and
achievement; the majority of the class time is devoted to teaching and learniregictiner t
assesssstudent learning; the teacher can articulate individual student progress; and the teacher
is knowledgeable and skillful.

In addition, according to LadseBillings (2009), students whose educational, economic,
social, political and culturdutures are most tenuous are helped to become intellectual leaders in
the classroom. An effective teacher understands how to use students' cultural baskag@und
tool to help students to be academic competaudsonBillings (1995) describethat a tacher
grasped the culture of African American boys, determined that African American boys possessed
social power, and then encourageds#imys to take on academic leadership with their power
rather than allowing them to use their power to bother othdests (p. 160).

Moreove, LadsonBillings (2009) pointeaut that culturally relevant teaimg methods
suggest teachepsr ovi de instructional scaffolding, and
It is useful for students to connect the knowledgs they already know with new knowledge
that they need to know. Students are more likelyeimomenvolved in activities and skills that
they had already mastered. Based on this point, teachers would provide effective instruction for
students to develop-depth knowledge of both students and the subject matter. As teachers, they
should presume that all students are capable of being educated; they should claadtedel
what achievement means in the context of his or her classroom; they also shoutdl&know
content, the learner, and how to teach content to the learner; teachers support critical
consciousness towdithe curriculum, and encourageademic achievement as a complex

conception not amenable to a single, static measurement (LBdsogs, 20QL).
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Cultural competence.According to LadsoBillings (1995), Culturally Relevant
Pedagogy looks at how tbestudents maintain some cultural integrity (p. 16). Advocates of this
approach feel that students should develop or maintain their cultural emopébadson
Billings, 1995, p. 16)LadsonBillings (2001) pointedut that culture is a complex concept, and
few teachers have an opportunity to learn about it; rarely do prospective teachers examine
education through the discipline of anthropology. Hesveit is important for teachers to
understand their studentsdé culture, the real
i mpact on student s 0-Bilimgs @G09), citural compebteneesgin t o Ladso
important source of connectidr@tween the teachers and theirstuslelt | anguakpre | ear n
example, language can be a symbol for culture. Some effective teachers utilize students' first
language to help ELLs study English. A female teacher encouraged her ELLs to use their first
language express their ideas, and then translate it to English, so that the students can use both
languages (LadseBillings, 1992b; 1992c).

Moreover, it is not an easy task for teasherhelp students become culturally
competent. Teachers have to be avediteir own culture and its role in their lives; and they
have to know enough about studentsdé cultural
their culturally knowledge and experiences, teachers would explain and model worth learning in
academiand cultural areas.adsonBillings (2001) indicatedpecific components about
cultural competence: the teacher understands culture and its role in education, the teacher takes
responsibility for learning abogtt udent s & c ul ttherteacheusesistudeatmmuni t vy ;

culture as a basis for | earning; and the teac

global culture.
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In addition, according to LadseBillings (2009), teachers would provide educational
seffd et er mi nati on; a nectulture Sepcharstwousdtunderstamd tise dvealtho m
and strength of studentsodé culture; teachers a
who are heirs to a great tradition of art, music, dance, science, invention, oratory, and so on
(LadsonBillin gs, 2009). Teachers who have culturally relevant practices have higistesm
and a high regard for otreBased on the study of Lads@illings (2009), teachers who had
high culturally relevant practices saw themselgsirtists and teaching is aft #iese teachers
also believed all students can succeed, and they helped students make connections between their
communities, national and global identities.

Culturally Relevant Texts. Alanza and Mostey (1980) poedout thatboth curriculum
and instruton need to be based on the knowledge of the specific minority culture and stddent
attitudes about the school and themselves, as well as knowledge of the social goals and
aspirations of the particular community involved. Tingdusion of diverse currida allows
teachers and students to examine and dissect racial attitudes and behaviors while addressing
diverse student needs (Darlene and Garfisfaale, 2011)Several research studies slealthat
using culturally relevant texts can help ELLs engage issels. For example, Herrero (2006)
undertook a study on how teachers could use cultural literature to enhance literacy instruction to
raiseskill levels of languageninority students. Similarly, Goodman (1982) reported that the
more familiar the language tfe text, the closer the readers' predictions will match the author's
expression and the easier that text will be for the reader to comprehend. The reader's
comprehension is decided by culturallyenent text. Other researches showeatindividual
traits and learning style thative implications for curriculum adaptation or modification in

relationship to culturally diverse children are the concepts of perceptual style and cognitive or
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conceptual tempoAlanza and Mosteyl980). ELLs may feel more coortable and be easier to
engage in the culturally relevant texar exampleit was theculturally relevant experiencthat
connectdthe African American childo their cultural self and hatie ability to improve their
motivation and academic succeBaflene and Garrisewade, 2011).

According to Alanza and Moste$80),relative to academic performance problems and
curriculum needs of exceptional culturally diverse children, notions of cognitive and perceptual
style allow the professional to focus the process instead of the products of learfwegording
to LadsonBillings (2009), culturally relevant curriculum serves to help students to examine what
they believe and why they believe it. Teachers would understand why they choose culturally
relevan texts; how these texts relate to students; andtb@pply these texts to classrooms and
engage students in language acquisition as well as academic content learning. Many students
love texts and materials, because they are already familiar with tkgrband of these texts
and materialsandthey may ask interesting and provocative questions about them. As a result,
students will learn more information from these texts.

Critical consciousnessDev el opi ng studentsd soberopol i ti
critical component for Culturally Relevant Pedagogy, which means that ststientd develop
their critical consciousness by accessing skills and strategies from a different social structure.
According to McLaren (1989), "conscientization” is defisda process thatcourage ELLs to
participate in the world and others critically (p. 1959dsonBillings (1995) suggesteithat
theseteachers could also provide useful materials to help students develop various perspectives
on different social phenomar{p. 162).

Moreover, according to Ladseillings (2009), teachers practicing culturally relevant

met hods understand t hat soci al rel ations <can
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Culturally relevant social relations engshize that theelationshipbetween teachers and students
is humanely equitable, extends to interactions beyond the classroom and into the community; and
theteacher encouragstudents to learn collaboratively, students are expected to teach each other
and be responsible foaeh other (LadseBillings, 2009). LadsoiBillings (2009) also
emphasizedhat teachers with culturally relevant practices encourage a community of learners
and cooperative learning. In other words, not only do students know how to study independently,
butal so they should care theirs$S8tideantssvonldt es and
understand how to cooperate with classmates who are from different cultural backgrounds. In
order to reach this purpose, teachers would provide meaningful activitiesatediss to engage
students in group cooperative learning.

Sociopolitical consousness is an important partafiturally relevant pedagogy, but
teaching with a sociopolitical consciousness is not an easy task. Teachers should know how to
incorporate tk required curriculum and associated academic responsibilities with issues of social
justice (LadsorfBillings, 2001). LadsosBillings (2001)providedfour indicators of teaching that
promotesociopolitical consciousness: the teacher knows the larger stttz context of the
schoolcommunitynationrworld; the teacher has an investment in the public good; the teacher
plans and implements academic experiences that connect students to the larger social context;
andtha eacher bel i eswesshas dorssequescesuat l@sot her@wn quality of
life.
Funds of knowledge

According toMonzo and Rueda (2003),is important for all childrenvho arein a
multicultural society to be exposed to multiple perspectives, perhaps especially for children of

marginalized ethnic and racial groups. Such exposure supports inclusive learning environments
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where all children's diverse funds of knowl ed

knowl edged was o rAcgpidingatd Mol (1992, éuds ofikiyowladdigel id

looking at developing innovations in teaching that draw upon the knowledge and skills found in

local households, and it is significant in working with students whose households lack of high

quality of experiences for the childreRiojasCortez (2001) pointedut thatthe cultural

elements help young childrém create their ethnic identity, even if they cannot identify

themselves as members of a particular ethnic group; these cultural elements may include family,

food, holidays, music,alues, beliefs, and gender rol&syama (2011) showethat the funds of

knowledge represented in these families extended beyond examples of reciprocity, children

experimenting with learning the skills demonstrated by their families, and lessons leamed fr

daily activities. AFunds of knowledgeo are us

as well as in the classroomRipjasCortez, 2001). In additiofsunds of knowledge, or the

knowledge, skills, and resources present in homes, havebdenu zed t o i ncorpora

and familiesd experiences into the classroom
Monzo and Rueda (2003) presém ideahat "funds of knowledge™ (Moll et al. 1992)

impact teachers' beliefs about education, content, instructional strateglesteractions with

students. According tRiojasCortez (2001)teachers often tend to look at culture at the surface

level without realizing that other cultural elements such as values, beliefs, and language, among

others, help define culture holistiga Kiyama (2011) demonstrateldat researchers recommend

maintaining a level of cultural integrity, which includes viewing education not simply as a

process of passing information to parents without regard to their cultural realities but rather as an

interactive process of identity and community development that respects the culture and

knowledge of the familyMonzo and Rueda (2003) showtbht teaching is a sociocultural and
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historically situated practice shaped by key agents, including teachersy asgloéiate the

meanings of their practice in a given social context, including the values a&fd betbedded in
thepractice There question for most ELLs teachers i
funds of knowledge such as emotions, behawieliefs, thoughts, feelings, customs or traditions,

and language. According RiojasCortez (2001)it allows the teacher to become an observer of
children thus discovering what these youngsters know their way of iseused as a tool for

teachers t&now their students, their families, and their social world by a more sophisticated
understanding. According ®iojasCortez (2001)a way to move beyond the surface level of
culture includes |l earning how t dknomkege.t i fy and
Through understanding funds of knowledge of students, teachers can integrate different

knowl edge of st ud e sintesclassmpomriessons.dt focubea anlsttategicu n d
knowl edge and rel ated act iownngtdevelgpmentsancewelt i a | i n
being (Moll, 1992). Moreover, teacherse ed t o dedi cate time in the
for children to engage in sociocultural activit{&sojasCortez, 2001) It is beneficial for the

establishment of culturally ralant pedagogy to emect students, school and home, and using

Funds of Knowledge can make this happen.

Experience of Chinese ELLs in the U.S. Schools

Chinese ELLs is one group of the largest group of ELLs in the United States. According
to National Centefor Education Statistics (2007), and estimated 1.3 million Asian students
spoke a language other than English at home in 2007 and Chinese occupiatt/d %
population. Chinese vgaone of the five most spoken native languages (L1) by United States
ELLs (Spanish, Viethamese, Hmong, Arabic and Chinese) (National Clearinghouse for English

Language Acquisition, NCELA, 2011, Rivera, 2010).
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Chinese ELLs face a number of challenges in the United States. Language learning
relates to a lot of knowledge and factarsund the language, such as identity, culture, and
academic achievement. English language learning is the basic and important step to become
accustomed to the life in the United States. According to Lindtedry (2011), only a third of
immigrant Chines p@ulation in the United States wiisent in speaking Englistwan (1999)
also pointedut that the fouareas of concern identified wereancial difficulty, cultural
differences, academic concerns, and language ability.

Linguistic Challenges of Chnese ELLs.According toPalmer et al. (2007¥hinese
ELLsin the U.S. face linguistic, cultural, and academic challenges. Accordischikoshi and
MarinovaTodd (2012), the English dominant group performed significantly higher on English
vocabulary andnglish decoding than the Cantonese dominant grots is a good example to
show linguistic difficulty that Chinese ELLs faddchikoshi and Marinovd odd (2012) also
pointed out that vocabulary and early literacy skills, expressed in phonologicalreasarand
letter/character recognition, is an important one given the consensus that these early skills are
i mportant precursors f or dlweiehbrdsomediferentcesat er | it
between Chinese language and English language, such pisategry, phonology, and
vocabulary. There are also different dialects beside Mandarin Chinese. These dialects are
different from Mandarin Chinese which is the official language of Ciiflaf these factors that
are from the first language of Chinese Elmhay lead to linguistic challenges for Chinese ELLs
to learn English languagEor example, according ®almer et al. (2007 hinese students often
use their understanding of how Chinese is formed to construct Englisls, phrases, and
sentencedt may influence Chinese ELLs to understand English materials or produce English

writing assignments.
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Cultural Challenges of Chinese ELLsLi and Wang (2004) showetatthe identified
cultural differenceseflect different conceptiorsnd attitudes towarerning and achievement
in American and Chinese cultusccording to Tu (2001)Traditional Chinese education
dictates classroom behavior is that the teach
authority is absolute in the traditional skmoom. This cultural difference influences Chinese
ELLs to participate in classroom discussions in US classrooms. Chinese students are considered
to be a silent group in US classrooms. Moreover, culamatepts of literacy acquisition are
another factothat influences Chinese ELLs to learn English language in the United Fates.
instancereading of text for the purpose of memaorization, correct spelling, and teacher (rather
than parent) modeling of readin@almer et al., 2007). In addition, ideologryd social contexts
are other factors of cultural differendésitlead to challenges of Engh reading and writing.
Chinese EL students tend to apply discourse strategies typical of Chinese academic discourse
and Chinese cultural and sociopoliticalattegies in their English compositions (Cai, 1993).
and Wang (2004) pointealit thatyoung children have internalized the values and beliefs
pertinent to learning in their respective cultures, and they further apply such knowledge to
interpret learningrelated situations and reflect upon social comparison, competition, adult
reactions, peer relations, and many other social factors embedded in such situations. These early
formed mental frames of social <cognamingon may
behavior as well as their emotional/behavioral reactions.

Parenting is also an i mport analkeydfferencesn st u
betweertraditionalChinesgarenting from those of the mainstream culture. Cheah, Leung and
Zhou(2013) taked about that most mothersot ed Chi nese parentsd tend

comparisons with other children to correct th
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parentsod tendency to us e Banes(20Ll)aocgeanexampleand pr
to talk about a difference between Chinese students and American students: Praise in the

American culture is a very popular means of encouragement from parents and teachers to the
extent that some worry American students may be praiseduob.m contrast, Chinese

students are taught the values of humility anddeffrecation (Salili, 1995). They are told not to

feel proud when successful, but to focus on their shortcomings, improve their deficiencies, and

try to perfect themselves.

Academic challenges of Chinese ELLsSIhere are some differences between Chinese
classrooms and American classrooms. Some di ff
academic achievement, because Chinese EL\es h@ver seen some materialgesources in
American classrooms. For example, according to Chui et al. (20&2¢, ardew effective
methods to assess a child's visomtor integration sks in China, it may influenc€hinese
children at risk for later learning difficulties, thus allowing fppeopriate intervention at an
earlier age.

In addition, classroom climate alsoplayse s sent i al role in student
achievement, significant differences between American and Chinese students exist in their
perceptions of school climate which dam attributed to cultural differences in resgedt
authority, academic and social values,-setjulation and peeaegulation of behaviors, and
teachersdo classroom management (Yang et al .,
Chinese classroomspé students lack enough opportunities to talk about their opirions.
addition U.S. children showed a heightened awareness of the mind/task attributes of the learner,
that is, ability, task attempting, and strategy use, but Chinese children perceiecithenor

| earner6s dispositional qualities of diligenc
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these differences of classroom climate may lead to challenges for Chinese ELLs when they adapt
to American classrooms.
Purpose of this Project

The purmse of this project iasing CRP to develop a curriculum to help Chinese ELLs
with beginning and intermediate English language proficiency at elementary. This curriculum
project is based on the research of LaeBoings (1995). Ladso+Billings used six gars to
undertake the research of Aculturally relevan
(LadsonBillings, 1995). The goal of this curriculum project is similar to goals of other ELLs
support progras. However, the current projemids Chinge culture as a tool to support English
language learningdccording to Battolome (1994), Culturally Relevant Pedagogy is defined as a
humanizing pedagogy that respects and uses the real history, and perspectives of students as an
integral part of educati@l practice. Some research studies sttiat there are different
components included in Culturally Relevant Pedagogy. However, only four key components
(academic success, cultural competence, critical consciousness and culturally teltspwnill

beemphasized in thigroject.
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Methodology

Most Chinese ELLs are more or less familiar with Chinese culture, it is helpful for them
to acquire English language and understand academic content by comparing and contrasting
Chinese culturerad Americanculture (See Figurg). Students in the project have the
opportunity to develop English language skills, academic content and social strategies so that
help them to adapt to the life in the United States. For example, football is one of the popular
sportsamong American students, but Chinese students do not play football in China. Therefore,
Chinese ELLs may lack awareness of football. Using this topic to create a lesson of sport and
contrasting the different aspects between Chinese popular sport actindiégnerican popular
sport activities, Chinese ELLs are more likely to build some basic awareness of American
culture.Moreover,Chinese ELLs will be better understand academic content and develop
English language.

Some Chinese ELLs face challengeshe United States whanteracting with peers,
school personnel and community members successfully. This project also provides opportunities
for students to acquire social skills through a number of meaningful and interesting activities. It
offersguidancedr t eachers of Chinese ELLs tsandunder st :
support thento familiar with communication and ways of survival. It is helpful for students to
have a sense of belonging through group work activities with peers in this curriculjgct pBy
considering | ear nsandsndividual differences,lteacheascdn ghoase n d
different interaction activities to teach students how to successfully interact with peers, school

personnel, and community members.
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Figurel
Chart of Tradition
My family tradition The tradition of the U.S.
-Festival -Festival
-Food -Food
-Art -Art
-Sport -Sport
Both:

What | learned about the topic Tradition?

This curriculum project establishes a foundation for both Chinese Eld teaohersf
these students. Througicorporating Basic English skills, appropriate instrucj@nd effective
classroom managemenChinese ELLs will get a better understanding of English language

skills and academic content.
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Step OneConduct Literature Review on Research

The first step in this process was to explore who are ELLs, what are bilingual education,
and other definition that best supported the purpose of this project. By seeking information
through reliable references online and relevant books, ieasgto identify the specific needs of
Chinese ELLs. English Language Learners (ELLS) are students whose native language is not
English and who are in the process of attaining proficiency in English (Wright, 2010). ELLs are
also defined as limited Engligivoficient (LEP) students by the federal No Child Left Behind
Act of 2001 (NCLB) (Wright, 2010). Bilingual education is one effective way to enable a student
to develop two languages and using them to attain higher levels of competency (Baker, 2011).
Duallanguage bilingual (or TwaVay) education means that approximately equal numbers of
students who are English native speakers and students who are learning a second language are in
the same classroom and both languages are used for instruction (BakerFa0Chinese ELLs
in the United States, there is an important lawsu#u v. Nicholswvhichis also the landmark of
bilingual education in the United States. The
areas, and it showed that Chinese bilaigiudents do need support for English learning.
Through these terminologies and relevant Chinese Btudies, it is easy to targite needs of
Chinese ELLs. It was crucial to understand the fundamental challenge that Chinese ELLs face.
Knowing ChineséeLLs background allowed educators to help Chinese ELLs achieve academic

success as well as English proficiency.

32



CULTURALLY RELEVANT CURRICULUM

Step Two-Conduct Literature Review on PoliciesStandardsrelated to topic

No Child Left Behind. This curriculum projechopes to prepar€hinese ELLs medhe
demands of No Child Left Behind (NCLB) and the Common Core Learning Standards (CCLS)
NCLB requires all students must reach proficiency by the end of theZll¥Bschool year
(Woolfolk, 2014). NCLBestablishes high expectations forsalidents and seeks to reduce the
achievement gap between native Engipleaking students and LEP students. Regardless of how
states define Aproficiencyo of NCLB, it requi

end of the 201:2014 academic yea

CCLS. To reach the goal of NCLB, some states mantieteschools align their
curriculum with CCLS It provides guidance for teachers to know expectations for studémats.
NYS Board of Regents adopted the NYSZPCCLS In January 2011, which includhet
Common Core State Standards and a small amount of additional standards uniquely added by
New York State, and the New York Statd 2 CCLS were implemented in New York State
schools at the begimmg of the 2012013 school year. le Common Core Stateg®idards were
created through a coll aborative effort on beh
for Best Practices and the Council ofi€ftState School Officers.He standards were developed
by key stakeholders in the field, including teachschiool administrators, and content experts
(https://www.engageny.org/resource/ngark-statep-12-commoncorelearningstandards).
The use of CCLS allowed for the creation of appropriate academic content and language

objectives for the Chinese ELLs ledfnglish in the United Statesew York State PL2

Common Core Learning Standards for English Language Arts & Litésacsed in the

curriculum project (Se€&igure 3.
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Figure 2

New York State Common Core Learning Standards

Reading Standards for Literature K-5

The following standards offer a focus for instruction each year and help ensure that students gain adequate exposure to a range of texts and tasks. Rigor is also infused through the requirement that students read
increasingly complex texts through the grades. Students advancing through the grades are expected to meet each year's grade-specific standards and retain or further develop skills and understandings mastered in preceding grades.

[RL]

Kindergartners:

Key Ideas and Details
1. With prompting and support, ask and answer questions

about key details in a text.

[ ad

With prompting and support, retell familiar stories,
including key details,

3. With prompting and support, identify characters,
settings, and major events in a story.

Craft and Structure

4. Ask and answer questions about unknown words in a text.

5. Recognize common types of texts (e.g., storybooks,
poems).

6. With prompting and support, name the author and
illustrator of a story and define the role of each in telling
the story.

Integration of Knowledge andideas

7. With prompting and support, describe the relationship
between illustrations and the story in which they appear
(e.g:, what moment in a story an illustration depicts).

o

(Not applicable to literature)

9. With prompting and support, compare and contrast the
adventures and experiences of characters in familiar stories.
a. With prompting and support, students will make
cultural connections to text and self.

Range of Reading and Level of Text Complexity

10. Actively engage in group reading activities with purpose
and understanding.

Responding to Literature

11, With prompting and support, make connections
between self, text, and the world around them (text,
media, social interaction).

Grade 1 students:

—

Ask and answer questions about key details in a text.

2. Retell stories, including key details, and demonstrate
understanding of their central message or lesson.

3. Describe characters, settings, and major events in a story,
using key details.
¥
4. Identify words and phrases in stories or poems that
suggest feelings or appeal to the senses.

5. Exphin major differences between books that tell stories
and books that give information, drawing on a wide
reading of a range of text types.

6. Identify who is telling the story at various points in a text.

. Use illustrations and details in a story to describe its
characters, setting, or events.

~1

[

(Not applicable to literature)

9. Compare and contrast the adventures and experiences of
characters in stories.

9

. With prompting and support, students will make cultural
connections to text and self.

10. With prompting and support, read prose and poetry of
appropriate complexity for grade 1.
Responding to Literature

11, Make connections between self, text, and the world
around them (text, media, social interaction).

Grade 2 students:

1. Ask and answer such questions as who, what, where, when, why,
and how to demonstrate understanding of key details in a text.

2. Recount stories, including fables and folktales from diverse
cultures, and determine their central message, lesson, or
moral.

w

+ Describe how characters in a story respond to major events and
challenges.

4. Describe how words and phrases (e .g.» regular beats,
alliteration, rhymes, repeated lines) supply rhythm and
meaning ina story, poem, or song.

n

Describe the overall structure of a story, including describing
how the beginni ng introduces the story and the ending
concludes the action.

Ll

Acknowledge differences in the points of view of characters,
including by speaking in a different vaice for each character
when reading dialogue aloud.

7. Use information gained from the illustrations and words in a
print or digital text to demonstrate understanding of its
characters, setting, or plot.

8. (Not applicable to literature)

9. Compare and contrast two or more versions of the same story
(e.g., Cinderella stories) by different authors or from different
cultures.

10. By the end of the year, read and comprehend literature,
including stories and poetry, in the grades 2-3 text complexity
band proficiently, with scaffolding as needed at the high end of
the range.

Responding to Literature

11, Make connections between self, text, and the world

around them (text, media, social interaction).

Standards for English Language Arts & Literacy in History/Social Studies, Science, and Technical Subjects | K-5
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Step ThreeUseClassroom Management Ideas and SIOP Theory to plan units/lessons

The third step was to focus on combining important and basic SLA theory and classroom

instruction. Learning a language means that learning all the aspects of the language. Researchers
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showed that there are many factors that influence SLA that should be taken into consideration
when developing English language learning (Lightbown & Spa@iz6)2 In the development of

this program, these factors were taken into account for the topics of discussion and the
presentation. Based on SLA theory, effective classroom instruction and management also should
be considered. Sheltered instruction is goreach to teaching that improves English language

skills while teaching academic content to ELLs by putting the words and concepts of the content
into context to make the content more understandable (Woolfolk, 2014). SIOP is an

observational system to cliethat each element of sheltered instruction is present for a teacher
(Woolfolk, 2014).The SIOP activities were inserted in every lesson of this curriculum.

Moreover, classroom management is a key aspect should be combined with sheltered instruction.
Classroom management means an effective teacher organize students, space, time and materials
so students learning can take pldaessons and activities of this curriculum are based on the
important factors of classroom management, such as classroom magpae¢ésand timeAn

effective teacher understand how to organize and structure their classroom and how to foster
studentdinvolvement and cooperation in all classroom activities rather than discipline

everything (Wong and Wong, 2009). The effective teexckrow how to prepare the classroom

for effective work, how to introduce themselves to students and their families, how to greet
students with positive expectations, and how to work discipline plan (Wong and Wong, 2009).
Lessons in the curriculum projdzased on SIOP model and present a structure that provides for

a comfortable environment conducive to Englis

engagement in meaningful classroom.
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Step FourrUseCRP Theoryto plan units/lessons

In order to best sumpt ChineseELLS, it is crucial to identifghe best strategies and
practices that best suit the needs of Chinese ELhs researcher is also a Chinese bilingual
personandshe will relate her personal experience to curriculum design, and it is mdyedike
reach specific needs of Chinese ELLs using Chinese culture as dgmg.research to support
the findings, Culturally Relevant Pedagogy (CRP) is the core guidance for creating this project.
Culturally Relevant Pedagogy refers to the populaticsstudents who have different cultural
background. Chinese culture is inserted in this curriculum project. Some research studies show
that there are different components included in Culturally Relevant Pedagogy. However, only
four key components will be erhpsized in the project. Firstly, not only do ELLs need help with
English proficiency, but also they need understand academic skills such as literacy, numeracy,
technological, social, and political skills. Secondly, Culturally Relevant Pedagogy looks at how
the students maintain some cultural integrity such as first language is used to acquire second
language. In this project, Chinds@guages used as a translator to support Chinese ELLs learns
English vocabul ary. Addi t olibcal aohdcigusnesd is anetthep pi n g
critical component for Culturally Relevant Pedagogy, which looks at students who should
develop their critical consciousness by accessing skills and strategies from a different social
structure. For example, in this culam project, students will develop skills of cooperation and
cultivate social roles through lessons based on SIOP model. The fourth component of CRP in
this curriculum project is CRP texts. Goodman (1982) reported that "the more familiar the
language oftie text, the closer the readers’ predictions will match the author's expression and the
easier that text will be for the reader to comprehend". Chinese cultural texts will be borrowed

and used in the lessons of this curriculum projegt,(see Table 1 anFigure 3.
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Table 1

Possible texts and sources

Possible Chinese texts/sources

Possible American texts/sources

Map of China

Videos of Chinese instruments
Text of My grandma Wang 3u
shou

Movie of Mulan
Textof Chi nads
(only pp. 2931)
Videos of Confucius
Videos of Midautumn festival
Chinese zodiac

Video of Chinese papecutting
tutorial

Videos ofChildren Beijing Opera
Chinese Text oThe Secret Wate
Video of Sights and Attractions
Of Beijing

Lil

Map of the United States
Videos of Americannstruments
poem ofProspective Immigrants,

Please Note

Text of My mother Jovita
Martinez

Text of| have a dream

Text of George Washington
Video of American football
Video of pumpkin carving

Text of Boston Tea Party
TextofBen Frankl i
Text d Greetings from America
Text of EarthquakgInside pp.
178188)

r
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Figure 3

Jx

G

et T

RS A I

China’s Little Ambassador

from
In the Year of the Boar and Jackie Robinson,
by Bette Bao Lord

vvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvv

N INE O'CLOCK THE VERY NEXT
morning, Shirley sat in the prin-
cipal’s office at P.S. 8. Her mother and
the schoolmistress were talking.
Shirley didn’t understand a word. It
was embarrassing. Why hadn’t she,
too, studied the English course on the
records that Father had sent? But it
was too late now. She stopped trying
to understand. Suddenly, Mother
hissed, in Chinese, “Stop that or else!”

Shirley snapped her head down.
She had been staring at the stranger.
But she could not keep her eyes from
rolling up again. There was something
more foreign about the principal than

P.S. 8 Public School 8

schoolmistress principal

embarrassing causing one to feel unhappy,
self-conscious, or uncomfortable

records phonograph albums or recordings of
music or instruction

foreign from another country

about any other foreigner she had seen
so far. What was it? It was not the blue
eyes. Many others had them too. It
All foreign
noses were higher than Chinese ones.

was not the high nose.

It was not the blue hair. Hair came in
all colors in America.

Yes, of course, naturally. The
woman had no eyelashes. Other for-
eigners grew hair all over them, more
than six Chinese together. This
woman had none. Her skin was as bare
as the Happy Buddha’s belly, except
for the neat rows of stiff curls that
hugged her head.

She had no eyebrows, even. They

foreigner someone from another
country

eyelashes tiny hairs on an eyelid
eyebrows hairs directly above the eyes

China’s Little Ambassador 29

.
:: ;?/ /2( )X:: X

X(:: T XX

o

(McCloskey, M, L., & Stack, L. (1996)oices in literatureBoston, Massachusetts: A Division
of Wadsworth, Inc.)
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Step Fiveselect appropriate lesson plan forma
Sheltered instruction observation protocol (SIOP) is an observational system to check

that each element of sheltered instruction is present for a teacher (Woolfolk, 2014). In the mid

9006s, as the number of ELLs imcreased]) nESpbred
devel opment on how to teach ELLs. The technigq
primarily of a range of ESL instructional str

instructional approd8g¢h ((VYegul &i hahevgormriapf2@6
provide accessl egvwel EcLonst eenot gsrtaadredar ds and congc
proficiency (Vo g The® ar€aghteomponants that makedup te SIOP

model: preparation, buidn g background, comprehensible inpu
and application, | esson delivery, and review
Teachers start each lesson based on preparation and appropriate language and content objectives.
Content objectives are designed based on stat
created for guiding |l esson i mplementation so
Echevarrza, 2008). Bot h cont ede oppooiunifiesfort i ve and
teachers to meet the needs of ELLs and promote thelevelop English proficiency, as well as

academicontent learning (See Figurg 4
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Figure 4

SIOP model format
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http://www.youtube.com/watch?v=KCZAtgacc7I









https://www.google.com/search?hl=en&site=imghp&tbm=isch&source=hp&biw=1920&bih=985&q=My+name+is&oq=My+name+is&gs_l=img.3..0l4.3097.7337.0.8375.12.5.1.6.6.0.154.616.0j5.5.0....0...1ac.1.38.img..0.12.667.hfJGADOpugc#hl=en&q=My+name+is&tbm=isch&imgdii=_
https://www.google.com/search?hl=en&site=imghp&tbm=isch&source=hp&biw=1920&bih=985&q=My+name+is&oq=My+name+is&gs_l=img.3..0l4.3097.7337.0.8375.12.5.1.6.6.0.154.616.0j5.5.0....0...1ac.1.38.img..0.12.667.hfJGADOpugc#hl=en&q=My+name+is&tbm=isch&imgdii=_



https://www.youtube.com/watch?v=teMU8dHLqSI















https://www.google.com/search?site=imghp&tbm=isch&source=hp&biw=1920&bih=985&q=insider%2Foutsider+circle&oq=insider%2Foutsider+circle&gs_l=img.3...2958.9118.0.9253.23.8.0.15.15.0.112.775.5j3.8.0....0...1ac.1.38.img..6.17.828.gw7OKCy-EOM#q=inside-outside+circle&tbm=isch&imgdii=_
https://www.google.com/search?site=imghp&tbm=isch&source=hp&biw=1920&bih=985&q=insider%2Foutsider+circle&oq=insider%2Foutsider+circle&gs_l=img.3...2958.9118.0.9253.23.8.0.15.15.0.112.775.5j3.8.0....0...1ac.1.38.img..6.17.828.gw7OKCy-EOM#q=inside-outside+circle&tbm=isch&imgdii=_
https://www.google.com/search?site=imghp&tbm=isch&source=hp&biw=1920&bih=985&q=insider%2Foutsider+circle&oq=insider%2Foutsider+circle&gs_l=img.3...2958.9118.0.9253.23.8.0.15.15.0.112.775.5j3.8.0....0...1ac.1.38.img..6.17.828.gw7OKCy-EOM#q=inside-outside+circle&tbm=isch&imgdii=_















https://www.google.com/search?site=&tbm=isch&source=hp&biw=1920&bih=985&q=family+tree&oq=family+tree&gs_l=img.3..0l10.2104.4164.0.4359.11.7.0.4.4.0.90.585.7.7.0....0...1ac.1.38.img..0.11.633.2XK1NEML624#q=family+tree+for+kid&tbm=isch&imgdii=_
https://www.google.com/search?site=&tbm=isch&source=hp&biw=1920&bih=985&q=family+tree&oq=family+tree&gs_l=img.3..0l10.2104.4164.0.4359.11.7.0.4.4.0.90.585.7.7.0....0...1ac.1.38.img..0.11.633.2XK1NEML624#q=family+tree+for+kid&tbm=isch&imgdii=_
http://www.google.com/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&docid=66pC5-8XeQM-WM&tbnid=reE07lXmtDJ52M:&ved=0CAUQjRw&url=http://www.thefader.com/2010/02/22/snoop-dogg-f-kid-cudi-that-tree-prod-by-diplo-mp3/&ei=2lQ0U-DhDfGpsASFpIDQBA&psig=AFQjCNGjpBdEUf_UdobseY2DS-a2zsOKBA&ust=1396024637948066















https://www.google.com/search?site=&tbm=isch&source=hp&biw=1920&bih=985&q=map+of+China&oq=map+of+China&gs_l=img.3..0l10.1241.3343.0.3574.12.9.0.3.3.0.169.1134.2j7.9.0....0...1ac.1.38.img..3.9.764.iVmNod1ove4#q=map+of+China&tbm=isch&imgdii=_
https://www.google.com/search?site=&tbm=isch&source=hp&biw=1920&bih=985&q=map+of+China&oq=map+of+China&gs_l=img.3..0l10.1241.3343.0.3574.12.9.0.3.3.0.169.1134.2j7.9.0....0...1ac.1.38.img..3.9.764.iVmNod1ove4#q=map+of+China&tbm=isch&imgdii=_
http://www.google.com/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&docid=n9T2fiX93PGRpM&tbnid=UkNN4fbsWMewiM:&ved=0CAUQjRw&url=http://www.chinahighlights.com/map/china-provincial-map/&ei=WIk0U_KfEKHm0QGumoGYCw&bvm=bv.63808443,d.dmQ&psig=AFQjCNGN6H-T-J5q03vQ1TEpcKuQdYXxbw&ust=1396038342870693



http://www.google.com/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&docid=Ymo9yIr4LDr4YM&tbnid=_pZeCfUo832nyM:&ved=0CAUQjRw&url=http://www.infoplease.com/states.html&ei=qYk0U4fqLM670AHCpoCIAw&bvm=bv.63808443,d.dmQ&psig=AFQjCNHu8OvKLU-jeeplYRCL69oeG4WkOg&ust=1396038436844352



https://www.google.com/search?site=&tbm=isch&source=hp&biw=1920&bih=985&q=map+of+China&oq=map+of+China&gs_l=img.3..0l10.1241.3343.0.3574.12.9.0.3.3.0.169.1134.2j7.9.0....0...1ac.1.38.img..3.9.764.iVmNod1ove4#q=Chinese+dumplings&tbm=isch&imgdii=_
https://www.google.com/search?site=&tbm=isch&source=hp&biw=1920&bih=985&q=map+of+China&oq=map+of+China&gs_l=img.3..0l10.1241.3343.0.3574.12.9.0.3.3.0.169.1134.2j7.9.0....0...1ac.1.38.img..3.9.764.iVmNod1ove4#q=Chinese+dumplings&tbm=isch&imgdii=_
http://www.google.com/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&docid=iYnL5mF3RwVlHM&tbnid=PqHd5eA7SdxLoM:&ved=0CAUQjRw&url=http://www.closetcooking.com/2011/02/jiaozi-chinese-dumplings.html&ei=I4o0U6y1LojB0AHRwYGYBQ&bvm=bv.63808443,d.dmQ&psig=AFQjCNHtP8gm5c9BpoMP3YkPekmZk7WNIQ&ust=1396038557622041



https://www.google.com/search?site=&tbm=isch&source=hp&biw=1920&bih=985&q=map+of+China&oq=map+of+China&gs_l=img.3..0l10.1241.3343.0.3574.12.9.0.3.3.0.169.1134.2j7.9.0....0...1ac.1.38.img..3.9.764.iVmNod1ove4#q=Pizza&tbm=isch&imgdii=_
https://www.google.com/search?site=&tbm=isch&source=hp&biw=1920&bih=985&q=map+of+China&oq=map+of+China&gs_l=img.3..0l10.1241.3343.0.3574.12.9.0.3.3.0.169.1134.2j7.9.0....0...1ac.1.38.img..3.9.764.iVmNod1ove4#q=Pizza&tbm=isch&imgdii=_
http://www.google.com/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&docid=AiY7vNEYaHyB_M&tbnid=HWWqEoNjROFx9M:&ved=0CAUQjRw&url=http://buffalocomedy.com/2013/06/needless-to-say-but-i-will-anyway-orderin-pizza/&ei=RYo0U9-wCcrr0QG2hIFY&bvm=bv.63808443,d.dmQ&psig=AFQjCNHN27vo5d-7zftWSinCRblPqcjaqw&ust=1396038587903756



https://www.google.com/search?site=&tbm=isch&source=hp&biw=1920&bih=985&q=map+of+China&oq=map+of+China&gs_l=img.3..0l10.1241.3343.0.3574.12.9.0.3.3.0.169.1134.2j7.9.0....0...1ac.1.38.img..3.9.764.iVmNod1ove4#q=Peaking+opera&tbm=isch&imgdii=_
https://www.google.com/search?site=&tbm=isch&source=hp&biw=1920&bih=985&q=map+of+China&oq=map+of+China&gs_l=img.3..0l10.1241.3343.0.3574.12.9.0.3.3.0.169.1134.2j7.9.0....0...1ac.1.38.img..3.9.764.iVmNod1ove4#q=Peaking+opera&tbm=isch&imgdii=_
http://www.google.com/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&docid=o3xwGcHqNKsnJM&tbnid=O2y0T6U5IlgJQM:&ved=0CAUQjRw&url=http://www.dreamstime.com/royalty-free-stock-images-chinese-opera-image10608449&ei=xIs0U4CwA63p0QHHzoDgAg&psig=AFQjCNFhd_-7hEP6yLLEqpvHl5s7717yeQ&ust=1396038956630152
http://www.google.com/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&docid=EQrvP-4HxpfXpM&tbnid=6_6Jt7C8MorhfM:&ved=0CAUQjRw&url=http://blackeyedsallys.com/music.cfm&ei=G4w0U-TtEbOj0gH17YCIDA&psig=AFQjCNGXg_trATq-ws_PztJyDLqW7F9IVg&ust=1396039028123894



https://www.google.com/search?site=&tbm=isch&source=hp&biw=1920&bih=985&q=map+of+China&oq=map+of+China&gs_l=img.3..0l10.1241.3343.0.3574.12.9.0.3.3.0.169.1134.2j7.9.0....0...1ac.1.38.img..3.9.764.iVmNod1ove4#q=Jazz&tbm=isch&imgdii=_
https://www.google.com/search?site=&tbm=isch&source=hp&biw=1920&bih=985&q=map+of+China&oq=map+of+China&gs_l=img.3..0l10.1241.3343.0.3574.12.9.0.3.3.0.169.1134.2j7.9.0....0...1ac.1.38.img..3.9.764.iVmNod1ove4#q=Jazz&tbm=isch&imgdii=_
http://www.google.com/imgres?imgurl=&imgrefurl=http%3A%2F%2Fimgarcade.com%2F1%2Fping-pong-clip-art%2F&h=0&w=0&tbnid=-juX3N9i7h1dmM&zoom=1&tbnh=217&tbnw=232&docid=LTm2pwpK2lNKhM&tbm=isch&ei=Wow0U8CBJ8a00AGLi4CwBg&ved=0CBcQsCUoBw
http://www.google.com/imgres?imgurl=&imgrefurl=http%3A%2F%2Fimgarcade.com%2F1%2Fping-pong-clip-art%2F&h=0&w=0&tbnid=-juX3N9i7h1dmM&zoom=1&tbnh=217&tbnw=232&docid=LTm2pwpK2lNKhM&tbm=isch&ei=Wow0U8CBJ8a00AGLi4CwBg&ved=0CBcQsCUoBw
http://www.google.com/imgres?imgurl=&imgrefurl=http%3A%2F%2Fimgarcade.com%2F1%2Fping-pong-clip-art%2F&h=0&w=0&tbnid=-juX3N9i7h1dmM&zoom=1&tbnh=217&tbnw=232&docid=LTm2pwpK2lNKhM&tbm=isch&ei=Wow0U8CBJ8a00AGLi4CwBg&ved=0CBcQsCUoBw
http://www.google.com/imgres?imgurl=&imgrefurl=http%3A%2F%2Fimgarcade.com%2F1%2Fping-pong-clip-art%2F&h=0&w=0&tbnid=-juX3N9i7h1dmM&zoom=1&tbnh=217&tbnw=232&docid=LTm2pwpK2lNKhM&tbm=isch&ei=Wow0U8CBJ8a00AGLi4CwBg&ved=0CBcQsCUoBw
http://www.google.com/url?sa=i&source=images&cd=&cad=rja&uact=8&docid=LTm2pwpK2lNKhM&tbnid=-juX3N9i7h1dmM&ved=0CAgQjRw&url=http://imgarcade.com/1/ping-pong-clip-art/&ei=XIw0U6qxHuOU0QGA0oHQBg&psig=AFQjCNG-HhVmLAE3DuaFyC0NjG_XGdLuGA&ust=1396039132601288
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https://www.youtube.com/watch?v=GanMDOfzRrM
https://www.youtube.com/watch?v=e3oNVmSaMsE
https://www.youtube.com/watch?v=OvtmiQ_fxtU
https://www.youtube.com/watch?v=ZvIPpUDQrb4
https://www.youtube.com/watch?v=sH9j4mHGGkQ
https://www.youtube.com/watch?v=V8NGWV3XRgg
https://www.youtube.com/watch?v=9BXquqmnHsY






















































http://www.google.com/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&docid=7OrYPX8o-UOzvM&tbnid=6qCbsCREVMIAlM:&ved=0CAUQjRw&url=http://www.36-6c.com/&ei=Phc3U53wAa-a0gHrz4CIAQ&bvm=bv.63808443,d.dmQ&psig=AFQjCNGSBo-g32NGs1CKNXtYViurb7gEzw&ust=1396205711893100
https://www.google.com/imgres?imgurl&imgrefurl=http://www.hasslefreeclipart.com/clipart_food/pear2.html&h=0&w=0&tbnid=95Q_iTgI8SYAMM&zoom=1&tbnh=257&tbnw=196&docid=mcctuQbSmE0r4M&hl=en&tbm=isch&ei=ehc3U_y0D8-80AH2v4GYAg&ved=0CAsQsCUoAw
https://www.google.com/imgres?imgurl&imgrefurl=http://www.freepik.com/free-vector/coredump-peach-clip-art_384422.htm&h=0&w=0&tbnid=R6a7-QwEmXVoLM&zoom=1&tbnh=202&tbnw=249&docid=ZBVEhBpmK6oQXM&hl=en&tbm=isch&ei=5xc3U-iKB8PE0gGwqIGYAQ&ved=0CAgQsCUoAg
https://www.google.com/imgres?imgurl&imgrefurl=http://bestclipartblog.com/24-strawberry-clip-art.html&h=0&w=0&tbnid=I_N4YUPiv8WmtM&zoom=1&tbnh=240&tbnw=210&docid=ftI7k6cEx1UkEM&hl=en&tbm=isch&ei=ERg3U8KSAYnu0gHq2oDoDg&ved=0CAUQsCUoAQ
https://www.google.com/imgres?imgurl&imgrefurl=http://www.clker.com/clipart-4056.html&h=0&w=0&tbnid=OU98xLnnC9L2vM&zoom=1&tbnh=208&tbnw=240&docid=EC_ufqUs_b-nwM&hl=en&tbm=isch&ei=NRg3U5CTDKOP0gG964CQAQ&ved=0CAUQsCUoAQ
http://www.google.com/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&docid=dSE9-gFbJ9VvVM&tbnid=agVI3DFN1S3HuM:&ved=0CAUQjRw&url=http://plantsvszombies.wikia.com/wiki/Cherry_Bomb&ei=iBg3U53uO8O90gGPv4Eg&psig=AFQjCNFeBDurhhb_wdBE5kFwycZzOUjzaQ&ust=1396206069063028



https://www.google.com/imgres?imgurl&imgrefurl=http://sweetclipart.com/bunch-purple-grapes-516&h=0&w=0&tbnid=4BeHV3ROOE8qQM&zoom=1&tbnh=235&tbnw=215&docid=qL1YAgkrO-bDcM&hl=en&tbm=isch&ei=sRg3U5mnBcOe0AG08YEw&ved=0CAUQsCUoAQ
https://www.google.com/imgres?imgurl&imgrefurl=http://bestclipartblog.com/23-pineapple-clip-art.html/pineapple-clip-art-1&h=0&w=0&tbnid=5T-s7l6NZ3hxJM&zoom=1&tbnh=225&tbnw=225&docid=fb9OMzjb0hbYQM&hl=en&tbm=isch&ei=_Bg3U7OJDq3p0QGegYEg&ved=0CAIQsCUoAA
https://www.google.com/imgres?imgurl&imgrefurl=http://www.stanford.edu/~njenkins/archives/2008/02/&h=0&w=0&tbnid=8e53a4TFqEGrAM&zoom=1&tbnh=207&tbnw=243&docid=59cBGFIzZLLRTM&hl=en&tbm=isch&ei=FRk3U7mQJOfu0gGV5YCAAQ&ved=0CBcQsCUoBw















https://www.google.com/search?q=Word+wall&biw=1920&bih=985&tbm=isch&imgil=OkAhdQZ-xhLaWM%253A%253Bhttps%253A%252F%252Fencrypted-tbn1.gstatic.com%252Fimages%253Fq%253Dtbn%253AANd9GcT467qzv8339uR3AakUHiTCSZ7HwqyliYgzpdDJ9WMhx1K3DNEdFA%253B1600%253B1200%253BMu4ZsaXVtd86VM%253Bhttp%25253A%25252F%25252Fflamingofabulous.blogspot.com%25252F2012%25252F07%25252Fconfessions.html&source=iu&usg=__1pvnSabKFBBw4KaGsjyGR_6Uuvc%3D&sa=X&ei=nCM3U83EMOe20AGjeA&ved=0CCoQ9QEwAQ#imgdii=_
https://www.google.com/search?q=Word+wall&biw=1920&bih=985&tbm=isch&imgil=OkAhdQZ-xhLaWM%253A%253Bhttps%253A%252F%252Fencrypted-tbn1.gstatic.com%252Fimages%253Fq%253Dtbn%253AANd9GcT467qzv8339uR3AakUHiTCSZ7HwqyliYgzpdDJ9WMhx1K3DNEdFA%253B1600%253B1200%253BMu4ZsaXVtd86VM%253Bhttp%25253A%25252F%25252Fflamingofabulous.blogspot.com%25252F2012%25252F07%25252Fconfessions.html&source=iu&usg=__1pvnSabKFBBw4KaGsjyGR_6Uuvc%3D&sa=X&ei=nCM3U83EMOe20AGjeA&ved=0CCoQ9QEwAQ#imgdii=_
https://www.google.com/search?q=Word+wall&biw=1920&bih=985&tbm=isch&imgil=OkAhdQZ-xhLaWM%253A%253Bhttps%253A%252F%252Fencrypted-tbn1.gstatic.com%252Fimages%253Fq%253Dtbn%253AANd9GcT467qzv8339uR3AakUHiTCSZ7HwqyliYgzpdDJ9WMhx1K3DNEdFA%253B1600%253B1200%253BMu4ZsaXVtd86VM%253Bhttp%25253A%25252F%25252Fflamingofabulous.blogspot.com%25252F2012%25252F07%25252Fconfessions.html&source=iu&usg=__1pvnSabKFBBw4KaGsjyGR_6Uuvc%3D&sa=X&ei=nCM3U83EMOe20AGjeA&ved=0CCoQ9QEwAQ#imgdii=_
https://www.google.com/search?q=Word+wall&biw=1920&bih=985&tbm=isch&imgil=OkAhdQZ-xhLaWM%253A%253Bhttps%253A%252F%252Fencrypted-tbn1.gstatic.com%252Fimages%253Fq%253Dtbn%253AANd9GcT467qzv8339uR3AakUHiTCSZ7HwqyliYgzpdDJ9WMhx1K3DNEdFA%253B1600%253B1200%253BMu4ZsaXVtd86VM%253Bhttp%25253A%25252F%25252Fflamingofabulous.blogspot.com%25252F2012%25252F07%25252Fconfessions.html&source=iu&usg=__1pvnSabKFBBw4KaGsjyGR_6Uuvc%3D&sa=X&ei=nCM3U83EMOe20AGjeA&ved=0CCoQ9QEwAQ#imgdii=_
https://www.google.com/search?q=Word+wall&biw=1920&bih=985&tbm=isch&imgil=OkAhdQZ-xhLaWM%253A%253Bhttps%253A%252F%252Fencrypted-tbn1.gstatic.com%252Fimages%253Fq%253Dtbn%253AANd9GcT467qzv8339uR3AakUHiTCSZ7HwqyliYgzpdDJ9WMhx1K3DNEdFA%253B1600%253B1200%253BMu4ZsaXVtd86VM%253Bhttp%25253A%25252F%25252Fflamingofabulous.blogspot.com%25252F2012%25252F07%25252Fconfessions.html&source=iu&usg=__1pvnSabKFBBw4KaGsjyGR_6Uuvc%3D&sa=X&ei=nCM3U83EMOe20AGjeA&ved=0CCoQ9QEwAQ#imgdii=_
https://www.google.com/search?q=Word+wall&biw=1920&bih=985&tbm=isch&imgil=OkAhdQZ-xhLaWM%253A%253Bhttps%253A%252F%252Fencrypted-tbn1.gstatic.com%252Fimages%253Fq%253Dtbn%253AANd9GcT467qzv8339uR3AakUHiTCSZ7HwqyliYgzpdDJ9WMhx1K3DNEdFA%253B1600%253B1200%253BMu4ZsaXVtd86VM%253Bhttp%25253A%25252F%25252Fflamingofabulous.blogspot.com%25252F2012%25252F07%25252Fconfessions.html&source=iu&usg=__1pvnSabKFBBw4KaGsjyGR_6Uuvc%3D&sa=X&ei=nCM3U83EMOe20AGjeA&ved=0CCoQ9QEwAQ#imgdii=_
http://www.google.com/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&docid=HCU2EdQQq_pU3M&tbnid=-HE8s7CaZG8RNM:&ved=0CAUQjRw&url=http://www.wikkistix.com/educational_word.php&ei=pyM3U-eyNIPN0gGgloFg&bvm=bv.63808443,d.dmQ&psig=AFQjCNGq1G03fJji6P0S490b9yzzIE5uEA&ust=1396208929191445





































































https://www.google.com/search?q=Mulan&source=lnms&tbm=isch&sa=X&ei=7Fg4U4-5PMeV0QGN1YDwCA&ved=0CAYQ_AUoAQ&biw=1920&bih=985#imgdii=_
https://www.google.com/search?q=Mulan&source=lnms&tbm=isch&sa=X&ei=7Fg4U4-5PMeV0QGN1YDwCA&ved=0CAYQ_AUoAQ&biw=1920&bih=985#imgdii=_
http://www.google.com/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&docid=5NNgSwQPTUTM0M&tbnid=hm4pIBYsG4ij6M:&ved=0CAUQjRw&url=http://uk.wikipedia.org/wiki/%D0%A4%D0%B0%D0%B9%D0%BB:Mulan-1998.jpg&ei=w2E4U86WIOqd0AGO4IBY&bvm=bv.63808443,d.dmQ&psig=AFQjCNHGP2qI1LIDaBZxzApMASDCmey3cg&ust=1396290327336159



























https://www.youtube.com/watch?v=lDHRHBxONlo
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http://www.youtube.com/watch?v=0UIdI8khMkw
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http://www.engageny.org/resource/innovative-systemic-approaches-to-educating-ells-and-bilingual-learners
http://www.engageny.org/resource/innovative-systemic-approaches-to-educating-ells-and-bilingual-learners



http://nces.ed.gov/pubs2010/2010015/index.asp
http://nces.ed.gov/nationsreportcard/studies/gaps/hwgaps_press.aspx
http://nationsreportcard.gov/reading_2011/summary.asp
http://nces.ed.gov/pubs2012/2012045.pdf
http://www.engageny.org/resource/new-york-state-p-12-common-core-learning-standards
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