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2005 
 
Society continues to struggle with the full inclusion of individuals with disabilities. 
Review of related literature and best inclusive practices demonstrated the need for 
training and education on the philosophy and practices of inclusion. The purpose of this 
project was to develop an inclusion certificate program to be implemented at the State 
University of New York at Cortland.  The conceptual framework for program 
development was derived from review of the related literature in the areas of the history 
of disability, inclusion, and barriers to inclusion, and best inclusive practices. Key 
concepts integrated throughout curriculum development included attitude formation and 
change, social role valorization, and the normalization principle. The vision was to create 
a comprehensive curriculum that would facilitate a multi-faceted learning experience. 
Curriculum development consisted of three main components: the core course, Inclusion 
Across the Lives of People with Disabilities; a fieldwork experience in community 
inclusion, and supporting coursework.  Topics covered in the core course included: 
introduction to inclusion, disability history, legislation, paradigm shift perspective, early 
childhood, education, recreation, employment and retirement, self-determination, 
challenging behaviors, spirituality, friendship and relationship, and health and social 
service systems.   Course outlines, lesson plans, and assignments were created for each 
component, and were included in the Inclusion Certificate Program Plan.  Program 
objectives were utilized in development of the three components of the evaluation plan; 
the advisory committee, student portfolio, and attitude assessment. Funding and budget 
sources were identified to assist in future implementation of this program. 
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Chapter 1 

 

INTRODUCTION AND STATEMENT OF THE PROBLEM 

 

 The evolution of the Disability Rights movement influenced the development of 

disability as a field of academic study.  Around the world institutions of higher education 

are offering a variety of degrees and certificate programs related to disability issues.  

Through research and education, the field of disability studies advocates for civil rights 

and self-determination for individuals with disabilities.  The proposed inclusion 

certificate program is the most recent trend in disability education. The focus of these 

new programs is on educating and training individuals on how to interact in an inclusive 

manner, both professionally and personally. This comes at a time in which society 

continues to struggle with the full inclusion of individuals with disabilities.   

Emanated throughout disability studies is the philosophy of inclusion, with the 

common goal of an inclusive society.  Schleien, Green, and Stone (2002) identified three 

levels of inclusion: physical, functional, and social. Physical inclusion refers to the 

physical placement of a person with a disability into a mainstream program. The second 

level, functional inclusion, is achieved when people with disabilities can participate and 

function within the inclusive environment. Functional inclusion requires full accessibility 

of all programs. Full inclusion, also referred to as social inclusion, encompasses the 
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physical and functional integration of people with disabilities, and is achieved when 

people with disabilities are able to experience all of the opportunities available to the 

general person. Federal legislation, including the American with Disabilities Act of 1990, 

has played a significant role in implementing the physical and functional inclusion of 

individuals with disabilities by mandating accessibility of public services and reasonable 

accommodation in programs (Schleien, Green, & Stone, 2002).  Physical and functional 

inclusion has occurred throughout the public school system and has begun to appear 

within recreation and leisure services.  Research distinguishes full inclusion from that of 

physical or functional inclusion.  Full inclusion, is deemed as the highest level of 

inclusion because it involves the concepts of social acceptance, full participation, 

freedom, and choice (Schleien, Green, & Stone, 2002).  

Based on research, full inclusion is achieved once existing societal barriers are 

removed.  According to Heyne (2003), individuals with disabilities experience barriers to 

inclusion on four levels: architectural, programmatic, administrative, and attitudinal.  

While each barrier requires individual attention, attitudinal barriers are identified as a 

primary issue, since attitudes encompass human thoughts and feelings that inherently 

dictate behavior.  It is believed that all other forms of societal barriers will exist until 

society’s negative attitude toward disability has changed. 

A restructuring within the field of disability studies placed emphasis on disability 

as a social phenomenon, one that has been socially constructed (Gill, 1998).  Disability as 

a social construct prevents society from accepting individuals with disabilities as equal 

members of society.  Society as a whole needs to restructure the concept of disability in 

order to change the way in which individuals with disabilities are treated and viewed.  
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The paradigm shift perspective of social change highlights the fundamental changes that 

have occurred thus far in the treatment of individuals with disabilities (Hagner, 2000).  

Society has already gone from institutions as the primary means of treatment to providing 

separate programs within the community for individuals with disabilities.  Research 

indicates that we are currently in the second paradigm shift, which is a transition away 

from separate programs, to the provision of supports for the inclusion of individuals with 

disabilities.   

 Along with the transition towards the support paradigm, a role shift has occurred 

in terms of who is responsible for providing support to individuals with disabilities.  

Historically, it has been the caretakers, families, and certain professionals who have 

worked to meet the needs of individuals with disabilities. Full inclusion, however, 

requires society as a whole to assume the responsibility for meeting the needs and 

providing the supports necessary for individuals with disabilities to experience an 

inclusive lifestyle. Every member of society could benefit from exposure to people with 

disabilities, and the opportunity to develop the knowledge and skills to promote 

inclusion. Therefore, there is a fundamental need in society for training and education on 

the philosophy and practice of inclusion. 

  

Purpose 
 

 

The purpose of this project was to develop an inclusion certificate program to be 

implemented at the State University of New York at Cortland. The goal was to develop a 

comprehensive curriculum that would “offer all interested students and professionals, 

regardless of field of study, an understanding of and exposure to contemporary theories 
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and practices of inclusion, focusing on providing services to people with disabilities in 

naturally occurring programs and settings”(Institute for Disability Studies, SUNY 

Cortland, 2002). 

 

Objectives 

 

For this project it was imperative that two sets of objectives be developed. One set 

outlined those for the project as a whole, while the other was specific to the inclusion 

certificate program.  

Objectives for the Inclusion Certificate Program 

 Upon completion of this program, participants will be able: 

Objective 1: To understand disabilities in the context of inclusive services. 

Objective 2: To demonstrate enhanced skills in inclusive service provision and 

collaboration for individuals with disabilities. 

Objective 3: To understand personal perception and attitude towards individuals with 

disabilities.  

Objective 4: To understand philosophy, need, and practice of inclusion. 

Objective 5: To gain general awareness of interacting with individuals through actual 

experience. 

Objective 6: To identify societal barriers to inclusion and how to effectively address 

them. 
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Objectives Addressed for the Overall Project 

Objective 1: To demonstrate need for proposed certificate program based on body of 

knowledge. 

Objective 2: To identify best practices in existing programs. 

Objective 3: To develop a comprehensive curriculum based on best practices 

Objective 4: To develop a core course with a holistic focus on inclusion and the 

disability experience. 

Objective 5: To develop an individualized field experience that provides practice of 

inclusive services for people with disabilities. 

 

 

Assumptions 

  

The major underlying assumption of this project was that full inclusion within 

society is the absolute right of individuals with disabilities.  Another assumption of this 

project was that educators in higher education have the unique opportunity as well the 

responsibility to provide educational experiences with focus on improving society as a 

whole.  In addition, it was assumed that educators share the philosophy of inclusion and 

believe in the benefits of an inclusive society.   
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Delimitations 

  

Curriculum for the inclusion certificate program was developed based on the best 

practices of existing programs.  The University of Minnesota, Certificate in Disability 

Policy provided the general structure of the twelve-credit program (Institute on 

Community Integration, n.d.).  Course topics were predetermined by faculty of SUNY 

Cortland as well as identified throughout related literature. 

 

 

Limitations 

  

In terms of program development, this project is limited by the lack of best 

practices and outcomes of existing certificate programs. While such programs as the one 

offered through the University of Minnesota provided initial guidance and foundation, 

there is a need for evaluative procedures, comparison amongst programs, and overall 

success and effect of programs. Another perceived limitation is in regard to funding.   

The proposed certificate program is dependent on financial support, possibly to be 

derived from outside sources.  The quality of the program is also dependent upon 

interdepartmental involvement and support in terms of facilitation of the core course.  

Community involvement from inclusive agencies is vital for the experiential component 

of the curriculum.  Eventual success of the program will depend on the marketing of the 

new program to eligible students and community members. 
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Definition of Terms 

 

The following terms are defined as used in this project: 

Barriers- Obstructions prohibiting movement, personal growth, and/or access to 

community resources (Burkhour as cited in Anderson & Kress, 2003, p.67). 

 

Certificate- A credential issued by an institution in recognition of the completion of a 

curriculum other than one leading to a degree (NYSED, 2001). 

 

Disability studies- Focus on disability as a social phenomenon, examining ideas related to 

disability in all forms of cultural representations throughout history, and examining 

policies and practices, all centered around the experience of disability (Gill, 1998). 

 

Inclusion- Inclusion is not a place; instead, it is a lifestyle in which a person is an active 

participant in his or her life, rather than a passive observer and the recipient of decisions 

someone else has made (Renzalglia et. al, 2003). 

 

Perceived freedom- Belief that one has the freedom to make choices, engage in an 

activity, or embark on a course of action of his or her own choosing (Shank & Coyle, 

2002, p.65). 

 

Quality of life- The degree to which the person enjoys the important possibilities of his or 

her life (Shank & Coyle, 2002, p.30).   
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The term “enjoyment” refers to the attainment of 
meaningful things (e.g., life goals, achievements, 
accomplishments) and the pleasure or satisfaction such 
attainment provides to the individual.  The term 
“possibilities” refers to the opportunities and constraints 
that operate in a person’s life as well as the balance 
between them.  Possibilities may occur by chance (e.g., 
gender, genetics, parent’s socioeconomic status) or by 
choice (e.g., decisions about how to spend time, money, 
join groups, eat, exercise)… ‘opportunities and constraints 
occurring by chance and by choice interact to produce the 
things that are possible in a person’s life (Shank & Coyle, 
2002, p. 30) 

 

 

Self-determination- Being in charge of your life, having control and being an equal 

partner.  The principles of self-determination include freedom, authority, responsibility, 

respect, choice, support and opportunity.  People with disabilities want to be active 

partners in the determination of their life goals (Shank & Coyle, 2002). 

 

Social construction theory- How human beings create meanings that ultimately define 

human behavior (Dattilo & Devine, 2001). 
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Chapter 2 
 

LITERATURE REVIEW  

 

 The purpose of this project was to develop and implement a comprehensive 

Inclusion Certificate Program for the SUNY College at Cortland through the Institute for 

Disability Studies.  The evolution of the Disability Rights movement influenced the 

development of disability as a field of academic study.  Around the world institutions of 

higher education are offering a variety of degrees and certificate options related to 

disability issues. This comes at a time in which society continues to struggle with the full 

inclusion of individuals with disabilities. The following chapter presents the results from 

a comprehensive review of literature pertaining to the development of an Inclusion 

Certificate Program in the following areas: (a) history of disability, (b) inclusion, (c) 

barriers to inclusion, and (d) best practices in facilitating inclusion.  This chapter 

concludes with brief summary of the importance of the project and implications for future 

research in this area of study.  

 

 

History 

 

Imperative in the development and implementation of an Inclusion Certificate 

Program is the need for a historical understanding of disability.  The historical 

perspective, “…enables individuals to reflect upon the historicity, as against naturalism, 
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of a given concrete practice or institution” (Mandalios, 1996, p.279). The history of 

disability encompasses the evolution of inclusion and the disability rights movement.  

The brief historical overview is presented in three essential components.  The first part is 

a comprehensive overview of the treatment of disability as discussed through the 

paradigm shift perspective.  Secondly, four pieces of fundamental legislation and their 

influence on disability will be presented.  A brief history of disability as a field of study 

will conclude this aspect of the literature review. 

 

Paradigm Shift Perspective 

 

According to Hagner’s (2000) discussion on social change, “The way a society 

views and responds to disability and people with disabilities says as much about the 

society as it does about disability” (p.15). Individuals with disabilities have historically 

experienced discrimination in areas of employment, education, transportation, recreation 

and leisure (Anderson & Kress, 2003).  Hagner (2000) applies the paradigm shift 

perspective to further understand the fundamental changes that have occurred, as well as 

implications for future change. The paradigm perspective provides a comprehensive 

means of understanding the factors of social change. Hagner (2000) best describes a 

paradigm as the world in which we know it.  The structure of a paradigm consists of 

theory and concept which dictate human behavior and inherently their understanding of 

their world (Hagner, 2000). A paradigm shift therefore requires alteration of the existing 

theories and concepts, which directly influences a change in practice.   Thus paradigm 

shifts involve “…dramatic restructuring of a conceptual system” (Hagner, 2000, p.17).  
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 The process of a paradigm shift is gradual and occurs over an extended period of 

time. Paradigm shifts often include a period of overlap when two paradigms coexist until 

one overpowers the other. The paradigm shift perspective does not explain why there is 

discrimination, rather indicates patterns of social change. Bradley and Knoll (1995) 

identified two major shifts in the disability paradigm which occurred during the thirty 

year span of the 1960’s and 1990’s. A brief description of each paradigm is necessary in 

gaining a comprehensive understanding of the changes involved. 

The first of the two shifts identified is from the facilities paradigm to the program 

paradigm (Hagner, 2000). The facilities paradigm is characterized primarily by the 

placement of individuals with disabilities in separate institutions (Hagner, 2000). Types 

of separate placement included “residential institutions, special schools, and sheltered 

workshops” (Hagner, 2000, p.19).  Two forms of treatment modality were utilized during 

this period. The custodial model was the primary method implemented throughout 

institutions (Coles & Schilling, 1997).  Custodial care sought to maintain individuals with 

disabilities’ level of functioning rather than work to improve or enhance quality of life.  

The medical model encompassed similar misconceptions regarding life quality, 

life expectancy, and individual capability (Coles & Schilling, 1997). Traditionally the 

medical model focuses on treating a physical impairment or condition (Mosby, 2002).  

Therefore the practices that were governed by this model did not allow individuals to 

surpass such expectations. Application of this perspective to individuals with disabilities 

therefore labeled them as patients in need of cure or treatment. During this era, members 

of the larger society had little to no interaction with individuals with disabilities.  

Universal segregation was accepted as the appropriate treatment for individuals with 
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disabilities.  Advocates of disability rights attribute the development of the negative 

stigmatization and perception of disability as a deviation from the norm to the medical 

model (Koch, 2001).   

 A new perspective on the human condition was the result of the shift away from 

the medical model and facilities paradigm.  Separate institutions and facilities were no 

longer considered appropriate forms of treatment. The emergence of the program 

paradigm played an important role in the deinstitutionalization of many individuals with 

disabilities. Based on Hagner’s (2000) description, the concept of the program paradigm 

was to provide services for individuals with disabilities throughout the community.  

Specialized programs physically integrated individuals with disabilities into the 

community through the development of a variety of programs. Individuals with 

disabilities were provided with services rather than treatment.  Special programs targeted 

assisted living, employment, education, and recreation and leisure.  However, the 

programs primarily existed separately from mainstream society.  The transition to a 

program paradigm took place over an extended period of time because of the complex 

nature of the changes taking place. Prior to the conclusion of the paradigm shift, the 

facilities and program paradigm coexisted over a period of time (Hagner, 2000). 

 The second paradigm shift identified was the transition from the program 

paradigm to the support paradigm (Leake et al., 1995; Smull & Bellamy, 1991). The 

concept of the support paradigm is synonymous with the philosophy of inclusion. At the 

foundation of the support paradigm, individuals with disabilities are perceived as citizens 

of the community and are therefore treated as such.  Hagner (2000) identifies five 

elements of the support paradigm as the following: 
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1. Individualized participation by people with disabilities 
in desired community environments is the starting point 
and context, not the goal. Every member of a 
community is presumed to belong.  Inclusion is a 
central concept. 

2. Provision of supports takes into account expectations 
that adults will exercise the degree of autonomy and 
choice that is typical within their society. 

3. A combination of supports is used that includes some 
specialized disability supports but also such options as 
natural community supports and unpaid supports.  
Design of supports takes into account concerns about 
the negative social consequences of clienthood and 
overreliance on one type of support. 

4. There is a clear distinction between life goals, tied to 
the individual, and service goals, tied to a particular 
service provider.  Key life decisions and plans are made 
independent of available services, and then services are 
brought into the picture as needed to implement plans 
made. 

5. Tangible social connections to and relationships with 
other people are seen as an indispensable element of 
community membership (p.21). 

 
The fundamental difference between the program and support paradigm exists in 

method of practice.  Concepts such as self-determination, person-first terminology, 

choice, and general education initiatives are methods of empowerment for individuals 

with disabilities (Hagner, 2000). The transition away from the program perspective is in 

its infancy.  Providing support for individuals with disabilities challenges society to 

change not only their behavior but their perceptions of disability as well. Instrumental in 

facilitating social change is changing the laws governing society.   

 

Disability Legislation 

 
Disability legislation has played a fundamental role in the evolution of the 

disability paradigm. Four specific pieces of legislation constitute the foundation of the 
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Disability Rights Movement.  In the same year that the United States Supreme Court 

ruled that separate but equal is inherently unequal and unconstitutional in the Brown v. 

Board of Education of Topeka case, Congress passed the Vocational Rehabilitation 

Amendments of 1954 (Chronology, n.d.).  The Vocational Rehabilitation Act was 

originally created to provide services for disabled veterans of war.  This particular piece 

of legislation was among the first of many federal grants to assist individuals with 

physical disabilities. In the proceeding years subsequent amendments to the original 

legislation were created to expand rehabilitation services and address architectural and 

transportation issues (Chronology, n.d.). Public Law 90480, titled the Architectural 

Barriers Act of 1968, was the first federal law mandating all federally funded entities be 

accessible to individuals with disabilities (Chronology, n.d.). Early legislation enhanced 

rehabilitation services as well as proposed interest in accessibility. 

Non-compliance during the 1970’s with earlier legislation prompted additional 

reformation. Public Law 93-112, the Rehabilitation Act of 1973, was instrumental in 

naming noncompliance as a form of discrimination (Chronology, n.d.). P.L. 93-112 

served as an umbrella of important disability legislation consisting of a variety of 

regulations.  Due to general noncompliance, the Architectural and Transportation Barriers 

Compliance Board was created in an effort to enforce compliance.  Section 504 of the 

Rehabilitation Act in particular was credited for targeting discrimination against 

individuals with disabilities on the basis of disability.  

The legal recourse provided by legislation sparked the creation of grass roots 

organizations and the enhancement of disability advocacy. In Berkeley, California, the 

Center for Independent Living was created which ultimately transformed into the 
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Independent Living Movement (Chronology, n.d.).  This period of time was marked by 

creation of organizations on both private and public sectors.  

The third significant piece of federal disability legislation directly impacted 

education in the United States.  Public Law 94-142, Education for all Handicapped 

Children Act, was credited for mandating “free and appropriate education” for all 

children with disabilities (Chronology, n.d.).  The Act later became known as IDEA 

(Individuals with Disabilities Education Act).  Concepts created under IDEA include 

least restrictive environment and IEP.  Both concepts are used to ensure students with 

disabilities are receiving education appropriate for their individual needs. 

The American with Disabilities Act of 1990 (PL 101-336), is considered thus far 

to be the most significant disability legislation for mandating all public programs, 

regardless of funding, provide “reasonable accommodations” for individuals with 

disabilities (Schriner & Scotch, 2001).  According to the ADA, all public services 

including restaurants, libraries, hotels, employment, transportation, stores, and the like, 

are to be accessible for individuals with disabilities. The ADA was strongly influenced by 

previous legislation as well as the Civil Rights Act of 1964 (Schriner & Scotch, 2001).  

 A fundamental shift occurred as a result of the Civil Rights influence.  According 

to an examination on “Disability and Institutional Change” by Schriner and Scotch 

(2001), advocates of disability rights adopted the minority group model of disability 

(2001).  As a minority group, disability is perceived as a discriminatory factor such as 

race, gender, and religion (Schriner & Scotch, 2001). The ADA protects individuals with 

disabilities from discrimination of any type. However, research conducted the decade 
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after implementation indicates that despite the gradual improvement in some areas, full 

inclusion of individuals with disabilities has not been achieved. 

According to Schleien, Green, and Stone (2002) the plight of individuals with 

disabilities is compared to that of people of color during the Civil Rights Movement: 

“…The impact of the ADA on the inclusion of people with 
disabilities into the mainstream of community life appears to 
parallel the impact that the Civil Rights Act had on the inclusion of 
people of color.  In both cases, the Acts were necessary to ensure 
the legal rights to access for individuals from traditionally 
underrepresented minority groups.  However, in each case, the 
right to access did not guarantee social acceptance, a high level of 
inclusion that cannot be legislated”(p.16). 
 

Research on the success and shortcomings of disability legislation is constantly evolving. 

The role of early legislation and the Civil Rights Act in the development of the ADA will 

inherently influence the production of future legislation.  The final part of the history of 

disability is a discussion of disability studies.  Disability as a field of study has played an 

integral role throughout the paradigm shift and development of legislation.   
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Disability Studies 

 
 
  Two primary functions of disability studies are that of research and education.  At 

this point in time there is no universal definition of disability studies.  At a meeting of the 

Society for Disability Studies (SDS), the following definition was presented by Linton 

(as cited in Gill, 1998) and subsequently adopted throughout the field: 

Disability Studies reframe the study of disability by 
focusing on it as a social phenomenon, social construct, 
metaphor and culture utilizing a minority group model.  It 
examines ideas related to disability in all forms of cultural 
representations throughout history, and examines the 
policies and practices of all societies to understand the 
social, rather than the physical or psychological, 
determinants of the experience of disability.  Disability 
Studies both emanates from and supports the Disability 
Rights Movement, which advocates for civil rights and 
self-determination.  This focus shifts the emphasis away 
from a prevention/treatment/remediation paradigm, to a 
social/cultural/political paradigm.  This shift does not 
signify a denial of the presence of impairments, nor a 
rejection of the utility of intervention and treatment. 
Instead, Disability Studies has been developed to 
disentangle impairments from the myth, ideology and 
stigma that influence social interaction and social policy.  
The scholarship challenges the idea that the economic and 
social statuses and the assigned roles of people with 
disabilities are inevitable outcomes of their condition. 

 

Pfeiffer (2003) shifted the focus to identifying a major component of disability studies, 

the disability perspective. Because individuals with and without disabilities comprise the 

field of disability studies, attention has been given to the underlying perspective 

influencing research and practice. According to Pfeiffer (2003), the disability perspective 

is “based upon the phenomenon of being a survivor with the empathy, gentleness, and 

understanding which comes out of that experience”(¶ 1).  It is the disability experience 
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during which individuals with disabilities encounter injustice and gain an understanding 

of how society works. The application of this unique personal insight provided by 

individuals with disabilities enhances the level of integrity in disability studies. 

  The National Institute on Disability and Rehabilitation Research (1995) identified, 

“three criteria for disability studies scholarship: complexity, comprehensiveness, and 

inclusion of the perspectives of persons with disabilities” (as cited in Gill, 1998, ¶ 7).  Six 

fundamental concepts identified throughout the field constitute the best practices of 

disability studies (Gill, 1998).  These concepts account for the framework of research and 

instruction: social model of disability, disability studies is multidisciplinary, cross-

disability approaches, primary focus includes social/political/economic/cultural context 

rather than on the individual, goal of study is correction of social systems and practices 

rather than the individual, and that individuals with disabilities play a significant role in 

disability studies (Gill, 1998).   

  The lack of continuity in the field of Disability Studies remains the focus of 

discussion. The theme of the 2001 National Institute on Disability and Rehabilitation 

Research conference was “Disability Studies: A Global Perspective” (Johnson, 2001, 

p.8).  Scholars and researchers convened in an attempt to reach a consensus on the field 

of disability studies.  Questions were raised, but by the conference’s end, disability 

studies was no closer to being a universal field. Closure of the consortium did however 

identify the common bond of disability studies,  “…the experience of people with 

disabilities needs to be at the core of the discipline” (Johnson, 2001, p.11).  The 

importance of the disability perspective strengthens disability studies ability to “change 
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the conditions in which people with disabilities find themselves” (Johnson, 2001, p.11).  

In sum, “The purpose of disability studies is to change the world” (Johnson, 2001, p.11).   

 

Theoretical Perspectives 

 
 
  Inclusion is the philosophy and process of social change for individuals with 

disabilities.  In terms of this project, inclusion refers to bringing together individuals with 

and without disabilities, breaking down barriers, and becoming an inclusive society. The 

power of human interaction as it relates to inclusion has been examined extensively 

throughout the literature.  To further understand the philosophy of inclusion and its 

implications for society, it is helpful to examine two key principles, normalization, and 

social role valorization. 

 

Normalization 

  

The normalization principle, presented by Nirje throughout the late 1960’s, was 

instrumental in raising awareness about the life experiences of individuals with 

disabilities.  Originating in Scandinavia, the Normalization Principle Papers were 

representative of the difference in lifestyles of persons with developmental disabilities 

versus those individuals without disabilities.  According to Nirje (1992): 

The normalization principle means that you act right when making 
available to persons with intellectual and other impairments or 
disabilities patterns of life and conditions of everyday living 
which are as close as possible to or indeed the same as the regular 
circumstances and ways of life of their communities (p.16).  
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Typically, some aspect of the service system governs the lifestyles of individuals with 

disabilities.  Service providers, caregivers, and family members have been the primary 

decision-makers for individuals with disabilities. Nirje directs the normalization principle 

to persons providing care for individuals with disabilities, placing emphasis on the effect 

of the decisions being made. 

The basis of the normalization principle, according to Nirje, are the patterns of 

life, and conditions of living.  Nirje (1969) identified the following eight patterns of life: 

1. Normal daily rhythm 
2. Normal life routine 
3. Normal rhythm of the year 
4. Normal developmental experiences 
5. Patterns of economic development 
6. Normal environmental conditions 
7. Patterns of sexual orientation 
8. Respect for individual choice 

 

People with disabilities experience significant limitations in each of the eight patterns of 

life due to a systematically structured lifestyle.  The lives of people with disabilities have 

generally been controlled by agencies and outside services with the provision of short and 

long term care.  The system was not developed to provide people with disabilities the 

same experiences and opportunities available for people without disabilities. The result 

are programs that dictate the day to day activities for people with disabilities based not on 

personal choice, interests, or skills, but solely on the presence of a disability.  

 Nirje placed emphasis on the value of making personal decisions that influence 

the life experience of people without disabilities.  A shared focus exists between 

inclusion and the normalization principle, enhancing the opportunities for people with 

disabilities to demonstrate choice, create a normal life routine, and experience the so-
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called normal patterns of life that are typical of those experienced by people without 

disabilities.  

 An additional perspective of normalization emerged shortly after Nirje’s 

principles, by theorist Wolf Wolfensberger (1972).  Transitioning away from the ideals of 

self-determination and empowerment, Wolfensberger emphasized the need for 

individuals with disabilities to engage in “culturally normative experiences”(p.28). 

Wolfensberger stressed that such activities assist in the development of skills and 

competencies valued by society.  According to Wolfensberger (1983), “the most explicit 

and highest goal of normalization must be the creation, support and defense of valued 

social roles for people who are at risk of social devaluation”(p.234).  While normalization 

advocates for self-determination and freedom of choice, it does not ensure social 

inclusion. The process is continued with the development of socially valued roles. 

 

Social Role Valorization 

  

 The foundation of social role valorization theory is that all individuals are valued 

for their contribution to society. According to Wolfensberger (2002) “people in valued 

social roles are apt to be accorded the good things in life, while people in societally 

devalued roles are apt to get mistreated”(p.253).  Historically, people with disabilities 

have not been valued as full members of society, and therefore benefit from opportunities 

to demonstrate otherwise.  

 Wolfensberger(2002) identified two strategies for attaining valued social roles, 

imagery and competency.  Through inclusive programming, individuals with disabilities 
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are given the opportunity to develop skills and competencies valued by society.  The 

process of participating within community activities also provides people without 

disabilities the opportunity to develop positive and accepting attitudes and perceptions 

towards people with disabilities.   

 According to Bullock and Mahon (1997), “Social role valorization theory 

advocates for each individual’s right and responsibility to assume a valued social role in 

society and society’s obligation to allow individuals to pursue that role without 

constraint”(p.49). Social role valorization enhances the transition to a full society, while 

improving the quality of life for all members of society.  In order for society to value 

disability as an active role in society, inclusion within the schools, workplace, and 

community must occur.   

 

Inclusion 

 

According to Schleien, Green, and Stone (2002) there are three levels of 

inclusion: physical, functional, and social.  The physical inclusion of individuals with 

disabilities has occurred in two forms. The first form of physical inclusion was initiated 

by legislation mandating public access for individuals with disabilities.  Physical 

inclusion on the second level involves including individuals with disabilities within 

mainstream programs. Smith and Hilton (1997) identified the latter form of physical 

inclusion as  “mainstreaming” which refers to the physical presence of individuals with 

disabilities in the classroom.  
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 The second level of inclusion as identified by Schleien, Green, and Stone (2002) 

is functional inclusion.  According to the authors, “functional inclusion refers to an 

individual’s ability to function successfully within a given environment”(2002, p.17).  

Legislation also played a major role in facilitating functional inclusion.  According to 

Bullock and Mahon (1997), the concept of reasonable accommodation was included in 

the regulations of the ADA requiring that programs make necessary accommodations to 

ensure the functional inclusion of individuals with disabilities. According to TASH, 

(formerly The Association for Persons with Severe Handicaps), “the goal is not to have 

children ‘visit’ community settings where their peers are; the goal is to enable children 

with disabilities to be apart of and interact with their peers in ways that will both meet 

their educational needs and cultivate their membership as a part of the 

community”(TASH, 2003, ¶ 2).  The significance of functional inclusion is the 

implication inclusion requires more than physical integration.  

Full inclusion, which is also referred to as social inclusion, is the highest level of 

inclusion according to Schleien, Green, and Stone (2002).  According to the authors, 

“Social inclusion refers to one’s ability to gain social acceptance and/or participate in 

positive interactions…is contingent upon internally motivated acceptance by peers” 

(Schlein, Green, & Stone, 2002, p. 17). What distinguish full inclusion from functional 

and physical inclusion are opportunities typically denied to individuals with disabilities.  

Basic components of social inclusion have been identified as sense of belonging, 

reciprocal relationships with individuals outside family and support individuals, regular 

community access, and choice (Abery, 1997). Research indicates the interdependence 
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between social inclusion and interaction; without one, the other is not possible (Abery, 

1997).  

 

Inclusion across the Lifespan 

 

 There is an overwhelming amount of research dedicated to identifying the 

numerous benefits of inclusion.  As a result, the practice and benefits of inclusion across 

the life settings are represented. The following studies represent the benefits of inclusion 

as identified in a variety of settings including inclusive education and recreation and 

leisure programs. 

 

Quality of life 

The common theme found throughout research is the positive impact inclusion 

has on the overall quality of life for individuals with and without disabilities. While the 

concept of quality of life pertains to individuals with and without disabilities, the history 

of disability is an indication that individuals with disabilities experience barriers, 

negatively impacting not only quality of life, but the means of improving it as well.  

Societal barriers as they relate to quality of life and inclusion are examined later on in this 

chapter.  As determined by the Center for Health Promotion (Rootman et al., 1992), 

quality of life is, “the degree to which the person enjoys the important possibilities of his 

or her life” (as cited in Shank & Coyle, 2002, p. 30).  In order to further understand the 

concept of quality of life it is necessary to examine the key elements as identified by the 

Center for Health Promotion: 
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The term “enjoyment” refers to the attainment of 
meaningful things (e.g., life goals, achievements, 
accomplishments) and the pleasure or satisfaction such 
attainment provides to the individual.  The term 
“possibilities” refers to the opportunities and constraints 
that operate in a person’s life as well as the balance 
between them.  Possibilities may occur by chance (e.g., 
gender, genetics, parent’s socioeconomic status) or by 
choice (e.g., decisions about how to spend time, money, 
join groups, eat, exercise)… ‘opportunities and constraints 
occurring by chance and by choice interact to produce the 
things that are possible in a person’s life’(Shank & Coyle, 
2002, p. 30) 

 

Quality of life is dependent on life experiences that create opportunities to experience 

such elements as enjoyment, choice, and the interaction of chance and choice.   

 

Self-determination 

Another aspect of quality of life is that of self-determination.  Full inclusion of 

individuals with disabilities creates the opportunity for self-determination.  Terrill (2000) 

defined self-determination as: 

Self-determination is being in charge of your life, 
having control and being an equal partner.  The 
principles of self-determination include freedom, 
authority, responsibility, respect, choice, support 
and opportunity. People with disabilities want to be 
active partners in the determination of their life 
goals (p.9). 

 

The benefits of inclusion are identified throughout all aspects of life.  The concept of 

quality of life demonstrates the overall impact inclusion can have on individuals with 

disabilities.  Because the focus of the certificate program is on inclusion across the 

lifespan, it is necessary to consider some of the research documenting the benefits of 
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inclusion in the primary aspects of life.  These include friendship, recreation and leisure, 

and education. 

 

Friendship 

 The development of friendships and relationships influence all aspects of quality 

of life.  Due to the structure of services provided for people with disabilities, limited 

opportunities exist for socialization outside of family and caregivers.  According to 

Hutchison and McGill (1992), “It is a common experience of many persons who have 

been labeled to be dependent on human services for many of their needs to have few 

relationships outside of paid human service workers, family, and friends of family”(p.29). 

Research demonstrates a need for opportunities to develop true relationships and 

friendships. Several studies of inclusive programming examine the barriers, benefits, and 

best practices of friendship development through inclusion. 

Schleien, Green, and Stone (2002) identify friendship as an integral aspect of 

inclusion. An examination of relationship development between children with and 

without disabilities demonstrates role shift in which children without disabilities begin to 

assume a more “supervisory’ role in the relationship (Schleien, Green, & Stone, 2002, p. 

18). This transition of role generally occurs when children without disabilities begin to 

acknowledge the differences between them and their peers with disabilities. Research, 

however, demonstrates that one of the benefits of inclusive programming is the 

opportunity for acknowledgement of similarities rather than differences (Abrey, 2003). 

According to an examination of social inclusion through recreation, individuals 

with and without disabilities demonstrate positive growth in terms of attitudes and 
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perceptions of people with disabilities (Abrey, 2003).  Inclusive programming creates an 

environment that fosters the development of friendships based on shared preferences 

(Abrey, 2003).  Participation in recreation activities is generally influenced by personal 

interest.  Individuals with and without disabilities participating in an inclusive program 

have the opportunity to identify shared preferences, from which a relationship may 

develop.   

  Schleien, Green, and Stone (2002) examine the concept of friendships for 

individuals with and without disabilities.  What they found and what has been supported 

throughout research is that traditional relationship for individuals with disabilities consist 

of family members and service providers. Lack of social inclusion limits the interactions 

between individuals with and without disabilities.  Subsequently individuals with 

disabilities do not develop necessary skills for obtaining and maintaining friendships 

because the majority of their relationships are dictated by paid service professionals 

(Schleien, Green, & Stone, 2002). Friendships are a fundamental part of life for all 

individuals.  

 

Recreation and Leisure 

 

 An extensive amount of literature exists documenting the benefits of recreation 

and leisure experiences for people with and without disabilities.  In terms of inclusion, 

recreation and leisure are identified as optimal environments for facilitating full 

inclusion, as well as enhancing the quality of life for individuals with disabilities. Review 

of the related literature identified three major themes regarding the value of inclusive 
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recreation and leisure programming, socialization, personal development, and reduction 

of inclusion barriers. 

As discussed in terms of friendship and relationship development, recreation and 

leisure programs are reported to have significant influence on socialization. Inclusion 

requires people with and without disabilities interacting and living together within 

communities.  Inclusive recreation programs create an environment in which people with 

and without disabilities can initiate socialization.  Abrey (2003) identified the key 

components of inclusive recreation and leisure that foster social inclusion.  The first 

component is the opportunity for individuals with and without disabilities to discover 

shared preferences and interests (2003).  The acknowledgement of similarities among 

individuals with and without disabilities is an essential component of socialization. The 

process continues with the identification of strengths and positive characteristics of 

individuals with disabilities, retracting the attention from differences. 

 The second component is the continual nature of recreation and leisure programs 

(2003).  Generally, participation within recreation programs occurs over an extended 

period of time, often with the opportunity for membership.  This fosters the development 

of relationships through a natural progression.  According to Abrey (2003), inclusive 

recreation programs can foster sense of belonging within a community that is enhanced 

by regular socialization. 

Dattilo (2002) defines leisure as, “…an experience, a process, and a subjective 

state of mind.  As a state of mind, leisure transcends time, environments, and situations.  

To fully partake in leisure is to express talents, demonstrate capabilities, achieve one’s 

potential, and experience a variety of positive emotions”(p.6).  The recreation and leisure 
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experience fosters personal development and growth for individuals with and without 

disabilities. A study conducted by the National Inclusive Camp Practices (NICP) focused 

on practices and effects of inclusive programs (Brannan et al., 2003).  Inclusive camps 

and outdoor programs providing services for individuals with and without disabilities 

participated in the study.  Surveys were administered to counselors and parents of those 

children participating in the case study (Brannan et al, 2003).  The primary focus of the 

study was on personal growth of the participants in terms of social interaction, self-

awareness, self-esteem, self-reliance, communication, and respect of others (Brannan et 

al, 2003).   

Results of the study reported substantial growth in each area as observed by 

parents of the participants and counselors. Participants with disabilities demonstrated 

personal growth in areas that are fundamental in improving quality of life.  

Simultaneously, participants without disabilities reflected a broadened sense of 

acceptance towards human differences.  According to the authors: 

In addition to these outcomes, these inclusive programs 
gave youth with and without disabilities experiences in 
bridging human differences.  In the qualitative study, 
instances were recorded in which youth with and without 
disabilities developed a greater understanding and respect 
for persons different from themselves.  Later, for some 
youth, these experiences influenced their actions in smaller 
situations.  These positive outcomes may be related to the 
experience of living and playing with peers of diverse 
abilities and perspectives.  Moreover, this may be a 
particularly important outcome of participation in an 
inclusive camp or outdoor school program (p. 233) 

  
According to Dattilo (2002), people without disabilities benefit from inclusive recreation 

and leisure programming through improved attitudes towards people with disabilities, 

increased understanding, develop acceptance, experience overall personal growth, and 
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enhancement of socialization skills with people with disabilities.  Therefore, inclusive 

recreation and leisure programs are instrumental in working to break down the barriers 

while ultimately improving the quality of life for all individuals involved. 

 A study of inclusive wilderness programming (Anderson et al., 1997) reported 

positive change as the primary outcome.  As a continuation of earlier projects, the focus 

of the study was to determine the impact of an integrated outdoor adventure experience 

on producing change in the areas of attitudes towards people with disabilities, 

relationship development, leisure skill development, and participant reports of additional 

lifestyle changes (Anderson et al., 1997).  The nature of wilderness trips create an 

environment in which individuals must work together to accomplish daily activities. Such 

an environment requires constant interaction, communication, and cooperation between 

participants with and without disabilities. The study concluded not only positive growth 

in the areas previously identified, but more significantly, the demonstration of inclusion 

as participants without disabilities worked to ensure peers with disabilities were actively 

involved (Anderson et al., 1997). 

 Recreational settings provide individuals with and without disabilities the 

opportunity to identify similarities, an experience that has been historically hindered due 

to social exclusion.  The benefits of recreation alone significantly influence overall 

quality of life by exercising the mind, body, and soul.  Through inclusive recreation, 

individuals with and without disabilities are learning to interact, play, and eventually live 

together in an inclusive society. 

  

 



 

 

  31 
 

 

Inclusion in the Schools 

 

 The concept of inclusion made its societal debut when the philosophy was put 

into action within the public school system.  The inclusion of individuals with disabilities 

into the mainstream classroom influenced nationwide debates over the purpose, benefit, 

and dangers of inclusion. Extensive research has been conducted and is representative of 

both sides of the argument.  An examination of the benefits of educational inclusion is 

appropriate for this portion of the literature review.  The barriers and perceived danger 

will be discussed in subsequent sections.   

Empirical research has provided sufficient evidence acknowledging the benefits 

derived from inclusive programs. Results of a three-year study of the benefits of 

elementary inclusive settings reported benefits for all students (Hines, 2001).  Benefits 

included development of value of differences and social skills among students with and 

with out disabilities. Additional research (cited in Hines, 2001) addressing the impact of 

inclusion on academic performance, Salend and Duhaney (1999) report no negative 

impact on academic performance. Elements studied include academic performance, 

social skills, perception, and attitudes. Factors taken into consideration when measuring 

outcome include the supports offered in the classroom, teacher’s willingness, and overall 

program performance.  Methods of measuring academic benefits included standard 

achievement tasks, and observation techniques were utilized to measure social effects 

(Hines, 2001).   

Overall, the experience of learning in an inclusive environment is beneficial for 

students with and without disabilities, parents, and the educators.  Inclusive classrooms 
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provide the opportunity for students with and without disabilities at an early age to 

interact with their peers, an experience that can prove beneficial in the acceptance of 

differences.  The lessons learned in an inclusive classroom go beyond the textbook, and 

can be applied throughout society.   

Across the lifespan, the philosophy and practice of inclusion are bringing people 

together.  Whether participating in an inclusive recreation program or debating inclusion 

in the schools, the important issues are being raised and brought out into the open for 

society to discuss.  Perhaps the most significant benefit of inclusion is that society as a 

whole has grown together, as demonstrated through the paradigm shift perspective, 

encompassing the philosophy of inclusion.   

      

Barriers to Inclusion 

 

 Essential in the development of an inclusion certificate program is an 

understanding of the barriers to inclusion.  Just as the benefits of inclusion are identified 

across the lifespan, so are the barriers.  Burkhour (cited in Anderson & Kress, 2003, p.67) 

defines barrier as an “obstruction that prohibits movement, personal growth, and/or 

access to community resources.”  Barriers exist on all levels of society, however some are 

more prevalent than others in terms of limitations they impose are and difficulty in 

removing them.  

According to Heyne (2003), there are four categories of organizational barriers, 

architectural, programmatic, administrative, and attitudinal.  The context in which these 

four barriers were defined was community recreation and leisure services. The barriers 
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faced in recreation and leisure services are found to by synonymous with those in all 

aspects of society.  Architectural barriers continue to limit full inclusion of individuals 

with disabilities despite federal regulations.  Architectural barriers limit an individual 

accessibility into an agency or facility.  

Once the individual has gained access to services, barriers may still be 

experienced in terms of programming.  The transition to inclusive programming requires 

knowledge and understanding of appropriate adaptations.  Without this knowledge 

inclusion does not succeed. One possible reason architectural and programmatic barriers 

still exist is the influence of administrative barriers.  Heyene discussed the importance for 

administrators and faculty on all levels to have an understanding of the philosophy of 

inclusion (2003).    

Attitude has been identified as the number one barrier to inclusion (Heyne, 2003).  

Attitude is traditionally defined as, “a manner of acting, feeling, or thinking that shows 

one’s disposition, opinion, etc” (Webster, 1966, p.94). All other forms of barriers will 

exist until societies attitude of disability has changed.  

 

Impact of Barriers 

 

 The impact of attitudinal barriers on individuals with disabilities has been 

determined by a variety of studies. The following are studies examining the impact of 

barriers on several aspects of life.  Just as the benefits of inclusion were identified across 

the lifespan, so were the barriers. 
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Community Participation 

 In 2000, the National Organization on Disability (NOD) conducted a survey on 

community participation and life satisfaction of individuals with disabilities (2003). Data 

gathered during the study identified a gap in community participation between 

individuals with varying levels of disability. Among factors identified for attributing to 

the lack of community participation included “fear or perceived negative attitudes, more 

practical obstacles such a lack of transportation or lack of income, or most importantly, 

the lack of encouragement from community organizations”(NOD, 2003). Results from 

this study identify the direct correlation between community participation and life 

satisfaction (NOD, 2003). 

 

Recreation and Leisure Participation 

Bedini (2000) conducted a study on perceived stigma and community recreation 

pursuits of individuals with disabilities.  The study, which was a continuation of an 

earlier project (West, 1984), examines the perceptions of stigma as well as the subsequent 

responses.  The research method was the use of in-depth interviews with adults with 

disabilities.  The perception of individuals with disabilities by their non-disabled peers is 

well established in social theory and history of disability. In this study, the researcher 

introduced the perceived stigma held by the individuals with disabilities. The findings 

indicated that individuals with disabilities have internalized perceived stigma that they 

believe is held by society.  For some individuals, the perceived stigma is enough to 

detract them from even initiating involvement in community programs.  Bedini (2000) 

concluded that perceived stigma held by individuals with disabilities has a direct impact 
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on community participation.  Implications concluding the study identified a need for 

training and education on the philosophy of inclusion for individuals with disabilities and 

their non-disabled peers. The results emphasize the need for attitudinal change in both 

individuals with and without disabilities. 

Devine and Dattilo (2001) conducted a study on social acceptance and leisure 

lifestyles of individuals with disabilities. The ability to maintain a healthy leisure lifestyle 

influences overall quality of life for individuals with disabilities.  Attitudinal barriers 

such as stigmatizing and stereotypes account for the lack of social acceptance and 

inclusion of individuals with disabilities within community leisure programs.   Non-

inclusive programs operate primarily on inability for individuals with disabilities to meet 

the standards imposed by able-bodied individuals.  Social acceptance is a primary 

indicator of social inclusion.  When an individual with a disability is no longer labeled 

and ultimately perceived as an equal by non-disabled peers it is considered social 

acceptance, and ultimately social inclusion (Devine & Dattilo 2001).  

 

Inclusion in the Schools 

In regards to educational inclusion, research reports attitudinal barriers exist not 

only among students but faculty and staff as well.  “Negative attitudes among teachers, 

administrators, non-disabled children, and their parents continue to be major constraints 

to successfully integrated programs” (Schleien, Hornfeldt, & McAvoy, 1994, p.26). 

Common misconceptions of individuals with disabilities account for the negative 

attitudes expressed by skeptics of inclusion. The authors indicated that misconceptions 

were commonly expressed in the form of concern. Common concerns expressed by 
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teachers, parents, and psychologists included, fear of disruption which would 

subsequently jeopardize the learning experience for children without disabilities 

(Schleien, Hornfeldt, & McAvoy, 1994, p. 26-27). 

  A common question found throughout review of the literature asked “Why?” in 

terms of inclusion.  The question of why society should continue its transition towards 

inclusion can be found in research of the benefits of inclusion as well as the barriers.  

Throughout the aforementioned studies of the impact of barriers are elements of fear, 

concern, and an overall lack of understanding of inclusion.  Thus, the debate over the 

question of why society should include individuals with disabilities is irrelevant. The 

focus, as evidenced throughout Disability Studies and related research, is on the 

development of inclusion training and educational programs for individuals across all 

professions.  Imperative in the development of an inclusion certificate program is an 

examination of existing programs. 

 

Best Practices 

  
 Best practices in training individuals to provide inclusive services are the 

framework for the proposed project at SUNY Cortland. Because the concept of an 

inclusion certificate program is relatively new in the field of disability studies, a universal 

program design and best practices have yet to be determined. Despite this gap in research, 

existing university and certificate programs provide sufficient resources and guidance in 

program development.  Existing programs have been examined to identify common 

themes in curriculum, theory and practice.   
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Existing Programs 

 
 
 Review of existing programs indicated significant variation among inclusion 

programs.  The variation exists in terms of curriculum, structure, department affiliation, 

and degree level.  The Institute on Community Integration through the University of 

Minnesota was used as a development guide for this project due to shared vision and 

philosophy. The program offered through the University of Minnesota is a Certificate in 

Disability Policy and Services, in collaboration with the College of Education and 

Human Development’s Department of Educational Policy and Administration.  

According to Marijo McBride (personal communication, October 2003), the current 

certificate coordinator, the purpose of the certificate program is “…promote 

interdisciplinary training opportunities for individuals in a wide variety of fields…to 

enhance your skills and knowledge for serving individuals with developmental 

disabilities”.  The certificate is unique in terms of university programs because it is 

available for all majors as well as members of the community.  The significance of a 

multi-disciplinary program is the ability to educate and train individuals from a variety of 

fields, preparing them to apply their knowledge within their profession.   

 The structure of the proposed certificate program at SUNY Cortland emulates that 

of the University of Minnesota.  According to the program description, “The 12-credit 

program surveys the spectrum of education, health, and social services available to 

individuals with disabilities and their families, and examines the public and private 

networks of disability services from an interdisciplinary perspective”(Institute, n.d.).  The 
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twelve credit hours are divided among three components.  Nine of the credits consist of 

coursework.  After completing the required course on Disability Policy and Services, 

participants choose two additional courses from a wide selection of related subjects.  

These specialized courses enable participants to choose courses related to their field of 

study, or of particular interest.  The coursework introduces participants to past and 

present issue individuals with disabilities encounter.   

The final component of the program is the Individualized Learning Experience 

(ILE) and Interdisciplinary Reflection Groups.  The purpose of the ILE is to provide 

participants with the opportunity to interact with individuals with disabilities while 

applying their newly acquired knowledge (Institute on Community Integration, n.d.).  

The ILE plays a fundamental role in the learning experience.  The University of 

Minnesota certificate program constitutes best practices of inclusion training by 

providing a holistic learning experience.   

In addition to the University of Minnesota, two additional institutes of higher 

education have provided resources for the development of the proposed certificate 

program. The researcher has chosen these particular universities for their involvement 

and influence on disability studies and facilitating full inclusion. Areas of particular 

interest include mission statement, curriculum, theory and concepts, and overall program 

structure.   

 

University of New Hampshire 

 The Institute on Disability through the University of New Hampshire 

demonstrates the fundamental role university programs have in promoting full inclusion. 



 

 

  39 
 

 

Established in 1987, the IOD promotes full inclusion through, “…a coherent university-

based focus for the improvement of knowledge, policy, and practice related to the lives of 

persons with disabilities and their families”(University of New Hampshire, n.d.). Efforts 

of the IOD extend far beyond the university community.  The IOD has taken a proactive 

role in facilitating full inclusion.  In addition to coursework, the Institute on Disability 

provides extensive services on community, state, and nationwide levels.   According to 

the IOD website, services include: 

·  Trains students, self-advocates, families, and     
professionals through coursework, seminars, workshops 
and conferences. 

·  Provides technical assistance to organizations and 
individuals to improve their capacity to include all 
citizens. 

·  Serves as a resource for information to policymakers 
and government officials. 

·  Disseminates information to families, consumers, 
community members and professionals via books, 
monographs, articles, videos, newsletters, the Internet 
and press coverage including TV, radio, newspapers 
and consumer forums. 

·  Conducts applied research to better understand and 
address the needs of individuals with disabilities. 

·  Engages in collaborative activities and joint projects 
with organizations that share common goals (University 
of New Hampshire, n.d.) 

 

The Institute on Disability demonstrates the significant influence university programs can 

have on facilitating full inclusion.  Although on a smaller level, the proposed certificate 

program has the opportunity to engage the larger community and provide extensive 

services.  Through the individual learning experience component of the program, the 

Institute for Disability Studies at SUNY Cortland develops a working relationship with 

community organizations.  The collaboration between SUNY Cortland and the larger 
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community enhances the learning experience of participants, as well as those 

organizations involved.   

 

The University of Texas at Austin 

 The services provided through the Texas Center for Disability Studies 

encompasses community inclusion.  According to their website, “The mission of the 

Texas Center for Disability Studies is to serve as a catalyst so that people with 

developmental, and other disabilities, are included in all levels of their communities and 

in control of their lives”(University of Texas, n.d.).  To achieve the goals of the mission 

statement, TCD offers interdisciplinary programs in disability studies aimed at enhancing 

participant’s understanding of disability.  A fundamental aspect of the program is the role 

of individuals with disabilities.  The courses in disability studies are, “taught either by an 

individual with a disability or a family member, and has a community ‘partner’ to 

maintain the personal perspective of disability in all aspects of the courses”(University of 

Texas, n.d.).  The disability perspective has been identified as a fundamental aspect of 

disability studies. It enhances the learning experience for participants by introducing a 

personal element.  

 Courses offered through TCD encompass the disability experience from a 

historical perspective.  Additional topics enhancing the curriculum include disability in a 

social and cultural context, disability theories, social exclusion, and the disability rights 

movement (University of Texas, n.d.).  Key concepts included in the curriculum include 

person first, self-determination, inclusion (University of Texas, n.d.).  As a model for the 
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proposed program, TCD demonstrates the various responsibilities of an inclusion 

program in terms of holistic programming.  

 
Summary 

 
 
  As stated in the initial certificate program proposal, the vision of the program is: 

We will have an enlightened society that knows how to 
include all people, regardless of ability level, in its 
communities.  We will build on the strengths of each and 
every community member, not focus on their “problems.”  
We will know how to communicate with respect with and 
about our fellow human beings, whether they have a 
disability or not, and whether that disability is significant or 
not.  We will use “special” programs only as needed, and in 
areas where benefit has been documented (Institute for 
Disability Studies, SUNY Cortland).   

 

As an institution of higher education, SUNY Cortland has the opportunity to join fellow 

universities in the movement towards an inclusive society. It is imperative that 

individuals across all professions develop an understanding of disability issues, as well as 

a skill base to providing inclusive services. The proposed certificate program 

encompasses the history of disability and the philosophy of inclusion to provide an 

educational experience that reaches far beyond the classroom.  
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Chapter 3 

 

METHODS 

 

The purpose of this project was to develop an Inclusion Certificate Program to be 

implemented at the State University of New York, Cortland.  A comprehensive 

curriculum based on the review of related literature and best practices of existing 

programs was constructed. The proposed program forges intercollegiate collaboration by 

utilizing existing courses of which the subject area coincides with inclusion education.  In 

addition, the resulting program utilizes members and organizations of the neighboring 

community for advisement and facilitation. The overall concept of the program was to 

facilitate an educational experience from which participants can enter any professional 

field with the knowledge and understanding of the philosophy and practice of inclusion.  

 

 

Project Description 

 
 
 The primary goal of the Inclusion Certificate Program is to offer all interested 

students and professionals, regardless of field of study, an understanding of and exposure 

to contemporary theories and practices of inclusion, focusing on providing services to 

people with disabilities in naturally occurring programs and settings.  Specific goals and 
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objectives, derived from related literature and best practices of existing programs 

(Brennan et al., 2003; Schleien, Green, & Stone, 2002; University of Minnesota; 

University of New Hampshire; University of Texas, Austin), guided the curriculum 

development of the twelve-credit certificate program.   

The objectives addressed within the inclusion certificate curriculum are as follows: 

Objective 1: To understand disabilities in the context of inclusive services. 

Objective 2: To demonstrate enhanced skills in inclusive service provision and 

collaboration for individuals with disabilities. 

Objective 3: To understand personal perception and attitude towards individuals with 

disabilities. 

Objective 4: To understand philosophy, need, and practice of inclusion. 

Objective 5: To gain general awareness of interacting with individuals through actual 

experience. 

Objective 6: To identify societal barriers to inclusion and how to effectively address 

them. 

  

The objectives addressed in the overall project design were as follows: 

Objective 1: To demonstrate need for proposed certificate program based on body of 

knowledge. 

Objective 2: To identify best practices in existing programs. 

Objective 3: To develop a comprehensive curriculum based on best practices. 

Objective 4: To develop a core course with a holistic focus on inclusion and the 

disability experience.  
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Objective 5: To develop an individualized field experience that provides practice of 

inclusive services for people with disabilities. 

The structure of the certificate program mirrors that of existing programs, 

specifically the program offered through the University of Minnesota, Institute for 

Community Integration, in which there are three primary components. The first 

component is the core course of the program, “Inclusion Across the Lives of People with 

Disabilities,” which was designed to provide students with a comprehensive 

understanding of inclusion. Topics that are explored throughout this course include the 

philosophy and practice of inclusion, attitudes towards disability, important legislation, 

person-centered practices, and the history of disability. Integrated throughout the course 

are concepts deemed fundamental in disability and inclusion education. The development 

and implementation of the core course was guided by key principles including 

normalization, self-determination, human rights and individualization.   

 The second component of the certificate program involves enrollment in six 

credits of pre-approved support course work. The goal was to identify courses that ranged 

in academic discipline to enhance the learning experience, as well as create 

interdepartmental cohesiveness with regards to the certificate program. Literature related 

to inclusion education, faculty expertise, as well as current certificate programs (Gill, 

1998; Johnson, 2001) provided the basis on which criteria were identified for course 

selection. Two institutions were the primary guide for criteria development and course 

selection, University of New Hampshire and the University of Minnesota. 

 The third component of the certificate program to be developed was the 

individualized fieldwork experience.  This portion of the program places students in a 
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program or setting that practices inclusion of individuals with disabilities.  For 

implementation, a collaborative effort was established between community agencies and 

the certificate program.  The purpose of this portion of the program was to provide 

individuals with realistic experience working with individuals with disabilities to 

facilitate inclusion.  The benefit of field experience is documented throughout related 

research in regards to breaking down societal barriers to full inclusion (Dattilo & Devine, 

2001; Gill, 1998; Schleien, Green & Stone, 2002).  Social interaction between persons 

with and without disability aids in developing an understanding of the disability 

experience in terms of service provision (Gill, 1998).  The fieldwork component also 

serves as an assessment activity as students are required to complete a portfolio of their 

experience. 

 

Background of Participating Agencies 

 
  

The Inclusion Certificate Program is being offered through SUNY Cortland’s 

Institute for Disability Studies.  SUNY Cortland is one of 13 comprehensive colleges in 

the SUNY system.  The liberal arts institution offers both graduate and undergraduate 

levels of study.  The following is an excerpt from the SUNY Cortland mission statement 

(1998), Making a Difference: Educating for the Common Good: 

SUNY Cortland fosters personal excellence and seeks to develop students 
who are independent learners living enriched lives.  Additionally, we focus 
on helping students become good citizens with a strong social conscience and 
an appreciation of the environment and diverse intellectual and cultural 
heritages.  We strive to instill within students a sense of responsibility, an 
eagerness to make a difference in their community and an awareness of the 
important positive role they must play in an increasingly global society.  The 
SUNY Cortland faculty, staff and administration, together with dedicated 
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alumni, all work toward preparing our graduates to make a difference in the 
lives of others. (p.7) 

 
The Inclusion Certificate Program fosters a heightened sense of awareness and 

understanding in regards to the lives of individuals with disabilities in current 

society.  The Certificate Program meets the standards set by the University by 

facilitating an educational experience, which fosters a heightened sense of awareness 

and understanding in regards to the lives of individuals with disabilities.  Ultimately, 

the experience enhances the roles students will assume in society through the 

integration of the philosophy of inclusion. 

 A relatively new addition to the University, the Institute for Disability 

Studies works to promote the understanding of persons with disabilities in society.  

As stated in the Institute’s mission statement: 

Our mission is to coordinate and initiate scholarship and research in the field 
of disability studies, and to promote awareness and understanding of 
disability issues through the curriculum, services, teaching, and advocacy.  
The Institute for Disability Studies seeks to provide an atmosphere for the 
discussion of issues related to disability, and to consider and develop models 
of study, learning, and inquiry (Institute for Disability Studies, SUNY 
Cortland). 

 

Current services provided through the Institute include conferences, workshops, open 

forums, and topical training series.  Integrated throughout the programming is the 

philosophy of inclusion. The educational opportunities service professionals, students, 

and families of individuals with a disability, and advocates.  Campus resources include 

the Institute library which houses a wealth of material related to the areas of Disability 

Studies and education. Members of the campus and local community have access to a 
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variety of materials including educational media materials, books, research journals, and 

an array of monthly publications.  

  Leadership of the Institute consists of educators whose professional focus 

encompasses inclusion of individuals with disabilities. Faculty from the Foundations and 

Social Advocacy Department and the Recreation and Leisure Studies Department 

comprise some of the main leadership of the Institute. The Inclusion Certificate Program 

was one of the first major projects of The Institute.  Although the initial proposal and 

implementation occurred through The Institute, it was envisioned that the certificate 

program would grow to eventually encompass a true multi-disciplinary approach.  

Through such efforts, The Institute has planted the seeds for a collaborative effort across 

disciplines, from which inclusion will be associated across the academic and professional 

departments.   

 

Target Population 

 
The certificate program was developed to serve students regardless of field of 

academic study.  Through open enrollment, the program has the opportunity to reach a 

broader population, ensuring the evolution of inclusion throughout all aspects of society.  

In addition to students, professionals of the campus and local communities are 

encouraged to enroll.  The admission policy for the certificate program follows the 

general admission guidelines of the University. Specific requirements are presented in the 

following chapter. 

 The unique design of the certificate program encompasses a target population 

beyond those individuals enrolled in the program.  An integral part of the learning 
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experience occurs throughout the fieldwork component.  The field experience provides 

participants the opportunity to interact with individuals with disabilities through 

community agencies and organizations.  Through the fieldwork placement, consumers of 

participating agencies are receiving inclusion-centered programming.  The underlying 

vision is to train and educate individuals on how to incorporate inclusion into their 

profession. 

 

Procedures 

 
 
 The goals and objectives of the Inclusion Certificate Program provided the 

framework for project design and development.  The development occurred in three 

phases.  The first phase consisted of the development of the advisory board, identification 

of participating agencies for the fieldwork component, and review of existing academic 

courses at SUNY Cortland to be included as support courses in the certificate program.  

The second phase focused primarily on curriculum development for the core inclusion 

course.  The final phase of project included the development of the evaluation plan for 

the certificate program.  Each phase is outlined in this chapter.  Results and completed 

curriculum are presented in Chapter Four.  

 

Phase One 

 
 The purpose of developing an advisory board was to ensure that the development 

and implementation of the Inclusion Certificate Program would reflect the philosophy of 

inclusion while meeting program goals and objectives. The goal was to develop an 
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advisory board which was inclusive in nature and from which a variety of perspectives 

would influence the program.  Individuals with and without disabilities, campus and 

community professionals, advocates and educators were the target population for the 

advisory board.  Research demonstrates the significant role integrating the disability 

perspective can have on program design and implementation. In addition to the disability 

perspective, professionals with experience in inclusion play a fundamental role in the 

development and implementation of the program.  The primary responsibility of the 

advisory board is to facilitate the development, implementation, and evaluation of the 

certificate program. 

 The second component of phase one was the identification of potential agencies 

for the fieldwork experience. This process involved a review of agency criteria identified 

by certificate programs and faculty expertise.  Once the criteria were developed, they 

were then used to evaluate the services provided by community agencies and 

organizations.  Specific areas of interest include program structure, target population, and 

program mission statement and goals.  Information gathered through the evaluation was 

then applied to the design of the fieldwork placement.   

 The final component of phase one involved the development of the list of 

acceptable support classes.  As with the fieldwork component, criteria identified through 

best practices of existing certificate programs, related literature, and faculty expertise, 

were the primary tool (University of Minnesota, University of New Hampshire, 

University of Texas).  The criteria were then used to evaluate each course offered at 

SUNY Cortland.  The in-depth review focused on the course outline, principles and 

concepts guiding the course, as well as overall course content. Some of the topics listed 
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in the identified criteria were diversity, special education, therapeutic recreation, 

inclusion, adaptive physical education, society, cultural issues, and philosophy.   

 

Phase Two 

 
 The core course, “Inclusion Across the Lives of People with Disabilities,” was 

designed to be the heart of the program.  The course will lead students through the history 

of disability, developing an understanding of disability in society, and examining 

disability in our society today.  Offered at the 400 and 500 course level as a shared 

resource course, the comprehensive curriculum will address a specific concept each 

week.  Concepts were selected based on best practices in inclusive services across the 

lifespan.  This course focused on providing a comprehensive introduction into the lives of 

individuals with disabilities. Research identifies the benefit of teaching about disabilities 

from a holistic perspective, with the inclusion of the disability perspective (Gill, 1998; 

Johnson, 2001).  In this manner, students are presented with significant issues, historical 

and current, that play a fundamental role in shaping and developing an understanding of 

disability. Learning is enhanced further through exploring disability across all aspects of 

life.  Key topics include education, recreation and leisure, work and retirement, home and 

living arrangements, relationships and friendships, health care, social service system 

issues, attitudes towards disability, physical access, spirituality, and supports.   

Throughout the core course, guest speakers are integrated to further enhance the 

learning experience.  Guest speakers range from individuals with disabilities, advocates, 

educators, and professionals in the field of disability services.  Each individual provides a 

unique and realistic perspective directly pertaining to the topic of the week.  In addition, 
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guest speakers establish connections between the students and community agencies.  

Readings, assignments, and in-class discussions further facilitate thought and 

contemplation regarding the issues being discussed.  Throughout the course, students are 

introduced to significant events in the disability rights movement, fundamental 

legislation, and pertinent research, collective forces that have worked to change the 

disability experience.  All of the information provided in the core class is in preparation 

for the fieldwork component of the certificate program.   

 Structure of the certificate program was designed to accommodate the scheduling 

needs of the target participant population.  To accommodate graduate students and 

professionals, the course was designed to be facilitated once a week for approximately 

fifteen weeks.  Course time would be in the evening.  A prime example of program 

structure is the University of Minnesota Inclusion Certificate Program, which offers its 

core course in this format.  

 

Phase Three 

 
 The ultimate goal of the certificate program is to help individuals understand the 

philosophy of inclusion and develop the skills that promote an inclusive society.  The 

comprehensive education individuals experience through the core course, support classes, 

and the fieldwork placement provide the opportunity for individuals to develop or 

enhance their understanding of disability and related issues. Therefore, an important 

aspect of the project was the development of an evaluation plan that would appropriately 

measure the program outcomes, as well as direction into program provisions. This portion 

of the project involved identification of evaluation tools to measure attitudinal and 
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behavioral change, the role of the fieldwork experience, as well as the overall 

effectiveness of the program including strengths and limitations.   

 

 

Instrumentation 

 

 The first step in instrumentation selection was to identify exactly what was being 

evaluated.  For purposes specific to this project, attitudinal and behavioral change 

amongst participants was of significant interest.  Therefore, instruments purporting to 

measure such change were considered.  Two primary forms of instrumentation were 

selected.  The following is a brief description of the use a portfolio and attitude scale to 

measure change. 

 

Portfolio 

 
 Portfolios are used throughout professional programs for a variety of reasons. For 

the inclusion certificate program, the portfolio acted as an authentic assessment of the 

participant’s educational experience.  In terms of value and purpose, portfolios have been 

identified as, “part of a process of monitoring ongoing professional growth.  Only after 

some experience do students realize how portfolios give greater self-understanding and 

are therefore effective tools for goal setting and self-directed learning”(Campbell, 

Melenyzer, Nettles, & Wyman, 2000, p.14).  Portfolios enhance the overall experience by 

helping participants maintain focus throughout the program and guide reflection.  
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Attitude Scales 

 

 The purpose of utilizing attitude scales within the certificate program is to 

measure changes in attitudes towards individuals with disabilities as a group. Attitude 

scales have been used by researchers to determine the effectiveness and develop best 

practices of inclusion (Voeltz, 1980,1982). Throughout research, as discussed in Chapter 

Two, attitudes are identified as the primary barrier to inclusion. Therefore, it is essential 

to determine the program’s effectiveness in facilitating attitudinal change towards 

individuals with disabilities. 

An appropriate form of evaluation is that of a likert-scale, which is used primarily 

for behavioral research (Issach & Michael, 1997).  The general structure of a likert-scale 

consists of a set of items for which the student responds with “varying degrees of 

intensity on a scale ranging between extremes such as agree-disagree, like-dislike or 

accept-reject”(Issach & Michael, p. 148, 1997).  The benefit of the likert-scale is its 

effectiveness to measure change, as the responses represent the opinions of the 

respondent. 

Review of the related literature resulted in two attitude assessments appropriate 

for use in evaluation of the Inclusion Certificate Program.  The Community Living 

Attitudes Scale, Mental Retardation Form (CLAS-MR) was developed to, “assess 

attitudes related to the emerging paradigm of community inclusion as well as attitudes of 

historic concern for persons with mental retardation”(Henry, Keys, Jopp, & Balcazar, 

1996, p2).  The 40-item measurement tool, presented in Appendix A, contains four sub-

categories: empowerment, exclusion, sheltering, and similarity (Henry, Keys, Jopp, & 
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Balcazar, 1996, p6).  This particular scale provides unique insight into the perspectives 

and attitudes of individuals regarding the inclusion of individuals with disabilities. The 

scale would be administered upon enrollment of the program, and at the time of 

completion.  Response comparison would reflect the influence of the curriculum on 

attitudes and perceptions.   

The second attitude assessment appropriate for the Inclusion Certificate Program 

is the Mental Retardation Attitude Inventory-Revised (Antonak & Harth, 1994).  This 

scale targets attitudes towards individuals with disabilities, specifically individuals with 

mental retardation.  The instrument consists of, “29 items that fall within four categories 

(integration-segregation, private rights, social distance, and subtle derogatory beliefs) 

designed to measure the multidimensionality of attitudes”(Krajewski & Flaherty, 2000, 

p.4).  Because the students of the Inclusion Certificate Program represent a variety of 

professional and personal experiences, it is imperative to identify the correlation between 

personal attitudes and the process of inclusion.  Please refer to Appendix B to review the 

content of the Mental Retardation Attitude Inventory-Revised scale. 

      

Budget and Funding Sources 

 

 The projected cost for the Inclusion Certificate Program was calculated using 

University protocol.  Estimated expenses include those related to the facilitation of the 

core course, cost of guest lecturers, administration of the certificate program (e.g., 

approval of fieldwork experiences, portfolio review, evaluation, etc.) and any other 

general expenses as delegated by the University.  Possible funding sources were 
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identified including the SUNY system, a proposed budget expansion for the Institute for 

Disability Studies, and a number of grants available for this type of project.   

 Thorough examination of available resources identified a variety of grants 

offering funding for disability related projects.  A complete list of grant opportunities is 

provided in Appendix C. 
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Chapter 4 

 

RESULTS 

 

 The purpose of this project was to develop an Inclusion Certificate Program to be 

implemented at the State University of New York, Cortland.  The primary goal of the 

Inclusion Certificate Program is to offer all interested students and professionals, 

regardless of field of study, an understanding of and exposure to contemporary theories 

and practices of inclusion, focusing on providing services to people with disabilities in 

naturally occurring programs and settings.  A comprehensive curriculum has been 

developed based on the review of related literature as well as the best practices of 

existing programs. 

 The result of this project is a comprehensive manual for the implementation of the 

Inclusion Certificate Program.  Written as a guide for facilitation, the manual guides 

instructors through the three phases of the program as outlined in the previous chapter.  
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INCLUSION CERTIFICATE PROGRAM 

PROGRAM PLAN 

 

Introduction and Overview of Program 

 

The purpose of the Inclusion Certificate Program is to facilitate a comprehensive 

learning experience that both educates and trains students on the philosophy and process 

of inclusion. The mission of the program is, “ to offer all interested students and 

professionals, regardless of field of study, an understanding of and exposure to 

contemporary theories and practices of inclusion, focusing on providing services to 

people with disabilities in naturally occurring programs and settings”(Institute for 

Disability Studies, SUNY Cortland, 2002).  There are six primary objectives for the 

Inclusion Certificate Program: 

1. To understand disabilities in the context of inclusive services. 

2. To demonstrate enhanced skills in inclusive service provision and 

collaboration for individuals with disabilities. 

3. To understand personal perception and attitude towards individuals with 

disabilities.  

4. To understand philosophy, need, and practice of inclusion. 

5. To gain general awareness of interacting with individuals through actual 

experience. 

6. To identify societal barriers to inclusion and how to effectively address them. 
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There are three components of the 10-credit Inclusion Certificate Program.  

·  “Inclusion across the Lives of People with Disabilities”: 
Historical and critical examination of inclusion and the 
disability experience. Focus on services provided for 
people with disabilities and implications for social 
change. 

      (Core Course, 3 credits) 

·  Supporting Coursework 
Students choose supplemental classes offering focus on 
discrimination, segregation, human services, inclusion, 
social change, and other concepts integrated throughout 
the program.  Available courses are pre-approved and 
offered across the University. 
(6 credits total) 

 

·  Fieldwork in Community Inclusion 
Students complete 25hours providing inclusive services 
for people with disabilities. Students pair up with 
community agencies to gain experiences interacting 
with people with disabilities, while developing personal 
skills that promotes inclusion. 
(Fieldwork Experience, 1 credit) 

 

The purpose, goals, and structure of each component are presented in this 

document.  Additional information geared towards enrolled students of the program is 

included in the student portfolio.  

The Inclusion Certificate Program Advisory Committee was created to ensure the 

actions of the program represents the inclusion of individuals with disabilities.  

Guidelines for development of the advisory committee are presented with focus on 

membership criteria and committee functions.  The advisory committee is separate from 

facilitation of the program, with the sole purpose of providing feedback. 

The final component of the Program Plan is a guide for evaluation of the 

Inclusion Certificate Program.  The evaluation plan was developed to measure the 
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effectiveness of the curriculum in obtaining each specific goal. The evaluation plan 

correlates expected outcomes with specific program requirements. One requirement of 

the program is for students to complete a portfolio, documenting their experiences 

throughout the entire program. The portfolio is a complete guide that students receive 

upon enrollment in the program. The portfolio serves as a method of documentation and 

evaluation for the student as well as the overall program.  Please refer to the sample 

portfolio for additional information. 

In addition to the student portfolio, an attitude assessment was included in the 

evaluation plan.  The purpose of the attitude assessment is to measure the impact the 

curriculum has on the development of positive attitudes towards individuals with 

disabilities.  A copy of the complete scale can be located in Appendix B. 

The following information was designed as a guide for the implementation of the 

Inclusion Certificate Program.  Additional information may be found within the sample 

student portfolio, which is provided separately.  
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INLCUSION CERTIFICATE PROGRAM 

 

Inclusion Across the Lives of People with Disabilities 

Core Course ~ 3 Credits 

 

 The core course, “Inclusion Across the Lives of People with Disabilities,” offers a 

historical and critical examination of inclusion.  The purpose of this course is to introduce  

students to the philosophy and process of inclusion, and to foster an understanding of the 

disability experience.  The course is structured to take students through the lifespan of 

people with disabilities, with specific focus on service provision.  The goals of the core 

course include: 

1. To gain an understanding of the philosophy and progression of inclusion. 

2. To develop a meaningful understanding of the nature of disabilities and the 

variety of services and supports available to individuals and families. 

3. To identify the process of attitude formation and the impact of personal 

attitudes on inclusion. 

4. To understand the significance of key legislation and court decisions affecting 

the lives of individuals with disabilities. 

5. To gain awareness of the disability rights movement. 

6. To apply the paradigm shift perspective to examine systems change and the 

process of social change. 
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7. To examine services provided to people with disabilities through all stages of 

life. 

8. To examine the nature of relationships and friendships for people with 

disabilities, and barriers experienced. 

9. To understand key concepts and principles including self-determination, 

normalization, individualization, and human and civil rights. 

10. To develop skills for providing services that promote natural supports and are 

strength-based. 

 

Course Structure 

 

 The core course is structured to provide 15 weeks of comprehensive inclusion 

education.  Key concepts are integrated throughout the course that provide focus on 

collaboration, person-centered planning, funding issues, and systems change. Each week 

of the curriculum focuses on a specific aspect of the lifespan, including early-childhood, 

school/education, recreation and leisure, work and retirement, home and living, 

relationships, adulthood, and healthcare.  Readings, assigned from a variety of 

publications, provide a broad overview of the weekly topics. In addition to weekly 

readings, the learning experience is enhanced each week with the inclusion of guest 

speakers. The following is a brief description of each aspect of the course. 
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Assigned and Recommended Readings 

 Throughout the core course, students will have the opportunity to read selections 

from a variety of related publications.  Readings have been chosen from scholarly 

journals, books, inclusion manuals, textbooks, and both private and public organizational 

publications.  The purpose is to introduce students to a variety of perspectives and 

experiences that are expressed in each publication.  Readings span over a period of ten 

years, demonstrating the progression of the inclusion of people with disabilities.  More 

recently, literature related to inclusion has expanded in both quantity and quality. The 

task of selecting readings for fifteen weeks was both daunting and exciting.  An 

additional list of recommended readings was created as a resource for students to further 

their education. The complete list of assigned and recommended readings is included in 

the course syllabus and student portfolio. 

 

Guest Speakers 

 The purpose of having guest speakers is to enhance the learning experience by 

integrating a variety of perspectives into the weekly discussions. Guest speakers range 

from advocates, professionals, educators, family members, and individuals with 

disabilities. Individuals with personal or professional experiences related to the weekly 

topics are key guest speakers. In addition to gaining a meaningful perspective, students 

are presented with the opportunity to begin making connections with some of the 

speakers for the fieldwork component of the program.  Possible guest speakers for the 

general course outline are identified on the following syllabus. 
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Evaluation 

 Students will be evaluated throughout the course in a variety of ways. In addition 

to the standard forms of evaluation, students are required to demonstrate comprehension 

of the key concepts and principles of inclusion through special assignments and projects.  

Descriptions of each form of evaluation are presented in the program plan, course 

syllabus, and student portfolio. 

 

Community Visit 

 Each student will choose and visit 3 community agencies serving individuals with 

disabilities.  The purpose of the site visits is to introduce students to local agencies and 

the types of services provided for people with disabilities. During each visit, students will 

learn about program operations through observation and staff interviews. The focus is to 

identify the available services for people with disabilities and to determine whether or not 

the services are inclusive.  The site visits help to prepare students for the Fieldwork 

Experience component of the program. For each site visit, students are required to write a 

one to two page double-spaced summary of their experience.   

 

“Inclusion Across the Lifespan” Project and Presentation 

 Throughout the course, students are introduced to specific aspects of the lifespan 

as they relate to the inclusion of individuals with disabilities.  Students will select one of 

the major topics to research and present to the class. Students are encouraged to choose a 

topic that is related to their area of study or profession.  The purpose of the assignment is 
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to enhance understanding of the concepts and topics discussed throughout the course, and 

to help students make connections between what they have learned and their personal 

role in inclusion.  An additional purpose is to introduce students to the wealth of literature 

that exists related to inclusion and disabilities.  Specific guidelines for the presentation 

and project are discussed in the course syllabus. 

 

Examinations and Quizzes 

 Two exams and random quizzes will evaluate students’ knowledge of the 

material.  The exams and quizzes are designed to test students’ level of understanding of 

the key concepts and topics discussed throughout the course.  Students will receive prior 

notice of the two examinations.  Quizzes will occur at random and will focus on students’ 

knowledge of the assigned readings.  All material covered on the exams and quizzes will 

come directly from class discussions, assigned readings, and guest speakers.  The purpose 

is to ensure students are gaining an understanding of inclusion, and developing the skills 

to demonstrate such knowledge.   

 

Class Participation 

 The core course meets once each week for a period of 2 ½ hours. Due to the 

nature of the course, each session will cover a great deal of material. Class attendance 

will determine what the student will gain from the experience.  Students will be evaluated 

on class participation, and therefore, are required to attend every session.  Class 

participation includes discussions, quizzes, attendance for guest speakers, and peer 
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evaluations of the class presentations.  Additional information regarding specific 

requirements may be found in the following course syllabus. 

 

Simulations 

 Throughout the course, students will participate in several simulation exercises.  

The purpose of this component is to raise awareness of what life would be like living as 

an individual with a disability. Specific methods were developed to simulate a variety of 

disabilities, both in and outside of the classroom. The simulation exercises occur 

throughout the semester, and accompany specific session topics.
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INT 4XX/5XX 
Inclusion Across the Lives of People with Disabilities 

3 credits, Fall/Spring  
Location 

Dates/Time 
 

 

INSTITUTE FOR DISABILITY STUDIES MISSION STATEMENT 
To coordinate and initiate scholarship and research in the field of disability studies, and 
to promote awareness and understanding of disability issues through the curriculum, 
service, teaching, and advocacy.  The Institute of Disability Studies seeks to provide an 
atmosphere for the discussion of issues related to disability, and to consider and develop 
models of study, learning, and inquiry. 
 
INCLUSION CERTIFICATE PROGRAM VISION 
We will have an enlightened society that knows how to include all people, regardless of 
ability level, in its communities.  We will build on the strengths of each and every 
community member, not focus on their “problems.”  We will know how to communicate 
with respect with and about our fellow human beings whether they have a disability or 
not, and whether that disability is significant or not.  We will use “special” programs only 
as needed and only in areas where benefit bas been documented. 
 
COURSE DESCRIPTION 
A historical and critical examination of inclusion and the disability experience.  Focus on 
services provided for people with disabilities and implications for social change. 
 
Key concepts integrated throughout: 
�  Collaboration 
�  Planning processes that are person-centered (MAPS, IFSP, IEP, IRP, ITP etc.) 
�  Funding issues 
�  Systems change 
 
Key principles that guide the course: 
�  Self-determination 
�  Normalization 
�  Individualization 
�  Human and civil rights 
�  Capacity or strength-based  
�  Natural supports 
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COURSE GOALS 
1. To gain an understanding of the philosophy and progression of inclusion. 
2. To develop a meaningful understanding of the nature of disabilities and the variety of 

services and supports available to individuals and families. 
3. To identify the process of attitude formation and the impact of personal attitudes on 

inclusion. 
4. To understand the significance of key legislation and court decisions affecting the 

lives of individuals with disabilities. 
5. To gain awareness of the disability rights movement. 
6. To apply the paradigm shift perspective to examine systems change and the process 

of social change. 
7. To examine services provided to people with disabilities through all stages of life. 
8. To examine the nature of relationships and friendships for people with disabilities, 

and barriers experienced. 
9. To understand key concepts and principles including self-determination, 

normalization, individualization, and human and civil rights. 
10. To develop skills for providing services that promotes natural supports and is 

strength-based. 
 
 
REQUIRED READINGS 
Course Packet (available at the SUNY Cortland Bookstore) 
 
IMPACT~ Institute on Community Integration, University of Minnesota 
 
Nisbet, J. & Hagner, D. (2000) Part of the community: Strategies for including everyone.  
 Baltimore; Brookes Publishing 
 
 
EVALUATION 
Community Visits  20% 
Project & Presentation 25% 
Exam I    20% 
Exam II (Final)  25% 
Class Participation  10% 
 
Community Visits 
You will choose and visit 3 community agencies serving individuals with disabilities.  
The purpose of the site visits are to introduce you to local agencies and the types of 
services provided for people with disabilities.  During each visit, you will gain an 
understanding of the agency through observation and interviews with staff.  The focus is 
to identify available services for people with disabilities and to determine whether or not 
the services are inclusive.  The site visits help to prepare you for your Fieldwork 
Experience that you will complete after this course. 
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Assignment 
For each site visit prepare a one to two page double-spaced summary of your experience.  
Your report should include a description of the agency, services provided, population 
served, and whether or not the services were inclusive.  Integrate key concepts and 
principles discussed in class as they relate to your particular experiences.  
To assist you in writing the report, collect any available agency information during your 
site visit.  This may be in the form of publications, pamphlets, interview questions and 
responses, or fliers. Include agency publications in the Resource section of your student 
portfolio. 
 
All site visits must be completed by Week # 12.  Written report is due within one week of 
the site visit.  You are only allowed to turn in one site visit report each week, so plan your 
visits carefully throughout the semester to have all three completed by Week 12.  
Appropriate agencies for the site visit will be discussed in the beginning of the semester. 
 
“Inclusion Across the Lifespan” Project & Presentation 
Throughout the course, you will be introduced to specific aspects of the lifespan as they 
relate to the inclusion of individuals with disabilities.  For this assignment, you will be 
choosing one of the major topics discussed to research and present to the class.  You are 
encouraged to select a topic as it relates to your specific area of study and/or professional 
field.  In doing so, you will be researching your role in the inclusion process.  
 
Exams and Quizzes 
There will be two exams, and five random quizzes.  You will be tested on the material 
presented in the assigned readings, guest speakers, and peer presentations. Make-up 
quizzes and exams require approval from faculty. 
 
Class Participation 
Your attendance at each class session is important! Because we meet only 1/week, we 
will be learning a great deal of information each week! You have the opportunity to earn 
and lose credit throughout class participation.  Participation includes attendance, class 
discussions, quizzes, guest speakers, and peer evaluations of the presentations.   
 
Simulations 
Throughout the semester you will have the opportunity to “experience” a variety of 
disabilities. Structured simulations occur both in and outside of the classroom to enhance 
your awareness of many of the challenges that accompany the presence of a disability. 
You are required to participate in the simulations and reflection discussions that follow 
each exercise.   
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COURSE CALENDAR: 

Week Topic Readings Guest Speaker 

1 Attitudes; person-first; inclusion 

concepts 

·  In-class handouts 

·  Hutchison & McGill-Ch 5 

·  Bullock & Mahon- Ch 5 

Faculty; self-

advocates 

2 Systems; history; paradigm shifts; 

laws 

·  In-class handouts 

·  Impact v5(4)1992; v9(1)1995 

·  Ragged Edge 2002(1) 

·  Nisbet & Hagner- Ch 2 

Faculty 

3 Early childhood and inclusion 

(IFSP, early intervention, parents 

as advocates) 

·  Nisbet & Hagner- Ch 3-4 

·  Falvey, et al- All my life’s a circle 

 

Emily Kudela 

4 School/Education 

ASSIGN PROJECT TOPICS/ 

PRESENTATION DATES 

·  Impact v9(2)1996; v16(1,3)2003 

·  Impact v13(1)2000 

·  Nisbet & Hagner- Ch 5-6 

Sue Lehr,  

Janet Duncan,  

Diane Craft 

5 Recreation and leisure ·  Impact v4(4)1991;v16(2)2003 

·  Dattilo- Ch 11 

·  Anderson & Kress- Ch 1-2 

Lynn Anderson, 

Vicki Wilkins,  

Susan Wilson 

6 Work and retirement ·  Impact v15(1)2002; v12(1)1999; 

v10(4)1998;v6(3)1993 

·  Nisbet & Hagner- Ch 8 

Susan Wilson,  

Janet Duncan 

*PRESENTATIONS 

7 Home and living arrangements ·  Impact v8(4)1995; v3(1)1990 

·  Nisbet & Hagner- Ch 7 

·  Sue Lehr- Wrap-around services 

Sue Lehr 

*PRESENTATIONS 
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8 Relationships and friendships ·  Impact v10(3)1997;v11(1)1998 

·  TASH v28(7/8)2002 

·  Mount- Circle of friends 

·  Linda Heyne- Ch 7 “Friendship” 

·  Hutchison & McGill- Ch 6 

Lynn Anderson, Sue 

Lehr, Janet Duncan 

*PRESENTATIONS 

9 Self-determination ·  Impact v12(4)1999; v6(4)1993; 

v8(3)1995; v7(1)1994 

·  Hutchison & McGill-Ch 8 

·  Nirje (1999) 

Anne Hunt,  

Fran Pizzola 

*PRESENTATIONS 

10 Health care, medical system, social 

service system issues 

·  Impact: v18(1)2005; v13(2)2000 

·  Walsh article 

*PRESENTATIONS 

11 Challenging behaviors and positive 

responses 

·  Impact: v4(1)1991; v14(1)2001 

·  Stancliffe article 

·  Bradley (2001) article 

Sue Lehr, Janet 

Duncan 

*PRESENTATIONS 

12 Physical access ·  Dattilo- Ch 10 Lynn Anderson, 

Vicki Wilkins,  

Tim Davis 

*PRESENTATIONS 

13 Supports, accommodations, 

adaptive equipment, assistive 

technology 

·  Hutchison & McGill Ch 10 

·  Anderson & Kress- Ch 4 

·  Bullock & Mahon- Ch 13 

·  Schleien, Meyer, Heyne & Brandt- 

Ch 7 

·  Person-Centered Planning  

Carol Tyler 

14 Spirituality and religion ·  Impact v14(3)2001 Don Wilcox,  

Syracuse Disability 

Ministry 

15 Applying the inclusion process- 

case scenarios, Final words 

·  Case Scenerios 

·  Bullock & Mahon- Ch 17 

 



 

 

73 

 

 
 

University Policy on Accommodations: SUNY Cortland is committed to upholding and maintaining all 

aspects of the Americans with Disabilities Act of 1990 (ADA) and Section 50 of the Rehabilitation Act of 

1973.  If you are a student with a disability and wish to request accommodations, please contact the Office 

of Disability Services located in B-40 Van Huesen Hall.  Because many accommodations require early 

planning, requests for accommodations will be reviewed in a timely manner to determine their 

appropriateness to this setting. 

 

University Policy on Academic Integrity: The College is an academic community which values academic 

integrity and takes seriously its responsibilities for upholding academic honesty.  All members of the 

academic community have an obligation to uphold high intellectual and ethical standards.  For more 

information on academic integrity and academic dishonesty, please refer to the College Handbook, the 

College Catalog, the Code of Student Conduct and Related Policies. 
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��$&��.:	

-:  ���	&����%$���	"&��	�����	��	���	���&(��,	
�(���	��� ,&�(	��	,&�$%��	���	
6���,&('	��&��	6���6�$�&4�:	

0: ���	&����%$���	"&��	��$&�&����	��	�;�'&���&��	��	�� �	$%�����	6���,&('	��&��	
��,	�;6����	���	&���%��$�	��	�%�	&�,&4&,%��	�����	�� 	���	��&��:	

1: ���	&����%$���	"&��	&,���&�.	��,	,&�$%��	���	'�>��	 ��(&����&��	&�	���	
�&��)&�&�.	�&(���	?�4�'���:	

!:  ���	&����%$���	"&��	��$&�&����	��	�;�'&���&��	��	�� �	'���	��$���	��(&����&��	
C
�
=	���
=	��$:D	��,	,����'&��	���	����$�&4�����:	
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2: ���	&����%$���	"&��	$����	���	����&��	).	)�&�(&�(	� ��	��$%�	��	���	$%�����	
����	��,	�����'���	��	&�,&4&,%���	&�	��$&��.=	"&��	� '6���&�	��	���	$���(��	
����	���	��&��	�$$%��&�(:	

	
?����&���	/	���6����&��?����&���	/	���6����&��?����&���	/	���6����&��?����&���	/	���6����&��	 			

·  ��"��86�&��	6��������&��	��	'�&�	��6&$�	��,	�6�$&�&$	&� ���'��&��	
·  
��&(��,	���,&�(�B�����	
��,�%��	

·  <�.	��(&����&��	,��$�&6�&���	
·  ���8&���&�%�&����&F��&��	G	��"	
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�������	�
����������	�
����������	�
����������	�
���	 			
				

����.	��&�,���,	��,	��$�%�&������.	��&�,���,	��,	��$�%�&������.	��&�,���,	��,	��$�%�&������.	��&�,���,	��,	��$�%�&��	 			
				

��&��	���$�&6�&����&��	���$�&6�&����&��	���$�&6�&����&��	���$�&6�&��	 			
				 ���	��$%�	��	��&�	����&��	&�	��	����.	$�&�,���,	�� ,	&�$�%�&��:		��&�	����&��	
'��#�	���	)�(&��&�(	��	�;�'&�&�(	&�$�%�&��	�$����	� ��	�&4��	��	6��6��	"&��	,&��)&�&�&��:		
<�.	��6&$�	"&��	)�	&����,%$�,	&�$�%,&�(	���	6��$���	 ��	����.	&����4���&��	��,	�%66����	
���	.�%�(	$�&�,���	"&��	,&��)&�&�&��:		��	"&��	����	 �;�'&��	���	����	��	���	6������	
,%�&�(	��&�	6����	��	���	�&���6��:	
	
�)>�$�&4��	�)>�$�&4��	�)>�$�&4��	�)>�$�&4��		 			

·  ��	,&�$%��	���	���&(��,	���,&�(�	���'	�&�)��	/	
�(�� �	C��6�	081D	
·  ��	&,���&�.	���	6��$���	��,	$����$���&��&$�	��	����. 	&����4���&��	
·  ��	,&�$%��	���	���4&$��	��,	�%66����	�4�&��)��	��	��� &��	��'&�&��	��	.�%�(	

$�&�,���	"&��	,&��)&�&�&��	
·  ��	�;�'&��	���	����	��	���	6������	��	$���(&4���=	�,4 �$����=	��	���)����	
·  ��	$����$�&4��.	)��&�����'	��,	,�4���6	"�.�	��	&'6��4 �	%6��	���	���4&$��	

�4�&��)��	���	���	$�&�,���	��,	���&�	��'&�&��	
				

��&(��,	���,&�(�
��&(��,	���,&�(�
��&(��,	���,&�(�
��&(��,	���,&�(�	 			

·  �&�)��	/	
�(���+	��6�	081	
				
�����	
��,�%�������	
��,�%�������	
��,�%�������	
��,�%��	 			

·  ��
	
 
?����,�?����,�?����,�?����,�	 			

 : ���	&����%$���	"&��	&,���&�.	��,	,&�$%��	���	���%�� 	��	���4&$��	�4�&��)��	���	
.�%�(	$�&�,���	&�$�%,&�(	)���	��$&��	��,	�,%$��&��� �	6��(��'�:	

-:  ���	&����%$���	"&��	�����	��	���	�&�)��	/	
�(���	��6� 	081	���	,&�$%��&��	
(��%6�	��	&�$�%�&4�	6��(��'�	���	.�%�(	$�&�,���	"&��	 ,&��)&�&�&��:	

0: ���	&����%$���	"&��	,&�$%��	���	�.6��	��,	6��$�����	 ��	����.	&����4���&��	
6��(��'�:	

1: ���	&����%$���	"&��	��$&�&����	�	,&�$%��&��	�)�%�	� ��	����	��	6������	��	
�,4�$����:	

!:  ���	&����%$���	"&��	,&�$%��	���	�&4�	$�''��	���,)�� $#�	��	&�$�%�&4�	
$�''%�&�&��	��	&,���&�&�,	&�	��6	0	��	
�(���	/	�&�)�� :	

2: ���	&����%$���	"&��	6������	���	����8��,&4&,%��&F�,	 ��'&�.	�%66���	����:	
3: ���	&����%$���	"&��	���(��	���	����	��	���	$�''%�&� .	��,	���	6������&�����	

��	6��'���	$���(�	"&��&�	&�$�%�&4�	���4&$��	���	.�%� (	$�&�,���:	
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5: A%���	�6��#��	C�'&�.	<%,���D	"&��	�����	6�������	��,	 6������&����	
�;6��&��$��	6��'��&�(	&�$�%�&��	���	$�&�,���	"&��	,&� �)&�&�&��	��,	���&�	
��'&�&��:	

7: A%���	�6��#��	"&��	����	@%���&���	��,	,&�$%��&��	"&� �	$����	��	��,	����&��:	
	
?����&���	/	���6����&��?����&���	/	���6����&��?����&���	/	���6����&��?����&���	/	���6����&��	 			

·  
��&(��,	���,&�(�	
·  ��4&�"	��,	$�����	,&�$%��&��	@%���&���	��,	�����	�� �'	
�(���	/	

�&�)��	��6�	081	
·  ��4&��	�'&�.	<%,���	��	(%���	�6��#��	��	����.	$�&�,� ��,	��,	&�$�%�&��	
·  ������	6�"��86�&��	6��������&��	"&��	���	�����"&�(	#�. 	$��$�6��+	

·  ����.	&����4���&��B�6�$&��&���	
·  ��$�%�&4�	����.	$�&�,���,	6��(��'�	
·  ��''��	)���&���	
·  ����&)��	���%�&���	
·  ����	��	���	$�''%�&�.	/	6������&�����	
·  ����	��	��'&�.	��	�,4�$����	��	���)����	
·  �;�'&��	���	�6�&���	��'&�&��	��$�	
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�������	�����������	�����������	�����������	����	 			
				

�,%$��&��	��,	��$�%�&���,%$��&��	��,	��$�%�&���,%$��&��	��,	��$�%�&���,%$��&��	��,	��$�%�&��	 			
				
��&��	���$�&6�&����&��	���$�&6�&����&��	���$�&6�&����&��	���$�&6�&��	 			
	 ��&�	����&��	6&$#�	%6	"����	���	6��4&�%�	���	����	��� 8	�,%$��&��	���	6��6��	"&��	
,&��)&�&�&��:		��$�%�&��	&�	���	�$�����	���	)���	�	� ��8��6&$	���	.����=	(�&�&�(	���&����	
������&��	"&��	&���(���&��:		��&�	����&��	"&��	�;�'& ��	���	6��$���	��	&�$�%�&��	&�	���	
�$�����=	,����'&��	���	����$�&4�����	��	���	�������	 ��%�	���=	��,	&,���&�.	)���	6��$�&$��	
���	�%�%��	&�$�%�&��:	��	��&�	����&��=	"�	"&��	&����, %$�	�"�	������,	6������&���=	���	�&��,	
��	�6�$&��	�,%$��&��=	��,	
,�6��,	��.�&$��	�,%$��&�� :	��	�,,&�&��=	���	��(&����&��	
���6���&)��	���	&���%��$&�(	&�$�%�&4�	�,%$��&��	"&�� 	)�	&,���&�&�,	��,	,&�$%���,:		��	��&�	
����&��=	6���&$%���	������&��	&�	(&4��	��	���	�%66���� 	�4�&��)��	���	��%,����	��,	���	
��$&�&������	&�	���	&�$�%�&4�	$�������':	
	
�)>�$�&4���)>�$�&4���)>�$�&4���)>�$�&4��	 			

·  ��	�;�'&��	���	�&����.	��,	6��$���	��	&�$�%�&4�	�,%$ ��&��	
·  ��	&,���&�.	��,	%�,������,	���	��"�	��,	��(&����&�� 	
·  ��	&,���&�.	)���&���	��	�%$$����%�	&�$�%�&4�	$����� ��'�	
·  ��	�;�'&��	���	$����	��	�%66���	��,	�66��&�&��	��	&�$� %�&4�	�,%$��&��	
·  ��	,&�$%��	&'6�&$��&���	���	&�$�%�&4�	�,%$��&��	
·  ��	%�,������,	���	����	��	�6�$&��	�,%$��&��	��,	
,�6 ��,	��.�&$��	

�,%$��&��	
				

��&(��,	���,&�(�
��&(��,	���,&�(�
��&(��,	���,&�(�
��&(��,	���,&�(�	 			

·  �'6�$�	47C-D 772E	4 2C =0D-990E	4 0C D-999	
·  �&�)��	/	
�(���+	��6�	!82	

				
�����	
��,�%�������	
��,�%�������	
��,�%�������	
��,�%��	 			

·  ��
	
				
?����,�?����,�?����,�?����,�	 			

 : ���	&����%$���	"&��	6������	���	�&����.	��	&�$�%�&�� 	&�	���	�$�����	��,	
$�'6���	���	'����,�	��	'�&������'&�(=	&���(���&��=	��, 	&�$�%�&��:	

-:  ���	&����%$���	"&��	&,���&�.	���	��"�	��,	��(%���&� ��	��,	"���	���.	'���	
���	&�$�%�&4�	�,%$��&��:	

0: ���	&����%$���	"&��	��$&�&����	��	�6��	,&�$%��&��	�� (��,&�(	6�������	��	
6������&����	�;6��&��$��	"&��	&�$�%�&��:	

1: ���	&����%$���	"&��	��$&�&����	��	�;�'&���&��	��	�� �	)���&���	��	&�$�%�&��	
"&��	��$%�	��	�4�&��)��	�%66����=	���&�&�(	��,	�,%$�� &��=	��,	���	����	�	
6�������	)��&��	&�	&�$�%�&��	'�.	��4�	��	�%$$����%�	 &�$�%�&��:	
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!:  ���	&����%$���	"&��	�;6����	���	)����&��	��	&�$�%�&� �	���	6��6��	"&��	��,	
"&���%�	,&��)&�&�&��=	&�$�%,&�(	��$&��	&�����$�&��=	6��&�&4�	���&�%,�	
,�4���6'���=	%�,������,&�(	��	�%'��	,&������$��	��,	� )&�&�&��=	
&,���&�&$��&��	��	�&'&���&�&��	�'��(��	6����	"&��	�� ,	"&���%�	,&��)&�&�&��:	

2: A%���	�6��#���	"&��	6��4&,�	&��&(��	&���	���	&�$�%�&4 �	$�������'	���'	�	
4��&��.	��	6���6�$�&4��=	��,	��$&�&����	(��%6	,&�$%��&� ��:	

3: ���	&����%$���	"&��	��$&�&����	,&�$%��&��	��	���	�; �'6���	6��4&,�,	&�	���	
���&(��,	���,&�(�:	

5: ���	&����%$���	"&��	$����	���	����&��	).	��$%�&�(	� �	���6�	���	�%$$����%�	
&�$�%�&��	&�	���	�$�����=	����	��	���$����=	�,'&�&�� ���&��=	6������=	��,	
�,4�$����:	

				

?����&���	/	���6����&��?����&���	/	���6����&��?����&���	/	���6����&��?����&���	/	���6����&��	 			
·  
��&(��,	���,&�(�	

·  ��4&�"	���&(��,	���,&�(�	��,	6��6���	�����=	,&�$%��&� �	@%���&���	/	
6�"��86�&��	6��������&��	

·  ��4&��	&�,&4&,%���	"&��	�;6��&��$�	&�	&�$�%�&4�	�,%$��&��	��	(%���	�6��#���E	
��.	��	&�4&��	�	4��&��.	��	�;6��&��$��	

·  ����&)��	(%���	�6��#���	'�.	&�$�%,�+	
·  �%�	����	
·  H����	�%�$��	
·  �&���	�����	
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�������	�����������	�����������	�����������	����	 			
				

��$�%�&��	��,	��$����&��	/	��&�%����$�%�&��	��,	��$����&��	/	��&�%����$�%�&��	��,	��$����&��	/	��&�%����$�%�&��	��,	��$����&��	/	��&�%��	 			
				
				
��&��	���$�&6�&����&��	���$�&6�&����&��	���$�&6�&����&��	���$�&6�&��	 			
				 ��&�	����&��	��$%���	��	���	)����&�	��,	�&(�&�&$�� $�	��	��$����&��	��,	��&�%��	
��,	�%�	�4�����	@%��&�.	��	�&��:		��	"&��	�;6����	��� 	���%��	��	���	��$����&��	��,	��&�%��	
�66���%�&�&��	�4�&��)��	���	6��6��	"&��	,&��)&�&�&��:		� �	��&�	����&��	"�	"&��	&,���&�.	���	
)���&���	��	&�$�%�&4�	��$����&��	�$�&4&�&��=	���	��� �	��	���4&$�	6��4&,���=	��,	���	�6�$&�&$	
��4���	��	&�$�%�&��	"&��&�	��$����&����	�(��$.:	���	 �&��,	��	�����6�%�&$	��$����&��	"&��	
����	)�	�&(��&(���,	��	���	6������&����	6��'����	��	& �$�%�&4�	��$����&��:	
	
�)>�$�&4���)>�$�&4���)>�$�&4���)>�$�&4��	 			

·  ��	&,���&�.	���	)����&��	��	��$����&��	��,	��&�%��	 	
·  ��	&,���&�.	���	@%��&�.	��	�&��	6�&�$&6��	
·  ��	&,���&�.	���	)���&���	��	��$����&��	��,	��&�%��	 6���&$&6��&��	
·  ��	&,���&�.	���	����	��	��$����&��	��,	��&�%��	&�	� �$&�&���&�(	�%��	&�$�%�&��	
·  ��	&,���&�.	���	�%66����=	���&�&�(=	��,	�,%$��&��	�4�&� �)��	��	���&��	��	

�(��$.	)�$�'�	&�$�%�&4�	
·  ��	�;�'&��	���	�&��,	��	�����6�%�&$	��$����&��	

	

��&(��,	���,&�(�
��&(��,	���,&�(�
��&(��,	���,&�(�
��&(��,	���,&�(�	 			

·  �'6�$�	4C1D 77 E	4 2C-D-990	
·  ����&��+	��6	  	
·  
�,�����	/	<����+	��6�	 8-	

				
�����	
��,�%�������	
��,�%�������	
��,�%�������	
��,�%��	 			

·  
$$���&)&�&�.	��(%���&���	
·  
$$�''�,��&���BA%&,��&���	
·  ����%�$��	

				
?����,�?����,�?����,�?����,�	 			

 : ���	&����%$���	"&��	,&�$%��	���	6�&�$&6��	��	@%��&�.	 ��	�&��	��,	&��	�����&��	��	
&�$�%�&��	��,	��$����&��:	

-:  ���	&����%$���	"&��	,��&��	��,	,&�$%��	��$����&��	� �,	��&�%��:	
0: ���	&����%$���	"&��	�;�'&��	���	(������	6���&$&6��&�� 	6�������	��	6��6��	

"&��	,&��)&�&�&��	��,	)���&���E	"&��	�6�$&�&$	��$%�	� �	���	����	��	$���(&4���=	
��'&�&��=	��,	���4&$�	6��4&,���:	

1: ���	&����%$���	"&��	,&�$%��	���	6�������	��,	��$&��� �	)����&��	��	&�$�%�&4�	
��$����&��:	
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!:  ���	&����%$���	"&��	,&�$%��	���	&��%�	��	�$$�''�,�� &���=	�,�6���&���=	��,	
�����	�%66����:	

2: ���	&����%$���	"&��	,&�$%��	���	$��$�6��	��	$��&$�=	 ���"=	����8,����'&���&��=	
��,	���	,�4���6'���	��	��$&��=	$�(�&�&4�=	��,	6�.�&$��	 �����(��	��,	�#&���:	

3: ���	&����%$���	"&��	�;�'&��	��$����&��	��,	��&�%��	 ���4&$��	��	��$&�&������	��	
��$&��	&�$�%�&��:	

5: ���	&����%$���	"&��	,&�$%��	���	&'6�$�	��	'��#��&�(=	 �����=	��,	�$$���&)&�&�.:	
7: ���	&����%$���	"&��	��$&�&����	$����	,&�$%��&��	)�� �,	��	�$����&��	��	

$�''%�&�.	��$����&��	�(��$&��:	
 9:  A%���	�6��#���	"&��	�����	6�������	��,	6������&����	�; 6��&��$��	"&��	

&�$�%�&4�	��$����&��	��,	��&�%��:	
  :  �����%$���	"&��	,&�$%��	���	6��$���	��	�$$�''�,��&�� �	��,	&�$�%�&4�	

6��(��'�	"&��	��$%�	��	���	6�����	��	�	�&'�:	
	
	
?����&���	/	���6����&��?����&���	/	���6����&��?����&���	/	���6����&��?����&���	/	���6����&��	 			

·  
��&(��,	���,&�(�	
·  ��4&�"	���&(��,	���,&�(�	��,	,�4���6	6�"��86�&��	6���� ����&��	)���,	

��	'����&��	$�4���,	&�	����&��	��6  	
·  �����	���,�%��	

·  
$$���&)&�&�.	��(%���&���	
·  
$$�''�,��&���BA%&,��&���	
·  ����%�$��	

·  A%���	�6��#���	
·  ����8	�.��	
�,�����=	�&$#&	�&�#&��=	�%���	�&����	
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�������	��I�������	��I�������	��I�������	��I	 			
				

�'6��.'���	��,	���&��'����'6��.'���	��,	���&��'����'6��.'���	��,	���&��'����'6��.'���	��,	���&��'���	 			
				
				
��&��	���$�&6�&����&��	���$�&6�&����&��	���$�&6�&����&��	���$�&6�&��	 			
				 ��&�	����&��	�;�'&���	���	�66���%�&�&��	���	�'6��.'�� �	��,	���&��'���	���	
6��6��	"&��	,&��)&�&�&��:	���	'�&�	�����	��	&�������	& �$�%,�	�'6��.'���	�66���%�&�&��=	
���	����	��	��,����	��(%���&���=	)���&���	��	�'6��.'� ��	��,	���&��'���:		<�.	��6&$�	
&���(����,	����%(��%�	��&�	����&��	&�$�%,�	,&�$�&'& ���&��=	�$$���&)&�&�.=	�%'��	�&(���=	
��,	@%��&�.	��	�&��:	
	
�)>�$�&4���)>�$�&4���)>�$�&4���)>�$�&4��	 			

·  ��	%�,������,	���	)����&��	��,	&'6�����$�	��	�'6��.'� ��	���	6��6��	"&��	
,&��)&�&�&��	

·  ��	&,���&�.	)���&���	��	�'6��.'���	
·  ��	(�&�	���	,&��)&�&�.	6���6�$�&4�	���'	(%���	�6��#��� 	��,	�,4�$����	
·  ��	,&�$%��	���&(��,	���,&�(	
·  ��	%�,������,	���	����	��	��,����	��(%���&���	
·  ��	&,���&�.	&'6�&$��&���	���	�%�%��	$���(�	

				

��&(��,	���,&�(�
��&(��,	���,&�(�
��&(��,	���,&�(�
��&(��,	���,&�(�	 			

·  �'6�$�	4 !C D-99-E	4 -C D 777E	4 9C1D 775E	42C0D 770	
·  �&�)��	/	
�(���+	��	5	
·  ?����	���&$��	
·  ���,,�$#	���&$��	

				
�����	
��,�%�������	
��,�%�������	
��,�%�������	
��,�%��	 			

·  ��
	
				
?����,�?����,�?����,�?����,�	 			

 : ���	&����%$���	"&��	&����,%$�	�.6&$��	�'6��.'���	6���� ���	/	����&��&$�	��	
6��6��	"&��	,&��)&�&�&��	

-:  ���	&����%$���	"&��	6������	��,����	��(&����&��	��,	 �'6��.'���	��(%���&���	
��,	��$&�&����	�	$����	,&�$%��&��	��	&��	����$�&4�� ���	

0: ���	&����%$���	"&��	6������	�'6��.'���	�66���%�&�&��	�� ,	)���&���	
1: ���	(%���	�6��#��	"&��	��6������	���	,&��)&�&�.	6���6�$ �&4�	��,	,&�$%��	���	

4��%�	��,	)����&��	��	�'6��.'���	���	6��6��	"&��	,&��) &�&�&��	
!:  ���	&����%$���	"&��	,&�$%��	���	����	��	&�$�%�&4�	� '6��.'���	&�	���	�4�����	

�����&�&��	��	��	&�$�%�&4�	��$&��.	
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2: ���	&����%$���	"&��	,&�$%��	�.6&$��	���&��'���	���	6� �6��	"&��	,&��)&�&�&��=	��,	
���	��$#	��	�66���%�&�&��=	)����&��=	��,	�%66����	�4�&� �)��	

3: ���	&����%$���	"&��	&���(����	���	@%��&�.	��	�&��	6� &�$&6��	��,	���	����	
�'6��.'���	��,	���&��'���	��4�	���	6��6��	"&��	,&��)&� &�&��	

5: ���	&����%$���	"&��	��$&�&����	(��%6	,&�$%��&��	��	� ��	����	��$&��.	6��.�	&�	
6��4&,&�(	�'6��.'���	�66���%�&�&��	���	6��6��	"&��	,&��)& �&�&��8	��$%�	��	
6��$�&4�,	�)&�&�&��	��,	�#&���	��,	"���	�;�$��.	���, �	��	$���(�:	

7: ���	&����%$���	"&��	,&�$%��	���	���&(��,	���,&�(�		
 9:  ���	&����%$���	"&��	��,	���	����&��	"&��	��$%�	��	" ���	�;�$��.	���,�	��	

$���(�	"&��&�	��$&��.	&�	��,��	��	&'6��4�	���	�'6��.' ���	��,	���&��'���	
�66���%�&�&��	���	6��6��	"&��	,&��)&�&�&��	

	
?����&���	/	���6����&��?����&���	/	���6����&��?����&���	/	���6����&��?����&���	/	���6����&��	 			

·  ����,&����	(%���	�6��#���	
·  �%���	�&����=	����	
·  H����	�%�$��	
·  
$$���	��	��,�6��,��$�	
·  H?	?%���.	������	

·  ��"��86�&��	6��������&��	"&��	'�>��	��6&$�	��	&,���&�& �,	&�	?����,�	
·  
��&(��,	���,&�(�	

·  ��4&�"	���&(��,	���,&�(�	��,	���'%����	,&�$%��&��	@ %���&���	
·  ���6���	@%&F	��	���&(��,	���,&�(�	��	)�	$�'6����,	��	 )�(&��&�(	��	����&��	
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�������	������������	������������	������������	�����	 			

 

�'�	��,	�&4&�(	
����(�'����
�'�	��,	�&4&�(	
����(�'����
�'�	��,	�&4&�(	
����(�'����
�'�	��,	�&4&�(	
����(�'����	 			

				
				

��&��	���$�&6�&����&��	���$�&6�&����&��	���$�&6�&����&��	���$�&6�&��	 			
				 ���	��$%�	��	��&�	����&��	&�	��	,�4���6&�(	��	%�,�� ����,&�(	��	���	�&����.���	��	
&�,&4&,%���	"&��	,&��)&�&�&��:		��	&�	&'6������	���	� �%,����	��	&,���&�.	���	�.6��	��	�&4&�(	
�����(�'����	���	6��6��	"&��	,&��)&�&�&��=	��,	���	)�� ��&��	��,	�����&$�&���	��	��$�	
��4&���'���:		���	,&��$�	$�������&��	)��"���	�&4&�(	 �����(�'����	��,	�4�����	@%��&�.	
��	�&��	"&��	)�	�;�'&��,:		A%���	�6��#���	$��	�����	& ��&(��	&���	�,4�$�$.	��,	�%66���	
6��(��'�	6��'��&�(	&�,�6��,���	�&4&�(	���	6��6��	"&��	,& ��)&�&�&��:	
	
�)>�$�&4���)>�$�&4���)>�$�&4���)>�$�&4��	 			

·  ��	%�,������,	�6�$&�&$	�.6��	��	�&4&�(	�����(�'����	� �,	�6�&���	
·  ��	&,���&�.	���	)����&��	��,	�&'&���&���	��	��$�	�& 4&�(	��4&���'���	
·  ��	%�,������,	���	&'6�$�	���	�&4&�(	��4&���'���	���	 ��	@%��&�.	��	�&��	
·  ��	,&�$%��	&�,�6��,���	�&4&�(	6��(��'�	��,	�%66����	
·  ��	�;�'&��	���	����	��	���	$�''%�&�.	
·  ��	(�&�	���	,&��)&�&�.	6���6�$�&4�	��	��'�	��,	�&4&�( 	�����(�'����	

				

��&(��,	���,&�(�
��&(��,	���,&�(�
��&(��,	���,&�(�
��&(��,	���,&�(�	 			

·  �'6�$�	45C1D 77!E	40C D 779	
·  �&�)��	/	
�(���+	��	3	
·  �%�	����+	���68���%�,	

				
�����	
��,�%�������	
��,�%�������	
��,�%�������	
��,�%��	 			

·  ��
	
				
?����,�?����,�?����,�?����,�	 			

 : ���	&����%$���	"&��	&,���&�.	���	4��&�%�	�&4&�(	��� ��(�'����	���	6��6��	"&��	
,&��)&�&�&��=	��,	�;�'&��	���	���%��	��	��$�	C(��%6	� �'��=	&���&�%�&���=	
���&���,	�&4&�(=	���(	���'	$���=	���&,���&��	�����'�� �	$������D:	

-:  ���	&����%$���	"&��	&���(����	���	$��$�6�	��	@%��&� .	��	�&��	&���	���	
�;�'&���&��	��	4��&�%�	�����(�'����:	

0: ���	&����%$���	"&��	,&�$%��	���	6��$���	��	����$�&�( 	�&4&�(	�����(�'����	"&��	
��$%�	��	�;6�����=	��$�����.	�%66����=	��,	$�''%�&�.	� 6�&���:	

1: ���	&����%$���	"&��	�;�'&��	���	����	��	�&4&�(	���� �(�'����	��	��$&��=	
$�(�&�&4�=	��,	6�.�&$��	,�4���6'���	��,	"���	)�&�(:	
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!:  ���	&����%$���	"&��	,&�$%��	&�,�6��,���	�&4&�(	��,	" �.�	�	$�''%�&�.	$��	
6��'���	��&�	6��$�&$�	���	6��6��	"&��	,&��)&�&�&��:	

2: ���	&����%$���	"&��	,&�$%��	���	)����&�	��,	4��%�	� �	&�,�6��,���	�&4&�(	
��4&���'����=	��$�����.	�%66����=	��,	4��%�	��	)�&�(	�	 '�')��	��	���	
$�''%�&�.:	

3: A%���	�6��#���	"&��	&���(����	���	,&��)&�&�.	�;6��&�� $�=	�,4�$�$.=	��,	&��&(��	
&���	���4&$��	��,	6��(��'�	����	6��'���	&�,�6��,���	�& 4&�(:	

5: ���	&����%$���	"&��	��$&�&����	(��%6	,&�$%��&��	)��� ,	��	���	���&(��,	
���,&�(�=	��,	��$%�	��	������(&��	���	$���(�:	

	
?����&���	/	���6����&��?����&���	/	���6����&��?����&���	/	���6����&��?����&���	/	���6����&��	 			

·  ����,&����	(%���	�6��#���		
·  
$$���	��	��,�6��,��$�	
·  �%�	����	

·  
��&(��,	���,&�(�	
·  ��4&�"	���&(��,	���,&�(�	��,	���'%����	,&�$%��&��	@ %���&���	

·  ��"��86�&��	6��������&��	
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�������	��A
��������	��A
��������	��A
��������	��A
�	 			
 

��������������&����&6�	��,	��&��,��&6��&����&6�	��,	��&��,��&6��&����&6�	��,	��&��,��&6��&����&6�	��,	��&��,��&6	 			
				

				
��&��	���$�&6�&����&��	���$�&6�&����&��	���$�&6�&����&��	���$�&6�&��	 			
				 ��&�	����&��	��%$���	��	���	�����	��	&�$�%�&��:		�� ���&����&6�	��,	��&��,��&6�	
6��.	��	&���(���	����	&�	���	�4�����	@%��&�.	��	�&�� 	���	6��6��	"&��	��,	"&���%�	
,&��)&�&�&��:		��,&4&,%���	"&��	,&��)&�&�&��	��4�	�&����&$���.	�;6��&��$�,	)���&���	��	
,�4���6&�(	��%�	�����&����&6�:		��&�	����&��	�;�'&���	 ���	��$����	����	$�����	�����	
)���&���=	���	����	��	��$&��.=	��,	���	�)���%��	)���� &��	��	�����&����&6�	��,	��&��,��&6�:		
��	"&��	����	��$%�	��	���	$�''��	���'�	��	�����&��� �&6�	�;6��&��$�,	).	6��6��	"&��	
,&��)&�&�&��=	��,	&,���&�.	"�.�	��	&'6��4�	�66���%�&�& ��	��	,�4���6	��%�	�����&����&6�	
���	6��6��	"&��	,&��)&�&�&��:		�&��&�	��&�	����&��=	��� 	����	��	��$����&��	��,	��&�%��=	
����.	$�&�,���,=	��,	�,%$��&��	"&��	)�	,&�$%���,	�� 	"���:	
	
�)>�$�&4���)>�$�&4���)>�$�&4���)>�$�&4��	 			

·  ��	%�,������,	���	4��%�	��,	)����&�	��	�����&����&6� 	��,	��&��,��&6�	
·  ��	&,���&�.	)���&���	��	,�4���6&�(	��%�	�����&����&6� 	
·  ��	�;�'&��	$�''��	���'�	��	&�����$�&��	���	6��6��	"& ��	,&��)&�&�&��	
·  ��	�;�'&��	���	����	��	��$&����=	���&�%,&���=	��,	6�.� &$��	)���&���	
·  ��	&,���&�.	&�$�%�&��	��	���	���%�&��		
·  ��	,�4���6	�#&���	��,	#��"��,(�	��	6��'��&�(	&�����$� &��	��,	��&��,��&6	
·  ��	%�,������,	���	$����$���&��&$�	��	��&��,��&6�	

				

��&(��,	���,&�(�
��&(��,	���,&�(�
��&(��,	���,&�(�
��&(��,	���,&�(�	 			

·  �'6�$�	4 9C0D 773E	4  C D 775	
·  �
�
	4-5C3B5D-99-	
·  
%�$�&���	/	?$A&��+	��	2	
·  �&�$��	��	��&��,�+	?�%��	

				
�����	
��,�%�������	
��,�%�������	
��,�%�������	
��,�%��	 			

·  �
�
	4-5C3B5D-99-	
·  �&�,�	
�.��	���&��,��&6�	C��6	3	&�	�$���&��=	��.	/	A�� ��D	

				
?����,�?����,�?����,�?����,�	 			

 : ���	&����%$���	"&��	,��&��	��&��,��&6	��,	6��$���	��$ �	$����$���&��&$	
C$�''��	&��������=	�%66���=	��$&6��$��=	)��,=	��$:D	
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-:  ���	&����%$���	"&��	,&�$%��	���	)����&�	��	��&��,�� &6�=	��$&��	&�����$�&���=	��,	
�����&����&6�	

0: ���	&����%$���	"&��	,&�$%��	��"	��&��,��&6�	��,	���� �&����&6�	���	���'�,:	
1: ���	&����%$���	"&��	����	��&��	��$%�	��	���	�;6��&�� $��	��,	�66���%�&�&��	��	

6��6��	"&��	,&��)&�&�&��	��	,�4���6	�����&����&6�=	��,	� ;6��&��$�	���	
)����&��:	

!:  ���	&����%$���	"&��	��$&�&����	�	$�'6��&���	��	���	� 66���%�&�&��	��,	
�;6��&��$��	��	6��6��	"&��	��,	"&���%�	,&��)&�&�&��:	

2: ���	&����%$���	"&��	&����,%$�	���	����	��	&�$�%�&4� 	�;6��&��$��	��,	��$#	�����	
��	C�,%$��&��=	����.	$�&�,���,=	��$����&��	��,	��&�%� �D	

3: ���	&����%$���	"&��	�;�'&��	���	����	��	���4&$�	6�� 4&,���	��,	)���&���	
&'6���,	).	$����&�	6��(��'�	

5: ���	&����%$���	"&��	�'6���&F�	���	���'��&��	��	6���6� $�&4��	��,	���&�%,��=	
��,	���	6��$���	��	$���(�	��$&��&��	'&�$��$�6�&���	

7: ���	&����%$����	"&��	&���(����	$��$�6��	��	��&('�=	� ������.6�=	��,	
��(��(��&��:	

 9:  ���	&����%$���	"&��	,&�$%��	$�''��	���$�&���	��	6��6� �	"&��	,&��)&�&�&��	��,	
���	&'6�$�	��	�����&����&6�	��,	��&��,��&6�E	���"	$�&6	 ���'	����	�����	
�&�����	C�&�'D	

  :  ���	&����%$���	"&��	&�$��6�����	(%���	�6��#���	����	$ ��	�����	�;6��&��$��	
"&��	6��4&,&�(	&�$�%�&4�	���4&$��	����	$�����	�66���%� &�.	���	&�����$�&��	
"&��	6��6��	"&��	��,	"&���%�	,&��)&�&�&��:	

 -:  ���	&����%$���	"&��	$����	���	����&��	).	&,���&�.&� (	&�$�%�&��	��	���	
���%�&��=	��,	)�&���.	�&(��&(��	�%$$����%�	&�$�%�&4� 	6��(��'�	����	���6	��	
)���#	,�"�	)���&���	����%(�	&�����$�&��=	��,	$����� 	���	�66���%�&�.	��	
,�4���6	�����&����&6�:	

	
?����&���	/	���6����&��?����&���	/	���6����&��?����&���	/	���6����&��?����&���	/	���6����&��	 			

·  ����,&����	(%���	�6��#���	 			
·  �.��	
�,�����	 			
·  �%�	����	 			
·  H����	�%�$��	 			
·  �&�,�	
�.��=	����$�	�����(�	 			

·  
��&(��,	���,&�(�B�����	
��,�%��	 			
·  ��4&�"	���&(��,	���,&�(�	 			
·  �)��&�	�
�
		 			

·  ��"����&��	6��������&��	/	,&�$%��&��	@%���&���	 			
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�������	�����������	�����������	�����������	����	 			

				
����������������8888�����'&���&�������'&���&�������'&���&�������'&���&��	 			

				
��&��	���$�&6�&���&��	���$�&6�&���&��	���$�&6�&���&��	���$�&6�&�� ���				
				 ���	��$%�	��	��&�	����&��	&�	��	���	$��$�6�	��	��� �8,����'&���&��	&�	6��6��	"&��	
,&��)&�&�&��:		��&�	����&��	"&��	&,���&�.	���	'�&�	$ ����$���&��&$�	��	����8,����'&���&��	
��,	&�J�	�&(�&�&$��$�	&�	���	�4�����	@%��&�.	��	�&�� :		��	"&��	�;6����	���	,�4���6'���	
6��$���	��	����8,����'&���&��	&�$�%,&�(	���	)���&��� 	�;6��&��$�,	).	6��6��	"&��	
,&��)&�&�&��:		���	����&��	"&��	$����	"&��	�6�$&�&$	� $�&4&�&��	����	6��'���	����8
,����'&���&��:	
	
�)>�$�&4���)>�$�&4���)>�$�&4���)>�$�&4��	 			

·  ��	,��&��	���	6�&�$&6��	��	����8,����'&���&��	
·  ��	&,���&�.	���	#�.	$�'6������	��	����8,����'&���&�� 	
·  ��	%�,������,	���	�&(�&�&$��$�	���	6��6��	"&��	,&��)& �&�&��	
·  ��	%�,������,	'����,�	��	�����$&�(	����8,����'&���& ��	
·  ��	&,���&�.	���	)���&���	�;6��&��$�,	).	6��6��	"&��	,& ��)&�&�&��	
·  ��	�$#��"��,(�	���	����	��	���	6������&�����	&�	6��' ��&�(	����8

,����'&���&��	
				

��&(��,	���,&�(�
��&(��,	���,&�(�
��&(��,	���,&�(�
��&(��,	���,&�(�	 			

·  �'6�$�	4 -C1D 777E	42C1D 770E	45C0D 77!E	43C D 771	
·  
%�$�&���	/	?$A&��+	��	5	
·  �&�>�	C 777D	
·  �������)��(��	���&$��	

				
�����	
��,�%�������	
��,�%�������	
��,�%�������	
��,�%��	 			

·  ��
	
				
?����,�?����,�?����,�?����,�	 			

 : ���	&����%$���	"&��	&����,%$�	���	$����	��	���	6�&�$ &6��	��	����8,����'&���&��	
��,	#�.	$�'6������B$����$���&��&$�	

-:  ���	&����%$���	"&��	,&�$%��	���	)����&��B�&(�&�&$�� $�	��	����8,����'&���&��	
���	6��6��	"&��	,&��)&�&�&��	

0: ���	&����%$���	"&��	,��$�&)�	��"	����8,����'&���&�� 	&�	,�4���6�,	��,	���	
)���&���	�&'&�&�(	����	,�4���6'���	���	6��6��	"&��	,&� �)&�&�&��	
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1: ���	&����%$���	"&��	,�'��������	���	$�������&��	)�� "���	����8,����'&���&��	
��,	&�$�%�&��	�$����	���	�&���6��	

!:  ���	&����%$���	"&��	�;�'&��	���4&$��	����	6��'���	�� �	,�4���6'���	��	����8
,����'&���&��C�,%$��&����=	��$����&����=	��$&��=	����� 6�%�&$=	�'6��.'���D	

2: ���	&����%$���	"&��	&���(����	#�.	6�&�$&6���	&�$�%,&� (	���'��&F��&��=	
&�,&4&,%��&F��&��=	��,	�,4�$�$.	

3: ���	(%���	�6��#��	"&��	)�	�	'�')��	��	���	$�''%�&�.	 "&��	'�����	&������	
"��	&�	�	����8�,4�$���	���	6��6��	"&��	,&��)&�&�&��8	 ���	"&��	�����	6�������	
�;6��&��$��	��	"���	��	,�'��������	����8,����'&���&� �	

5: ���	&����%$���	"&��	&���(����	���	(%���	�6��#��J�	��$ %�	&���	�	$����	,&�$%��&��	
��	���	����	��	���	6������&�����	��,	(������	��$&��. 	��	6��'���	����8
,����'&���&��	

	
?���?���?���?����&���	/	���6����&����&���	/	���6����&����&���	/	���6����&����&���	/	���6����&���	 			

·  ����,&����	(%���	�6��#���	
·  ����&�	�������*	����8�,4�$���	
·  
���	
%��	
·  ����	�&FF���*	
$$���	��	��,�6��,��$�	

·  
��&(��,	���,&�(�	
·  ��4&�"	��,	,�4���6	,&�$%��&��	@%���&���	

·  ��"��86�&��	6��������&��	
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�������	����������	����������	����������	���	 			
				


�����	����=	
�����	����=	
�����	����=	
�����	����=	���4&$��	��,	�.���'����4&$��	��,	�.���'����4&$��	��,	�.���'����4&$��	��,	�.���'�	 			
				
				

��&��	���$�&6�&����&��	���$�&6�&����&��	���$�&6�&����&��	���$�&6�&��	 			
				 ���	��$%�	��	��&�	����&��	&�	��	�;�'&��	���	��$&�� 	���4&$��	�4�&��)��	��	6��6��	
"&��	,&��)&�&�&��:		���	�.���'�	����	���	&�	6��$�	��	 6��4&,�	'�,&$��	��,	��$&��	�%66���	��	
6��6��	"&��	,&��)&�&�&��	(�������.	6������	�&'&���	)�� �&���=	�&'&���&���=	��,	�;$�%�&���	
�;6��&��$�,	����%(��%�	��$&��.:		��&�	����&��	"&��	$� ����.	�;�'&��	���	������	$���	
�.���'	��,	&,���&�.	�6�$&�&$	'�,���	��	���4&$�	6��4&� &��	��,	���&�	&'6�$�	��	
&'6��4&�(	���	@%��&�.	��	�&��	���	6��6��	"&��	,&��)&�& �&��:		
�	"&��	�����	��6�$��	��	
��$&��.=	���4&$�	6��4&�&��	&�	���	������	��,	��$&��	� ��4&$�	�&��,	���	$���(�,	�4��	�&'�:		
��	"&��	�;�'&��	�����	$���(��=	��,	,����'&��	���	'�� �	����$�&4�	���'�	��	���4&$�	
6��4&�&��	��,	&'6�&$��&���	���	�%�%��	$���(�:	
	
�)�)�) �)>�$�&4��>�$�&4��>�$�&4��>�$�&4��				

·  ��	�;�'&��	���	������	$���	�.���'	
·  ��	�;6����	���	6��$���	��	�.���'	$���(�	"&��&�	���	�� ����	$���	�.���'	
·  ��	,&�$%��	'�,���	��	���4&$�	6��4&�&��	��,	���&�	&�� �%��$�	
·  ��	,&�$%��	���	$�������&��	)��"���	&�$�%�&��	��,	�� �	��.���'�	
·  ��	&,���&�.	&��%��	"&��&�	���	��$&��	���4&$�	�.���' 	
·  ��	&,���&�.	&'6�&$��&���	���	�%�%��	$���(�	

				

��&(��,	���,&�(�
��&(��,	���,&�(�
��&(��,	���,&�(�
��&(��,	���,&�(�	 			

·  �'6�$�	4 5C D-99!E	4 0C-D-999	
·  �����	���&$��	

				
�����	
��,�%�������	
��,�%�������	
��,�%�������	
��,�%��	 			

·  ��
	
				
?����,�?����,�?����,�?����,�	 			

 : ���	&����%$���	"&��	�4��4&�"	���	������	$���	�.���' 	).	&,���&�.&�(	'�&�	
$�'6������=	�%�$�&���=	��,	�����&��	��	6��6��	"&��	,&��) &�&�&��	

-:  ���	&����%$���	"&��	6������	��	�4��4&�"	��	���	�.��� '�	$���(�	"&��&�	���	
������	$���	�.���'E	�6�$&�&$���.	'�,���	��	���4&$�	�� �	6��6��	"&��	,&��)&�&�&��	
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0: ���	&����%$���	"&��	,&�$%��	��&��	&�	�����'���	�"�. 	���'	���	'�,&$��	
6���6�$�&4�	��	,&��)&�&�.8	6��$&�(	�'6���&�	��	���	�&(� &�&$��$�	��	��&�	��&��	
��,	&'6�$�	��	�.���'�	$���(�	����%(��%�	��$&��.	

1: ���	&����%$���	"&��	��$&�&����	�	,&�$%��&��	��	���	 $�������&��	)��"���	���4&$��	
6��4&,�,	���	6��6��	"&��	,&��)&�&�&��	��,	��"	6��6��	"&� �	,&��)&�&�&��	���	
6��$�&4�,8	���	���4&$�	,��&���	���	6�����	

!:  ���	&����%$���	"&��	$���&�%�	���	,&�$%��&��	"&��	�� �	&���(���&��	��	#�.	
&��%��	&�	���	���4&$�	�.���'+	,&�$�&'&���&��=	�&'&��� &���=	�;$�%�&��=	,��&��	��	
���4&$��=	��$:	

2: ���	&����%$���	"&��	,&�$%��	���	��$&��	���4&$�	�.�� �'	��,	&,���&�.	�6�$&�&$	
6��(��'�	��,	�%�$�&���:		

3: ���	&����%$���	"&��	'�#�	���	$�������&��	)��"���	�� $&��	���4&$��	��,	���	
�&'&���&��	��	&�$�%�&4�	���4&$��	��,	6��(��'�	���	6�� 6��	"&��	,&��)&�&�&��	

5: ���	&����%$���	"&��	&���(����	���	$��$�6�	��	���'�� &F��&��	��,	6�����8�&���	
&���	���	,&�$%��&��	��	��$&��	���4&$��	��,	���	���� �'���	��	6��6��	"&��	
,&��)&�&�&��	

7: ���.	�����������$��	(�'�	��	%�,������,	��"	���	��.� ��'�	����$��	���J�	�&��	
 9:  ���	&����%$���	"&��	$����	���	����&��	"&��	,&�$%��& ��	��	�%�%��	$���(�=	����	

��	���	6������&�����	
	
?����&���	/	���6����&��?����&���	/	���6����&��?����&���	/	���6����&��?����&���	/	���6����&��	 			

·  �,���&�.	6���&)��	(%���	�6��#��		
·  ����$�	�,,&�&����	'�,&�	C4&,���=	�&�����%��=	����&��& $�D	"&��	��$%�	��+	

·  
�����	����	&��%��	
·  ��((�,	�,(� 	$�4���(�	��	���4&$�	�.���'�	
·  ������8�&���	"&��&�	6������&����	���4&$��	

·  ��4&�"	���&(��,	���,&�(�	��,	,�4���6	,&�$%��&��	@%�� �&���	
·  ��(��&F�	�����������$��	(�'�	��,	�%66��'�����	,&�$%�� &��	@%���&���	
·  ��"��86�&��	6��������&��	
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�������	�������������	�������������	�������������	������	 			
				

�������(&�(	����4&���	/	���&�&4�	���6�����������(&�(	����4&���	/	���&�&4�	���6�����������(&�(	����4&���	/	���&�&4�	���6�����������(&�(	����4&���	/	���&�&4�	���6����� ���				
				

��&��	���$�&6�&����&��	���$�&6�&����&��	���$�&6�&����&��	���$�&6�&��	 			
	 ��&�	&�	��	&'6������	����&��	����	��$%���	��	,�'.�� &�.&�(	$������(&�(	
)���4&���	����$&���,	"&��	6��6��	"&��	,&��)&�&�&��:		� �	"&��	�;�'&��	���	���%��	��	
$������(&�(	)���4&���	��	���.	������	��	6�������	$�' '%�&$��&��	���	6��6��	"&��	
,&��)&�&�&��:		���	(���	��	��&�	����&��	&�	��	%�,��� ���,	$������(&�(	)���4&���	��,	
&,���&�.	���	����	��	$�''%�&�.	'�')���	��,	6��4&,��� 	��,	���&�	���6�����:	
	
�)>�$�&4���)>�$�&4���)>�$�&4���)>�$�&4��	 			

·  ��	%�,������,	���	���%��	��	$������(&�(	)���4&���	
·  ��	%�,������,	�.6��	��	$������(&�(	)���4&���	��,	%�, ���&�&�(	$�%���	
·  ��	&,���&�.	6��&�&4�	���6�����	
·  ��	&,���&�.	���	����	��	$�''%�&�.	'�')���	��,	6��4&, ���		

	

��&(��,	���,&�(�
��&(��,	���,&�(�
��&(��,	���,&�(�
��&(��,	���,&�(�	 			

·  �'6�$�	4 1C D-99 	
·  �'6�$�	41C D 77 	
·  ����$�&���	���&$��	
·  �����&�(	��	�&����8	��4���	

	
�����	
��,�%�������	
��,�%�������	
��,�%�������	
��,�%��	 			

·  ��
	
	
?����,�?����,�?����,�?����,�	 			

 : ���	&����%$���	"&��	&����,%$�	$������(&�(	)���4&��� 	��	�	)���&��	��	&�$�%�&��	
-:  ���	&����%$���	"&��	&,���&�.	�.6��	��	$������(&�(	)� ��4&���=	��,	�;�'&��	

%�,���.&�(	$�%���	
0: ���	&����%$���	"&��	%��	���	�&����&$��	6���6�$�&4�	�� 	�;�'&��	���	���%��	��	

$������(&�(	)���4&���	��,	��$&����	���6�����	
1: ���	&����%$���	"&��	,&�$%��	���	&��%�	��	$�''%�&$�� &��	���	6��6��	"&��	

,&��)&�&�&��:		
!:  ���	&����%$���	"&��	&���(����	#�.	&��%��	�%$�	��	�� $&����	)���&���=	6��$�6�&���	

��,	���&�%,��	
2: ���	&����%$���	"&��	�;�'&��	���	����	��	$�''%�&�.	' �')���	��,	6��4&,���	

&�	���6��,&�(	��	$������(&�(	)���4&���	��,	��$&�&��� &�(	$���(�	
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3: ���	&����%$���	"&��	��$&�&����	&�8$����	(��%6	"��#	� �	&,���&�.	����$�&4�	
������(&��	���	,���&�(	"&��	$������(&�(	)���4&���	" &��	6��&�&4�	���6�����	

5: A%���	�6��#��	"&��	6��4&,�	6�������	�;6��&��$��	"��#&�( 	"&��B�,4�$��&�(	
���	6��6��	"��	,�'��������	$������(&�(	)���4&���	

	
?����&���	/	���6����&��?����&���	/	���6����&��?����&���	/	���6����&��?����&���	/	���6����&��	 			

·  
��&(��,	���,&�(�	
·  ��4&�"	���,&�(�	��,	,�4���6	6��������&��	��,	,&�$%��& ��	@%���&���	

·  ����,&����	(%���	�6��#��	
·  ?���.	�&��.8	H?	?%���.	������	
·  �%�	����	
·  ��)	����	
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�������	�������������	�������������	�������������	������	 			

				
��.�&$��	
$$���&)&�&�.��.�&$��	
$$���&)&�&�.��.�&$��	
$$���&)&�&�.��.�&$��	
$$���&)&�&�.	 			

				
��&��	���$�&6�&����&��	���$�&6�&����&��	���$�&6�&����&��	���$�&6�&��	 			
				 ��&�	����&��	��$%���	�6�$&�&$���.	��	6�.�&$��	�$$��� &)&�&�.	"&��&�	��$&��.:		��	"&��	
&,���&�.	���	$%�����	��(%���&���	���	6%)�&$	�$$���&) &�&�.=	��,	%�&�&F�	���	��$��	
$�''%�&�.	��	,����'&��	"������	��	���	�(��$&��	�)&, �	).	���	�%���:		��	"&��	����	
�;�'&��	���	���,'��#	��(&����&��	����	&���%��$�,	�� �	,�4���6'���	��	�%$�	'��,����:		
��	"&��	�����	��	������,	�&�����%��	����	$�4���	��� 	�%$$�����	��,	&��%��	"&��	6�.�&$��	
�$$���:		��.�&$��	�$$���	"&��	)�	,��&��,=	����(	"&��	 ���	$����$���&��&$�=	�%66����=	��,	
�&(�&�&$��$�	��	�$$�''�,��&���:		��%,����	"&��	��4�	 ���	�66���%�&�.	�;6��&��$�	
,&��)&�&�.	����%(�	�&'%���&���:	
	
�)>�$�&4���)>�$�&4���)>�$�&4���)>�$�&4��	 			

·  ��	,��&��	6�.�&$��	�$$���	
·  ��	&,���&�.	��,����	��(%���&���	��	6�.�&$��	�$$���	
·  ��	'���%��	���	�$$���&)&�&�.	��	���	��$��	$�''%�&�. 	
·  ��	�;�'&��	���	&'6�$�	��	���	���'&����(.	��,	�$$�''� ,��&���	
·  ��	�;�'&��	���	$%�����	��(%���&���	
·  ��	,�4���6	6�������	�"�������	��,	%�,������,&�(	��	�� �	,&��)&�&�.	

�;6��&��$�	����%(�	�&'%���&��	
				

��&(��,	���,&�(�
��&(��,	���,&�(�
��&(��,	���,&�(�
��&(��,	���,&�(�	 			

·  ����&��+	��	 9	
	
�����	
��,�%�������	
��,�%�������	
��,�%�������	
��,�%��	 			

·  ��,����	(%&,��&���	��	6%)�&$	�$$���&)&�&�.	 			
·  �&'%���&��	�;��$&��	(%&,��&���	 			
·  ��''%�&�.	
$$���&)&�&�.	�;��$&��	 			
·  ���&����	������	��	
$$���&)&�&�.	 			

	 	
?����,�?����,�?����,�?����,�	 			

 : ���	&����%$���	"&��	,��&��	6�.�&$��	�$$���	&�	���'�	 ��	��(%���&���	��,	�.6��	
��	�$$���&)&�&�.	

-:  ���	&����%$���	"&��	6������	���	��,����	��(%���&���=	 6���	��,	6������=	��,	
&'6�&$��&���	���	��$&��.	

0: ���	&����%$���	"&��	���,�%�	�6�$&�&$	�$$���	��(%���& ���	��	"����8$��&�	
��'6�=	���,���=	�%��'��&$	,����=	�$$���&)��	6��#&�(=	��� (�86�&��=	$%�)	$%��=	
�����6�����&��=	��$:	
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1: ���	&����%$���	"&��	&���(����	���	6�����8�&���	$��$� 6�	&�	���'�	��	���	
'����(�	�$$���&)��	���'&����(.	��,	'����,�	$��4�.:	� �&'��.	�;�'6���	
&�$�%,�	����,&$�66�,	6��#&�(�=	"����$��&�	�$$���	&�	��� 	����	��	)%&�,&�(�=	
&��$$���&)��	)������'�8	��$&�&����	,&�$%��&��	�)�%� 	"���	'����(��	���	
)�&�(	$��4�.�,	

!:  ���	&����%$���	"&��	&���(����	��$&��8����	4����&F�� &��	�����.E	"���	&�	���	����	
��	6��6��	"&��	,&��)&�&�&��	&�	,��&�,	�$$���	��	6%)�&$ 	)%&�,&�(�E	��	�$$���	&�	
�&,,��	

2: ���	&����%$���	"&��	,&�$%��	&��%��	��	�%�,&�(	��,	� .���'�	$���(�	
3: ���	&����%$���	"&��	,&�$%��	���	��$#	��	#��"��,(�	� �,	%�,������,&�(	��	���	

6���	��	���	�(��$.	
5: ���	&����%$���	"&��	,&�$%��	���	����	��	��$�%�&��	� 6�$&��&���8	6���	��	���	

���%�&��8	6��4&,&�(	���&�&�(	��,	�,%$��&��	��	�$$��� &)&�&�.E	���&����	
����&�%��	��	
$$���&)&�&�.8#�.	����%�$�	

7: ���	&����%$���	"&��	�;6��&�	�"�	���&(�'����+	C D��%,� ���	"&��	�;�'&��	��$��	
�(��$&��	��	,����'&��	�$$���&)&�&�.	%�&�&F&�(	��,�� ��	��(%���&���8C-D��%,����	
"&��	�&(�8%6	���	�����	��%�	�&'%���&��	�;��$&��	"&�� &�	���	$�''%�&�.	

 9:  ���	&����%$���	"&��	$����	"&��	,&�$%��&��	��	���&(� '����	��,	@%���&���	
	
?����&���	/	���6����&��?����&���	/	���6����&��?����&���	/	���6����&��?����&���	/	���6����&��	 			

·  
��&(��,	���,&�(�B
��,�%��	
·  ��,����	�$$���&)&�&�.	��(%���&���	
·  ����%�$��	

·  ���&����	��(��&F��&��	���	
$$���&)&�&�.	
·  �&'%���&��	�;��$&��	C���	$�%���	�.���)%�D	

·  �&(�8%6	�����	"&��	,����	/	�����	��%�	)��$#�	
·  �����4�	��%�	"����$��&��	���'	���	��6���'���	
·  A%&,��&���	
·  �����$�&��	��6��	

·  ��''%�&�.	
$$���&)&�&�.	�;��$&��	
·  �&��	��	�(��$&��	
·  �&��	��	$�&���&�B��(%���&���	
·  �&(�8%6	C(��%6	6��>�$�D	

·  ��"��86�&��	6��������&��	
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�������	�
�������������	�
�������������	�
�������������	�
������	 			

�%66����=	
$$�''�,��&���	/	
,�6���&����%66����=	
$$�''�,��&���	/	
,�6���&����%66����=	
$$�''�,��&���	/	
,�6���&����%66����=	
$$�''�,��&���	/	
,�6���&���	 			
				

��&��	���$�&6�&����&��	���$�&6�&����&��	���$�&6�&����&��	���$�&6�&��	 			
				 ��&�	����&��	$�4���	���	)���,	�6�$��%'	��	�%66����=	� $$�''�,��&���	��,	
������&4�	��$�����(.	�4�&��)��	���	6��6��	"&��	,&��)& �&�&��:		���	'���	&'6������	6���	��	
��&�	����&��	&�	���	6��$���	��	6��4&,&�(	�%66����:		<�. 	6�&�$&6���	����	"&��	(%&,�	��&�	
����&��	&�$�%,�	6�����	$������,	6����&�(=	���'��&F��&� �=	&�,&4&,%��&F��&��=	
$����)����&��=	��,	���%���	�%66����:		��&�	����&��	"&� �	,&�$%��	������'���=	�$�&4&�.	
����.�&�=	��,	�66��6�&���	�$$�''�,��&���:		��8$����	�$�& 4&�&��	"&��	�����$�	���	
�����&�(	�;6��&��$�:	
	
�)>�$�&4���)>�$�&4���)>�$�&4���)>�$�&4��	 			

·  ��	�$#��"��,(�	����	&�$�%�&��	�$$%��	���	&�,&4&,%�� 	��	�	�&'�	
·  ��	%�,������,	���	&'6�����$�	��	6��4&,&�(	���%���	�%66� ���	
·  ��	,�4���6	�#&���	&�	6��4&,&�(	�%66����	
·  ��	%�,������,	���	�$$�''�,��&��	6��$���	
·  ��	�$#��"��,(�	���	&'6�����$�	��	���	6���&$&6����	4�&$ �		

				

��&(��,	���,&�(�
��&(��,	���,&�(�
��&(��,	���,&�(�
��&(��,	���,&�(�	 			

·  
%�$�&���	/	?$A&��+	��	 9	
·  
�,�����	/	<����+	��	1	
·  �$����&��=	?�.��=	
�.��=	/	����,�+	��	3	
·  �%���$#	/	?����+	��	 0	
·  ������	�������,	�����&�(	
·  ?
��	
·  �����	

	
�����	
��,�%�������	
��,�%�������	
��,�%�������	
��,�%��	 			

·  �����$���&��&$�	��	�.6��	��	,&��)&�&�&��	��,	6���&)�� 	�%66����=	
�$$�''�,��&���	

·  ��$�%�&��	&�	���	�$�����8	�%66����	
·  �����	�$����&��	���	(��%6	"��#	��	������'���	��,	�$$ �''�,��&���	
·  
$�&4&�.	����.�&�	

	
?����,�?����,�?����,�?����,�	 			

 : ���	&����%$���	"&��	�6��	"&��	,��&�&�&���	��	�%66���=	 �$$�''�,��&���=	
�,�6���&���=	��,	���&��&4�	��$�����(.	
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-:  ���	&����%$���	"&��	,&�$%��	���	�&(�&�&$��$�	��	��� %���	�%66���	��,	6�����8
$������,	6����&�(	

0: ���	&����%$���	"&��	�'6���&F�	���	����	��	���	&�,&4& ,%��	&�	���	
�$$�''�,��&��	6��$���8	��4��	��	���%'�	�%66����	���	�� $�����.	

1: ���	&����%$���	"&��	,��$�&)�	���	�$$�''�,��&��	6��$� ��	��	&�	�������	��	
�,%$��&��=	�'6��.'���=	��$����&��=	��,	���	�(��	

!:  ���	&����%$���	"&��	,��$�&)�	$�''��	�%66����	���	(�� ����	��4���	��	�)&�&�&��	
2: ���	&����%$���	"&��	,��$�&)�	�$�&4&�.	����.�&�=	���� ��'���=	��,	�������)��	

�$$�''�,��&���	
3: ���	&����%$���	"&��	�'6���&F�	����	�$$�''�,��&���	�� ,	�%66����	���%�,	

���	$���(�	���	���%$�%��	��	)��&�	��	��.	�$�&4&�.	� �	���4&$�	
5: ���	&����%$���	"&��	,&�$%��	�����(��8)���,	6��(��''& �(=	"�&$�	�'6���&F��	

��,	)%&�,�	%6��	���	�����(���	��	��	&�,&4&,%��	
7: ���	&����%$���	"&��	���#	�)�%�	6������&����	���6���& )&�&�&��	���	6��4&,&�(	

�$$�''�,��&���=	���	����	��	���	����	&�	���&��&�(	�� �	6��$���	
 9:  ���	&����%$���	"&��	&����,%$�	��6��������&4�	���'	
$ $���	��	��,�6��,��$�	

��	,&�$%��	�4�&��)��	�%66����	��,	���&��&4�	��$�����( .	&�	���	$�''%�&�.:	
��%,����	"&��	��4�	���	�66���%�&�.	��	�;�'&��	��,	��. 	���	�@%&6'���	

  :  ���	&����%$���	"&��	��$&�&����	(��%6	�$�&4&�.	"&��	� ����	�$����&��	&�	"�&$�	
��%,����	"&��	,�4���6	���	'���	�66��6�&���	�$$�''�,��& ���B�%66����	&�	
��.:	��$�	(��%6	"&��	�����	���&�	6���	"&��	���	$����=	 ��,	,&�$%��	��	�	"����	

	
?����&���	/	���6����&��?����&���	/	���6����&��?����&���	/	���6����&��?����&���	/	���6����&��	 			

·  ��4&��	��6��������&4�	���'	
$$���	��	��,�6��,��$�	��	 �����	�,�6�&4�	
�@%&6'���	��,	,&�$%��	�,4�$�$.	��,	�%66���	

·  
��,�%��+	
·  �����$���&��&$�	��	�.6��	��	,&��)&�&�&��	��,	6���&)�� 	�%66����=	

�$$�''�,��&���	
·  ��$�%�&��	&�	���	�$�����8	�%66����	
·  �����	�$����&��	���	(��%6	"��#	��	������'���	��,	�$$ �''�,��&���	
·  
$�&4&�.	����.�&�	

·  ��"��86�&��	6��������&��	
·  ��4&�"	���&(��,	���,&�(�	
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�������	���������������	���������������	���������������	��������	 			
				

�6&�&�%��&�.	��,	���&(&���6&�&�%��&�.	��,	���&(&���6&�&�%��&�.	��,	���&(&���6&�&�%��&�.	��,	���&(&��	 			
				

��&��	���$�&6�&����&��	���$�&6�&����&��	���$�&6�&����&��	���$�&6�&��	 			
				 ��&�	����&��	�;�'&���	���	&'6�����$�	��	�6&�&�%��&�. 	��,	���&(&��	&�	���	�&4��	��	
6��6��	"&��	,&��)&�&�&��:		�6�$&�&$	��$%�	&�	(&4��	��	� ��	�66���%�&�&��	�4�&��)��	���	6��6��	
"&��	,&��)&�&�&��	��	�$�&4��.	��(�(�	&�	�6&�&�%��	�� 	���&(&�%�	�;6��&��$��:		��	"&��	
�;�'&��	���	)���&���	&'6���,	).	�&4&�(	�����(�'����=	 �&'&��,	����%�$��=	��,	��$#	��	
�%66���	��	6%��%�	�%$�	�$�&4&�&��:		
	(%���	�6��#��	"&�� 	�����	6�������	��,	6������&����	
�;6��&��$��	&�	��&�	����	��	���	�&���6��:	
	
�)>�$�&4���)>�$�&4���)>�$�&4���)>�$�&4��	 			

·  ��	,��&��	���	&'6�����$�	��	�6&�&�%��&�.	��,	���&(&�� 				
·  ��	�;�'&��	���	4��&�%�	�.6��	��	�6&�&�%��&�.	��,	���& (&��	 			
·  ��	&,���&�.	�66���%�&�&��	���	6���&$&6��&��	&�	�6&�&�%� �	��,	���&(&�%�	

�;6��&��$��	 			
·  ��	&,���&�.	���	)���&���	�;6��&��$�,	).	6��6��	"&��	,& ��)&�&�&��				

	

��&(��,	���,&�(�
��&(��,	���,&�(�
��&(��,	���,&�(�
��&(��,	���,&�(�	 			

·  �'6�$�	4 1C0D-99 	
	
�����	
��,�%�������	
��,�%�������	
��,�%�������	
��,�%��	 			
	
?����,�?����,�?����,�?����,�	 			

 : ���	&����%$���	"&��	�6��	"&��	�	,&�$%��&��	��	$����$ ���&��&$�=	�%�$�&��=	��,	
4��%�	��	�6&�&�%��&�.	��,	���&(&��	

-:  ���	&����%$���	"&��	�;�'&��	�66���%�&�&��	���	6��6��	"& ��	,&��)&�&�&��	��	
6���&$&6���	&�	�6&�&�%��	�;6��&��$��	

0: ���	&����%$���	"&��	�;�'&��	���	)���&���	&'6���,	).	 �&4&�(	�����(�'����+	
��$#	��	���;&)&�&�.	&�	6��(��''&�(=	�����6�����&��=	��$ #	��	6�������	$��&$�	
&�	�$�&4&�.	6���&$&6��&��=	���4&$��	����	���	���	(%&,� ,	).	6�����8$������,	
�66���$�	(�����.	�&'&�	&�,&4&,%���	�66���%�&�&��	��	6%�� %�	�6&�&�%��	��,	
���&(&�%�	�$�&4&�&��	

1: ���	&����%$���	"&��	�;�'&��	$�������&��	)��"���	�6&� &�%��&�.B���&(&��	��,	
�4�����	@%��&�.	��	�&��	C��$�4��.	6��(��'�	"&��	�6& �&�%��	��%�,��&��D	

!:  ���	&����%$���	"&��	&����,%$�	���	(%���	�6��#��	��,	 ��$&�&����	(��%6	
,&�$%��&��	

2: ���	&����%$���	"&��	�����	��	���&(��,	���,&�(�=	��,	 ��$&�&����	(��%6	,&�$%��&��	
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?����&���	/	���6����&��?����&���	/	���6����&��?����&���	/	���6����&��?����&���	/	���6����&��	 			
·  A%���	�6��#��+		

·  ���	�&�$�;	
·  �.��$%��	�&��)&�&�.	?&�&���.	

·  ��4&�"	���&(��,	���,&�(�	
·  ��"��86�&��	6��������&��	
·  K�$����&�	�;��$&��+	A&4�	��$�	��%,���	$�6&��	��	�$��� �&��	���	�&���	$����:	

��$�%��(�	��4&�"	��	���,&�(�=	�����=	(%���	�6��#���=	6�� ������&���=	��$:	
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�������	��������������	��������������	��������������	�������	 			


66�.&�(	���	��$�%�&��	���$���
66�.&�(	���	��$�%�&��	���$���
66�.&�(	���	��$�%�&��	���$���
66�.&�(	���	��$�%�&��	���$���	 			
				
				

��&��	���$�&6�&����&��	���$�&6�&����&��	���$�&6�&����&��	���$�&6�&��	 			
				 ��	���	�&���	����&��=	���	��$%�	&�	��	�66�.	���	��	�� �	&����'��&��	����	"��	
,&�$%���,	����%(��%�	���	$�%���	��	���	6��$���	��	&� $�%�&��:		���	�&���	����&��	"&��	
��4&�"	���	'�>��	6�&�$&6���	��,	$��$�6��	$�4���,	��� �%(��%�	���	$�%���:		��&�	����&��	
��#��	�	�����J�	��;�L�	�66���$�=	��,	���(���	���	����	 ��	��$�	��%,���	��	��$&�&������	��	
&�$�%�&��:			
	
�)>�$�&4���)>�$�&4���)>�$�&4���)>�$�&4��	 			

·  ��	&���(����	���	#�.	$��$�6��	��,	6�&�$&6���	&���	��� 	&�$�%�&��	6��$���	
·  ��	�66�.	#��"��,(�	��,	�#&���	&�	$���	�$����&��	
·  ��	,�'��������	%�,������,&�(	��	���	&�$�%�&��	6��$�� �	

	

��&(��,	���,&�(�
��&(��,	���,&�(�
��&(��,	���,&�(�
��&(��,	���,&�(�	 			

·  �%���$#	/	?����+	��	 3	
	
�����	
��,�%�������	
��,�%�������	
��,�%�������	
��,�%��	 			

·  ����	��%,&��	
·  �$����&��	

				 	
?��?��?��?����,���,���,���,�	 			

 : ���	&����%$���	"&��	)�(&�	���	����&��	"&��	��4&�"	� �	(����	��,	�)>�$�&4��	��	
���	$�%���	

-:  ���	&����%$���	"&��	��$&�&����	$%�'&���&�(	�$�&4&�. 	&���(���&�(	#�.	$��$�6��	
������,	&�	���	$�%���E	��%,����	"&��	"��#	&�	(��%6�	� �	$���	��%,&��	��,	
�$����&��	

0: ���	(��%6�	"&��	&�,&4&,%���.	"��#	��	���&(��,	�$���� &�	���	)�&��	�&'�	6��&�,	
1: ���	&����%$���	"&��	��$&�&����	(��%6	,&�$%��&��	��	� �$�	�$����&�	��,	��$�	

(��%6	"&��	6������	��,	,����,	���	������(&��	�66�&�,	&� 	���	�$�&4&�.	
!:  ���	&����%$���	"&��	,�)�&��	�$�&4&�.	�&(��&(��&�(	� &(�&�&$���	&��%��	����	�����	

,%�&�(	�$�&4&�.	
2: ���	&����%$���	"&��	)�&���.	,&�$%��	��'�&�&�(	�"�	$ �'6������	��	���	

��$�%�&��	����&�&$���	���(��'=	'�#&�(	$�������&��	)� �"���	'����&��	������,	
&�	$���	$�%���=	"����	&�	"&��	)�	�66�&�,	&�	�&��,"��#	 �;6��&��$�=	��,	��"	&�	
"&��	)�	�����$�,	����%(�	�%66���&�(	$�%����	
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?����&���	/	���6����&��?����&���	/	���6����&��?����&���	/	���6����&��?����&���	/	���6����&��	 			

·  A�������	$���	�$����&��	���	(��%6	$%�'&���&�(	�$�&4 &�.E	&���(����	#�.	
$��$�6��	���'	��$�	����&��	"&��&�	��$�	��%,.	

·  ��4���6	,&�$%��&��	���	�����&�&��	&���	��'�&�&�(	$�' 6������	��	$���&�&$���	
6��(��'	

·  K
��&(�	�$����&��	,%�&�(	����&��	 1	���	�&'�	��	��4 &�"	���,&�(�=	�����=	
(%���	�6��#���=	6��>�$��=	��$8	��	)�	,&�$%���,	,%�&�(	 ����&��	 !	
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����%�$������%�$������%�$������%�$��	 			
				


��&(��,	���,&�(�
��&(��,	���,&�(�
��&(��,	���,&�(�
��&(��,	���,&�(�	 			
·  
�,�����=	�:=	/	<����=	�:�:	C-990D:	 ��$�%�&��+	��$�%,&�(	6��6��	"&��	,&��)&�&�&��	&�	

6��#�	��,	��$����&��	�66���%�&�&��:	 �
+	����%��	�%)�&��&�(	 			
·  �%���$#=	�:=	/	?����=	?:H:	C 773D:	 �����,%$�&��	��	��$����&��	���4&$��	���	6��6��	

"&��	,&��)&�&�&��+	
	6�����8$������,	�66���$� :	��+	��(�'���	�%)�&��&�(	 			
·  ����&��=	H:	C-99-D:	 ��$�%�&4�	��&�%��	���4&$��+	���6��,&�(	��	���	�&(���	 ��	6��6��	

"&��	,&��)&�&�&��:	C2�� 	�,:D	�
+	����%��	�%)�&��&�(	 			
·  
%�$�&���=	�:=	/	?$A&��=	H:	C 77-D	��&�%��=	&���(���&��=	� �,	$�''%�&�.:	�����&�+	 			

��&�%���)&�&�.	�%)�&��&�(	
·  �&�)��=	H:	/	
�(���=	�:	C�,�:D	C-999D:	 ����	��	���	$�''%�&�.+	������(&��	���	

&�$�%,&�(	�4��.���:	����&'���+ 	��%�	����#��	�%)�&��&�(	 			
	

��&$���
��&$���
��&$���
��&$���	 			
·  ���,,�$#=	�:	C 777D:	
(&�(	��,	,�4���6'�����	,&��)&�&�& ��+	��'�(��6�&$�	��,	

6��&$.	&��%��	����$�&�(	
'��&$��	��'&�&��:	 ?�����	�����,��&��	03 C-D	
·  ������=	�:	C 777D:	���,	���'	����&�(���:	 ?�����	�����,��&��	03 C D	
·  
��)%��=	�:	C 777D	
$#��"��,(&�(	)���&���	&�	�,�6�&�(	 6�����8$������,	6����&�(:	

?�����	�����,��&��	03 C-D	
·  �?�
��	C4��&�%�	.����	/	�&����8	���	$�%���	�%��&��D 	
·  ?����=	?:	C 777D:	�����8�&��	6����&�(	���	��,��	�,%���	 "&��	'�����	�����,��&��+	�	

�&��,	�;6��&'���:	 ?�����	�����,��&��	03 C!D	
·  ?��&'��&#�=	�:	C 777D:	�����	��&��,�+	���	$�����%$�&��	 ��	�	�����(�	��&��,��&6:	

?�����	�����,��&��	03 C0D	
·  ����$�&���=	�:	C 777D:	����$�&4�����	��	$������(&�(	)� ��4&��	�
�	�)>�$�&4��	&�	

���&,���&��	����&�(�+	
	���(&�%,&���	��%,.:	 ?�����	�����,��&��	03 C2D	
·  �
�
	C���	$�%���	�%��&��D	
·  �&�#&��=	�:	C�:,:D	��''%�&$��&�(	�%'������+	
��&�%,��	� �,	���(%�(�	
·  �������)��(��=	�:	C-999D:	
	)�&��	�4��4&�"	��	��$&��	� ���	4����&F��&��:	 ?�����	

�����,��&��	05 C-D	
	
��$�''��,�,	���,&�(�+	��������	
$$�%�����$�''��,�,	���,&�(�+	��������	
$$�%�����$�''��,�,	���,&�(�+	��������	
$$�%�����$�''��,�,	���,&�(�+	��������	
$$�%���	 			
·  
�����=	�:	 ����	�6&,��	"�)�	%�&�� 				
·  ��������=	H:	C 775D:	 ����&�(	�)�%�	%�	"&���%�	%� :	C��(����B��&4���&�.	��	

���&����&�D	 			
·  ���������=	�:	C 772D:	 �&4&�(	"&��	,&��)&�&�&��:	��,�6��,��$�	�,:	�%)�&�����	 			
·  �&��#�=	H:	��	'������+	�������	���'	'.	��� 				
·  ��4���=	
:	C 772D:	 �����&�(	��	�&����+	���&�&4�	�66���$���	��,	6��6��	"&��	 ,&��&$%��	

)���4&���: 	����&'���+	��%�	
:	����#��	�%)�&��&�(	��:	 			
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·  ?&$���#�=	�:	C 775D:	���	'.����.	��	���	�.�=	��,	���	���,�"	��	)�&�,���� :	
�������+	��&4���&�.	��	�������	�����	 			

·  �����	<��&�=	�:=	/	���$#)�&,(�=	�:	C 775 D	���"	,��$�+	
	����.	��	����#�=	��4�=	��,	
,&��)&�&�.:	���#��.	�
+	��(�	?&��	�����	 			

·  �&'��=	�:	C-99-D	 �&,&�(	���	)%�	"&��	'.	�&���� :	
�%(����	?&���&�	 			
	
��$�''��,�,	���,&�(�+	��$�%���$�''��,�,	���,&�(�+	��$�%���$�''��,�,	���,&�(�+	��$�%���$�''��,�,	���,&�(�+	��$�%�&��	���$�6��	/	���$�&$� �&��	���$�6��	/	���$�&$��&��	���$�6��	/	���$�&$��&��	���$�6��	/	���$�&$��	 			
·  ?$<�&(��=	H:	���	$�������	��$&��.+	��''%�&�.	��,	&��	$�%������&�� 	
·  ?�%��=	�:	C-999D:	 ������8$������,	6����&�(+	�&�,&�(	,&��$�&��	���	$���( �	%�&�(	

6�������	�%�%���	6����&�(:	 �M+	��6�$&�.	���#�	
·  ?�%��=	�:	 �&�$��	��	��&��,�	
·  �J��&��=	H:=	/	�J��&��=	�:�:	 ?�')���	��	��$������+	�%&�,&�(	$�''%�&�.	&�	

$�'6��.	"&��	6��6��	"&��	,�4���6'�����	,&��)&�&�&�� 	
·  �J��&��=	H:=	/	�J��&��=	�:�:	 
	�&����	)��#	�)�%�	6�����8$������,	6����&�( 	
·  �J��&��=	H:=	/	�J��&��=	�:�:	 ����)���&�(	���	��,&���. 	
·  �J��&��=	H:=	/	����6�&��=	H:	 ������	$������,	6����&�(	"&��	?
��	��,	�
�
 	
·  ����6�&��=	H:=	�J��&��=	H:=	/	������=	?:=	 �
�
+	�����&�(	6���&)��	6��&�&4�	�%�%��� 		
·  ����6�&��=	H:=	/	���"=	H:	 ���	&�$�%�&��	6�6���+	������(&��	��	'�#�	&�$�%�&��	��66� � 	
	
H�%�����H�%�����H�%�����H�%�����	 			
·  
'��&$��	H�%����	��	?�����	�����,��&��	
·  
'��&$��	H�%����	��	?�����	���&$&��$&��	
·  ���&�	��>%�.	��%�$��	
·  ?�����	�����,��&��	
·  �����6�%�&$	��$����&��	H�%����	
·  H�%����	��	���&�&4�	����4&��	�����4���&���	
·  H�%����	��	
66�&�,	����)&�&���&��	��%����&�(	
·  H�%����	��	��.�&$��	�,%$��&��=	��$����&��	/	���$�	
·  �;$�6�&����	��&�,���	
·  H�%����	��	?�,&$��	���&$�	
·  H�%����	��	�&��)&�&�.	���&$.	��%,&��	
	
�%)�&$��&����%)�&$��&����%)�&$��&����%)�&$��&���				
·  �?�
��8	����&�%��	���	��''%�&�.	����(���&��+	��&4��� &�.	��	?&�������	
·  �
�
	
·  ��((�,	�,(�	
·  �&��)&�&�.	��%,&��	N%������.	
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���&����	
��&�&��&���	/	��(����&����	
��&�&��&���	/	��(����&����	
��&�&��&���	/	��(����&����	
��&�&��&���	/	��(��&F��&����&F��&����&F��&����&F��&���	 			
·  ���&����	��%�$&�	��	�&��)&�&�.	C http://www.ncd.govD	
·  ���&����	��(��&F��&��	��	�&��)&�&�.	C http://www.nod.orgD	
·  �
�
	C http://www.tash.org	
·  ��$�%�&��:$�'	
·  ��6�$&�."��#�:$�'	
·  ���&�&4�	����4&����	�����4���&���	��,	�%66����	C����:� �(D	
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INCLUSION CERTIFICATE PROGRAM 

 

Support Courses 

 
6 Credits 

 
 

 Students are required to complete a total of six credits of support coursework.  

The purpose of this requirement is to broaden students’ level of knowledge of inclusion.  

This component of the program enhances the overall learning experience by introducing 

students to a variety of new perspectives on the concepts and topics discussed in the core 

course. The primary objectives of this requirement are: 

1. To enhance personal understanding of the principle of inclusion 

2. To examine inclusion through a multi-disciplinary approach 

3. To better understand the history of discrimination 

4. To enhance understanding of disabilities  

5. To understand inclusion is the responsibility of society 

Students must choose two 3-credit courses from the pre-approved list.  Available courses 

were selected based on the identified criteria. 
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Criteria for Support Course Selection 

 

  The goal of this component of the program is to broaden the students’ understanding 

and knowledge of inclusion. The following six concepts and topics have been identified 

throughout literature as key themes in inclusion education.   

1. Diversity 

In the context of inclusion, the concept of diversity relates to our ability to 

recognize and respect human differences. Areas of specific interest include 

differences of gender, race, sexual orientation, and social class. The concept of 

diversity is explored throughout a variety of contexts and gives valuable insight 

into what it would take to live in a truly inclusive society. 

2. Prejudice 

The concept of prejudice refers to intolerance or bias of a group based on a 

specific attribute.  Prejudice as it relates to inclusion, exists as one of the primary 

barriers to an inclusive society.  The historical perspective of prejudice is essential 

in understanding current society and the process of inclusion.   

3. Discrimination 

The issue of discrimination is the driving force of inclusion. Historically, many of 

the basic human rights have been systematically denied to persons based on race, 

gender, level of ability, and orientation.  To achieve inclusion, students must first 

understand the presence and practice of discrimination within society. 
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4. Societal issues of prejudice and discrimination 

�  Social justice: An examination of social movements and landmark legislation 

responsible for giving back human rights. 

�  History of oppression and exclusion: The application of the historical 

perspective offers insight into society then and now, with specific focus on the 

process of social change. 

5. Exposure to the disability experience 

The disability experience requires an understanding of how people with 

disabilities are typically treated in all aspects of society.  Specific areas of interest 

include education, community participation, recreation and leisure, employment, 

and health.  The disability experience helps the student to develop a better 

understanding of the barriers to inclusion, and to identify possible solutions. 

6. Professional fields with focus on services to people with disabilities 

Fields such as special education, therapeutic recreation, and adapted physical 

education, offer a focus on providing services to people with disabilities.   

 

Support Course List 

 

The following courses were selected for inclusion as support courses in the 

Inclusion Certificate Program from the 2004-2005 Undergraduate Catalog, and the 2004-

2006 Graduate Catalog. Students receive a copy of the course listings and progress char 

included in the Certificate Program portfolio.   Due to the ever-changing nature of 

curricula and course catalogs, the list of supporting courses must be reviewed regularly.  
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The majority of courses are worth 3 credits; therefore, students are required to 

enroll in two support courses. Any courses worth less than 3 credits are identified on the 

course listings. Course descriptions are available in the college catalogs.  Students must 

receive approval for support courses from the Inclusion Certificate Program faculty if the 

courses are not on the pre-approved list that follows. 
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Table 4.1: Support Course List
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INCLUSION CERTIFICATE PROGRAM 

 

Fieldwork Experience in Community Inclusion 

1 Credit 

 

The fieldwork experience allows students to integrate and apply the information 

they have learned throughout the core course and supporting classes. The learning 

experience will occur outside of the classroom, within the natural community 

environment.  This portion of the certificate program requires students to complete 25 

hours working directly with community agencies providing inclusive services for 

individuals with disabilities.  The purpose of the fieldwork experience is for the student 

to interact with people with disabilities in community settings.  

 

Goals of the Fieldwork Experience 

 

The following goals, developed for the fieldwork component, identify the 

expectations of the experience: 

1. Students will interact with people with disabilities in natural environments 

2. Students will develop an understanding of services provided for and received by 

people with disabilities 

3. Students will gain experience facilitating inclusion 

4. Students will enhance understanding of barriers to inclusion 
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5. Students will develop personal skills and knowledge of promoting inclusion 

 

Participating Agencies 

 

The fieldwork experience is a collaborative effort between the university and local 

community.  The participating agencies are a critical component of the fieldwork 

experience.  It is imperative that participating agencies share the focus and vision of the 

Inclusion Certificate Program. The students will research local community organizations 

and identify possible placement sites using the following list of criteria as a guideline to 

agency selection. A list of the agency criteria, and additional forms for the selection 

process, are included in the Student Portfolio. Final agency approval is determined by the 

faculty of the Inclusion Certificate Program.  

 

Criteria for Participating Agencies 

1. The agency serves individuals with disabilities 

�  Population being served must be large enough for efficient interaction and 

observation 

�  No limit to type or age of disability 

2. The philosophy of inclusion  present within the agency 

�  Agency literature (mission statement, program descriptions, goals) represents 

philosophy of inclusion 

�  Agency staff demonstrate understanding of inclusion and necessary skills  
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3. The agency provides inclusive services 

�  Services and/or programs promote inclusion of individuals with disabilities 

�  If not currently providing inclusive services, agencies that express an interest in 

working towards inclusion are appropriate for fieldwork placement sites. 

4. The agency is able to accept the role and responsibilities as fieldwork placement 

site 

�  Fieldwork supervisors are expected to mentor students 

�  Provide feedback and guidance throughout experience 

 

Criteria for Exclusion 

 It is important to note that not all community agencies that provide services for 

individuals with disabilities are appropriate for the fieldwork experience.  Agencies 

providing only segregated services are not appropriate placement sites.  Characteristics of 

agencies providing segregated services include: 

1. “Special” Services 

�  An example of “special” services includes the Special Olympics.  While the 

program offers invaluable opportunities for participants, the Special Olympics are 

not inclusive in nature.   

�  Services or programs that serve only people with disabilities, separate from the 

general population 
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Fieldwork Experience Requirements 

 

The Fieldwork Experience is worth 1 credit hour towards completion of the 

Inclusion Certificate Program. Throughout the experience, students are required to 

complete several activities including a special project. The requirements were designed to 

evaluate the students’ experience with community inclusion, as well as the effectiveness 

of the fieldwork component.  The following is a description of each requirement.  A more 

detailed description and overview of the fieldwork component is provided in the student 

portfolio.  

 

Journal Entries 
 

Students are required to complete a journal entry for each hour of the fieldwork 

experience.  The journal entries are descriptions of the student’s experience, and personal 

reflections.  The purpose of the journals is to help students begin to process their role and 

experiences within the agency.  A sample journal entry is provided in the student 

portfolio to demonstrate the appropriate format and content for journal entries.   

Students are required to keep copies of their journals in the portfolio. Faculty advisors are 

responsible for regularly reviewing the journal entries during each phase of the 

experience.  

�
Reflection Papers 
 

Students are required to complete three reflection papers throughout the experience. 

The purpose of this assignment is to assist students with processing their experiences 
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with community inclusion.  The following descriptions, as seen in Table 4.2, were taken 

from the student portfolio, demonstrating the structure of the assignment. 

 

Table 4.2: Reflection Paper Assignments for the Fieldwork Experience in Community 
Inclusion 

Reflection #1 Reflection #2 Reflection #3 

As your initial reflection, 
you will report a general 
description of the agency 
and your experiences thus 
far. Use your journal entries 
to recall specific emotions, 
questions, and interactions. 
Include in your reflection 
your perception of the 
inclusion process at this 
particular agency. Describe 
the typical services and 
people being served. 
·  1-2 pages 
·  Due upon completion of 

5 hours 

Now that you have spent 
more time with the agency, 
reflect again on the 
inclusion process. Describe 
your role at the agency, any 
significant interactions, 
questions, emotions, etc. 
Review your journals for 
more detail. Introduce your 
topic for the Special 
Project. 
 
 
·  1-2 pages 
·  Due upon completion of 

15 hours 

As your final reflection, 
examine the agency as a 
whole, what was the 
inclusion process? Consider 
the mission of the program 
compared to the services. 
What did you gain from this 
experience? How did your 
Special project benefit the 
agency and promote 
inclusion? What do your 
journals reflect?  
 
·  3-5 pages 
·  Due upon completion of 

25 hours 
 

 

Special Project 

 Each student will create and implement a special project as a way of giving 

something back to their agency and participants they have been working with.  The 

purpose of this requirement is for students to apply their understanding of inclusion and 

to demonstrate the skills they have developed throughout the experience. The guidelines 

for the special project are that the product must be something the agency can continue to 

utilize. The goal is for students to learn how to develop programs based on the specific 

needs and interests of a population. The role of the faculty advisor is to provide 
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advisement and feedback throughout the development process, and to give approval on 

final project plans.  Please refer to the Fieldwork Requirements section of the student 

portfolio for more information and to review additional forms. 
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INT 4XX/5XX 
Fieldwork Experience in Inclusion 

1 credit, Fall/Spring 
Location 

Dates/Time 
 

 
INSTITUTE FOR DISABILITY STUDIES MISSION STATEMENT 
To coordinate and initiate scholarship and research in the field of disability studies, and 
to promote awareness and understanding of disability issues through the curriculum, 
service, teaching, and advocacy.  The Institute for Disability Studies seeks to provide an 
atmosphere for the discussion of issues related to disability, and to consider and develop 
models of study, learning, and inquiry. 
 
INCLUSION CERTIFICATE PROGRAM VISION 
We will have an enlightened society that knows how to include all people, regardless of 
ability level, in its communities.  We will build on the strengths of each and every 
community member, not focus on their “problems.”  We will know how to communicate 
with respect with and about our fellow human beings whether they have a disability or 
not, and whether that disability is significant or not. We will use “special” programs only 
as needed and only in areas where benefit has been documented. 
 
COURSE DESCRIPTION 
A 25-hour fieldwork experience working with community agencies providing inclusive 
services for people with disabilities.  Focus on gaining experience interacting with people 
with disabilities, while developing personal skills that promote inclusion. 
 
COURSE GOALS 
1. To interact with people with disabilities in natural environments. 
2. To develop an understanding of services provided for and received by people with 

disabilities. 
3. To gain experience facilitating inclusion. 
4. To enhance understanding of barriers to inclusion. 
5. To develop personal skills and knowledge of promoting inclusion. 
 
PRE-REQUISITS 
Students must have completed the core course, “Inclusion across the lives of people with 
disabilities”, and must be currently enrolled in the Inclusion Certificate Program. 
 
EVALUATION 
Reflection Paper #1   5% 
Reflection Paper #2   5% 
Reflection Paper #3   10% 
Special Project   25% 
Documentation   5% 
25 hours    50% 
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Reflection #1 Reflection #2 Reflection #3 

As your initial reflection, 
you will report a general 
description of the agency 
and your experiences thus 
far. Use your journal entries 
to recall specific emotions, 
questions, and interactions. 
Include in your reflection 
your perception of the 
inclusion process at this 
particular agency. Describe 
the typical services and 
people being served. 
·  1-2 pages 
·  Due upon completion of 

5 hours 

Now that you have spent 
more time with the agency, 
reflect again on the 
inclusion process. Describe 
your role at the agency, any 
significant interactions, 
questions, emotions, etc. 
Review your journals for 
more detail. Introduce your 
topic for the Special 
Project. 
 
 
·  1-2 pages 
·  Due upon completion of 

15 hours 

As your final reflection, 
examine the agency as a 
whole, what was the 
inclusion process? Consider 
the mission of the program 
compared to the services. 
What did you gain from this 
experience? How did your 
Special project benefit the 
agency and promote 
inclusion? What do your 
journals reflect?  
 
·  3-5 pages 
·  Due upon completion of 

25 hours 
 

Special Project 
The Special Project assignment is a way for you to give something back to the agency 
and participants you have been working with throughout the experience. You may choose 
to develop a specific program, coordinate a special activity for participants, or perhaps 
something more specific and related to inclusion.  Build your special project from the 
needs, characteristics, strengths, and goals of the agency you are working with.  The only 
requirement is that the special project is something the agency can continue to utilize- 
make a lasting impression! You will meet with your faculty advisor to discuss your ideas 
and obtain approval. 
 
Documentation 
There are two components of documentation you are required to complete throughout the 
experience:  
A. Fieldwork Agency 

·  You are required to research and select a local agency to serve as your placement 
site.  All of the necessary forms are included in the Student Portfolio and will be 
reviewed at the beginning of the course. 

 
B. Journal Entries 

·  You are required to complete a journal entry for each of the 25 hours.  The 
journals will assist you with writing the reflection papers, as well as evaluating 
your overall experience. You will collect your journal entries in your portfolio, 
and will meet with your faculty advisor for evaluation. A sample journal entry is 
included in the Student Portfolio.   
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25 Hours 
All students are required to complete a total of 25 hours with a local agency in order to 
receive full credit.  If you are unable to meet this requirement please meet with you’re 
your faculty advisor from the Inclusion Certificate Program immediately.   
 
COURSE CALENDAR 
 

Phase/Task Date Due 
PHASE ONE- Agency Selection 

·  End of Week 1 ·  Review agency criteria  
·  Contact potential agencies & complete Agency 

Questionnaire 
 
·  Obtain faculty approval 
·  Complete Fieldwork Exp. Agreement Form 

Create Fieldwork Experience schedule 

·  End of Week 2 

PHASE TWO- The first 5 hours 
·  Continuous ·  Complete Journal entry for each hour 

 
·  Reflection Paper #1 
·  Meet with faculty advisor for journal review 

·  Completed 5/hrs 

PHASE THREE- Hours 6-15 
·  Continuous ·  Continue journal entries 

 
·  Reflection Paper #2 
·  Special Project topic & meet with faculty 

advisor 
·  Mid-semester evaluation completed by agency 

supervisor 

·  Completed 15/hrs 

PHASE FOUR- Hours 16-25 
·  Continue journal entries ·  Continuous 
·  Complete Special Project ·  Completed 20/hrs 
·  Reflection Paper #3 
·  Final evaluation by agency supervisor 
·  Portfolio review with faculty advisor 

·  Completed 25/hrs 
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INCLUSION CERTIFICATE PROGRAM 

 

Student Portfolio 

 

 The Student Portfolio serves two primary purposes for the Inclusion Certificate 

Program. First and foremost, the portfolio is a comprehensive guide to the program from 

start to finish.  Information pertaining to every aspect of the program is included to assist 

with completion of the program.  The secondary purpose served by the portfolio is for 

evaluation of the program.  The portfolio was designed to demonstrate the learning 

experiences of the individual with an emphasis on the curriculum’s ability to facilitate 

attitudinal change towards people with disabilities. The following is a brief overview of 

the contents of the Student Portfolio.  For additional information regarding specific 

components of the portfolio, please refer to the complete Student Portfolio. 

 

Student Portfolio Structure and Design 

 The portfolio was developed to meet the needs of individuals interested and 

enrolled in the Inclusion Certificate Program.  Therefore, the contents provide a 

comprehensive overview of the curriculum, as well as application information.  Due to 

the nature of the program, the goal was to create a manual that was inviting of all 

interested students and professionals regardless of area of study or profession.   

 As a form of evaluation, the portfolio was designed for use throughout the entire 

program.  Students are required maintain their portfolio to document the learning 

experience.  Upon completion of the program, the portfolio will demonstrate the student’s 
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understanding of inclusion, attitude towards individuals with disabilities, and help to 

determine the overall effectiveness of the program.  Table 4.3 is a complete list of the 

contents of the Student Portfolio. 

Table 4.3: Student Portfolio Table of Contents 
I. Introduction 
II.  Program Information 

·  Program Description 
·  Letter for Prospective Students 
·  Application 

III.  Inclusion Certificate Program Checklist of Requirements 
IV. Supporting Coursework Component 

·  Student’s Guide 
·  List of Support Courses 

V. Fieldwork Component 
·  Student’s Guide 
·  Requirements 
·  At a Glance 
·  Sample Journal Entry 
·  Agency Questionnaire 
·  Fieldwork Agreement Form 
·  Letter for Fieldwork Supervisors 
·  Student Evaluation Form 
·  Agency Supervisor Feedback Form 

VI. Attitude Scale 
·  Pre-test 
·  Post-test 
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@Information LetterA�

                                            
Cortland 

              State University of New York College at Cortland  

BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBB�
Ms. Brenda Bean 
1112 Court Rd 
Cortland, NY  13045 
 
Dear Brenda, 

Thank you for your interest in the Inclusion Certificate Program offered through the 
Institute for Disability Studies at SUNY Cortland.  The Inclusion Certificate Program 
was designed to offer all interested students and professionals exposure to the concept 
and practice of inclusion, with a focus on providing services to people with disabilities in 
naturally occurring programs and settings.   
 
The certificate program offers a comprehensive learning experience by utilizing both the 
university and local community resources.  Learning occurs both in and outside of the 
classroom, providing ample opportunities for hands-on experience.   
 
Admission is open to students currently enrolled at the University.  Individuals from the 
community are welcomed and encouraged to apply. Admission requirements follow the 
SUNY guidelines for certificate programs and may be found in the course catalog. 
 
There are three components of the 10-credit Inclusion Certificate Program.  

 INT 4XX/5XX: 
 “Inclusion across the Lives of People with Disabilities”: 

Historical and critical examination of inclusion and the 
disability experience. Focus on services provided for 
people with disabilities and implications for social change. 

 (Core Course, 3 credits) 

 Supporting Coursework 
Students choose supplemental classes offering focus on 
discrimination, segregation, human services, inclusion, 
social change, and other concepts integrated throughout the 
program.  Available courses are pre-approved and offered 
across the University. 
(6 credits total) 
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INT 4XX/5XX: 
Fieldwork in Community Inclusion 
Students complete 25 hours providing inclusive services for 
people with disabilities.  Students pair up with community 
agencies to gain experiences interacting with people with 
disabilities, while developing personal skills that promotes 
inclusion. 
(Fieldwork Experience, 1 credit) 

 

If you are interested in applying for the Inclusion Certificate Program, please complete 
and return the enclosed application along with a copy of your college transcripts. 
We look forward to hearing from you! If you have any additional questions, please 
contact me at FACULTY@cortland.edu or 123-456-8899. 
 
 
 
 
 
Sincerely, 
 
Joanne Faculty 
Associate Director of the Institute for Disability Studies 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
P.O. Box 2000 Cortland, New York 13045-0900 

Phone: (607) 753-1111 ¨̈¨¨ Fax: (607) 753-2222 
www.cortland.edu/ids 
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INCLUSION CERTIFICATE PROGRAM 

APPLICATION 

DATE________________    SUNY ID#/SSN______________ 

1. Name ______________________________________________________________ 

Last   First   Middle 
 

2. Current Address ______________________________________________________ 

Street 

______________________________________________________ 

City   State   Zip 

3. Home Phone (___)____________________Work (___)_______________ 

4. E-mail address ____________________________________________________ 

5. Are you a New York Resident?    Yes____ No____ 

6. Post-Secondary Education 

Institution   Major   Degree Earned/Date of Graduation 

_________________       _________________    ____________________________ 

_________________ _________________    ____________________________ 

7. Current SUNY Cortland Status: 

Department/Major: ___________________________  # Credits Earned: __________ 

Advisor: ________________________________ 

Anticipated Degree: (MS.Ed/MA/MS/BA/BS/BS.Ed) ___________________ 

Anticipated Graduation Date: _______________________ 

*Please submit copies of your college transcript with your application* 
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Name of Applicant: ___________________ 

 

Supplemental Applicant Questions 

Please write your response in the space provided. If additional room is needed, please 
continue on reverse side. 
 

1. Why are you interested in the Inclusion Certificate Program? 

 

 

 

 

 

2. What is your desired career interest? 

 

 

 

3. Explain your experiences working or interacting with individuals with disabilities. 

 

 

 

 

 

4. Please feel free to share any additional information regarding your acceptance into the 
Inclusion Certificate Program. 
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Cortland 
              State University of New York College at Cortland 
______________________________________________________________________ 
 
[Date] 
 
[Name] 
[Address] 
[Address] 
 
Dear [name]: 
 
Thank you for participation with the Inclusion Certificate Program’s fieldwork 
experience. As an agency supervisor, you are providing [student’s name] a field-based 
learning experience in inclusion. The certificate program, established as a collaborative 
effort between the university and local community, trains and educates professionals on 
the philosophy and process of inclusion. A brief information sheet about the Inclusion 
Certificate Program is enclosed. 
 
The fieldwork experience was designed to allow students to apply the knowledge they 
developed during previous coursework. Your contribution allows students to gain 
experience working and interacting with individuals with disabilities within an inclusive 
environment.   Throughout the experience, [student’s name] will meet regularly with 
his/her faculty advisor for guidance, advisement, and progress evaluation.   
 
Again, we appreciate your participation in the program, and look forward to continued 
collaboration.  If you have any questions, comments, or recommendations, please contact 
me at 123-456-7889 or emailaddress@cortland.edu. 
 
 
Sincerely, 
 
 
 
Name of Faculty Member 
Coordinator, Inclusion Certificate Program 
 
 
�
�
�
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�
INCLUSION CERTIFICATE PROGRAM 

 
FIELDWORK EXPERIENCE 

STUDENT EVALUATION 
 
 

Student Name: ________________________Cortland ID#_________________ 
 
Fieldwork Agency: _______________________________ 
 

 
Part - A (To be completed by student) 
 
1. What do you feel you gained from the fieldwork experience? 
 
 
 
 
 
 
 
 
2. What was challenging about the experience? 
 
 
 
 
 
 
 
 
 
3. Was your agency an appropriate fit for the fieldwork experience? Explain. 
 
 
 
 
 
 
 
 
 
 
 
4.  How would you improve the Fieldwork Experience Component? 

 
 
 
 



 

 

148

 

 
 
5. Would you recommend this agency to another student for fieldwork placement? 
 
 
 
 
 
 
 
 
 
 
6. Please share any additional information or comments you have regarding the  

fieldwork component. 
 
 
 
 
 
 
 
 
 
 
Hours Verification  
Please submit a copy of your time-log with your completed evaluation. Please be sure to have 
your supervisor’s signature! 
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Part B (To be completed by agency supervisor) 
 
1. What are the student’s greatest professional strengths? 
 
 
 
 
 
 
 
 
 
2. In what areas could the student benefit from improvement? 
 
 
 
 
 
 
 
 
3. What impact did the student have on the agency/participants? 
 
 
 
 
 
 
 
Please feel free to share any additional comments regarding the fieldwork experience.  Thank you 
for your participation. 
 
Hours Verification  
Student must submit a signed copy of their time-log with the completed evaluation. Supervisor 
must verify completion of 25 hours. 
 
 
 
____________________________________  ________________ 
 Agency Supervisor   Date 
 
_____________________________________  ________________ 
 Student     Date 
 
_____________________________________  ________________�
� Faculty Advisor    Date 
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Fieldwork Experience in Community Inclusion 

 
Time-log 

 
Date/Time Hours Completed Total Hours Completed 

   
   
   
   
   
   
   
   
   
   
   
   
   
   
   
   
   
   
   
   
   
   
   
   
 
       Total Hours Completed: ________ 
Final Verification of Hours 
 
 
_____________________________  ______________ 
 Supervisor     Date 
 
_____________________________  ______________ 
 Student     Date 
 
 
�
�
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INCLUSION CERTIFICATE PROGRAM 

 
FIELDWORK EXPERENCE SUPERVISOR FEEDBACK SURVEY 

 
 

Thank you for your involvement with the Fieldwork Experience of the Inclusion 
Certificate Program.  We value your feedback as an agency supervisor, and hope to 
continue working with you and your agency.  Your feedback will be used to improve this 
component of the course.  Thank you again for your participation. 
 

 
Name ________________________________ Date___________________ 

 
Agency Name/Address _________________________________ 
      
      ________________________________ 
 
1. Was serving as a fieldwork experience supervisor for a student in the Inclusion  

Certificate Program a valuable experience for you and your agency? (circle one) 
  

5  4  3  2  1 
Highly          Very       Not Very             Not             Not at all 
Valuable           Valuable          Valuable         Valuable        Valuable 

 
Please explain: 

 
 
 
 
 
 
 
2. What recommendations do you have for improving the fieldwork experience for  

participating agencies? 
 
 
 
 
 
 
3. Would you be interested in participating as a fieldwork experience supervisor in the 

future?     
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INCLUSION CERTIFICATE PROGRAM 

 
Evaluation Plan 

 
 

 The purpose of the evaluation plan is to measure the operations and outcomes of 

the Inclusion Certificate Program to determine overall effectiveness. The evaluation plan 

was developed as a process for which specific objectives and methods were identified. 

The objectives of the evaluation plan are: 

·  To determine program effectiveness 
·  To identify areas and strategies for program improvement 
·  To document achievement of objectives and outcomes 
·  To establish program accountability 
·  To establish best practices for Inclusion Certificate Programs 

 

There are three primary sources for program evaluation: 

·  Student Portfolio 
·  Attitude Assessment (pre- and post-) 
·  Review by Inclusion Certificate Program Advisory Committee 

 

Each component is presented separately in the remaining sections of the Program Plan.  

Table 4.4 provides an overview of the components of the evaluation plan.  Development 

of the evaluation plan was based upon the measurement of the six main objectives of the 

Inclusion Certificate Program. Specific aspects of the curriculum were identified to 

measure each program objective.   
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Evaluation of Program Objectives  

 
 Effectiveness of the Inclusion Certificate Program refers to the achievement of the 

program objectives.  The six program objectives indicate what is expected of students 

upon completion of the program.  To assist in the evaluation process, the specific 

activities for achieving each objective are presented.  For each activity, a student must 

achieve a letter grade of ‘C’ or better to show that the objective has been met. 

�  Objective 1:  To understand disabilities in the context of inclusive services 

·  Core course examinations and quizzes 

·  Inclusion Across the Lifespan project & presentation 

·  Community agency visits & reflections 

·  Fieldwork in Community Inclusion reflections 

�  Objective 2: To demonstrate enhanced skills in inclusive service provision and 

collaboration for individuals with disabilities. 

·  Fieldwork in Community Inclusion evaluation 

·  Fieldwork special project 

·  Fieldwork journals 

·  Fieldwork reflections 

�  Objective 3: To understand personal perception and attitude towards individuals with 

disabilities. 

·  Attitude assessment pre-test 

·  Attitude assessment post-test 

·  Core course Inclusion project and presentation 
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�  Objective 4: To understand philosophy, need, and practice of inclusion. 

·  Core course examinations and quizzes 

·  Core course Inclusion project and presentation 

·  Fieldwork reflection papers (3) 

�  Objective 5: To gain awareness of interacting with individuals through actual 

experience.  

·  Fieldwork in Community Inclusion reflection papers (3) 

·  Fieldwork journals 

�  Objective 6: To identify societal barriers to inclusion and how to effectively address 

them. 

·  Core Course readings and discussions 

·  Core Course scenarios 

·  Core Course: The Inclusion Process 
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Table 4.4: Inclusion Certificate Program Evaluation Plan 

Internal Indicators External Indicators 

Student Level 
 
·  Student Performance Outcomes 

·  Reviewed annually by faculty 
and advisory committee  

·  Exams, projects, etc. 
·  Student Portfolio 

·  Refer to Table 4.5 
·  Enrollment/Graduation Rate 
·  Attitude Assessment 

·  Results compared of pre- and 
post- test by faculty and 
advisory committee on annual 
basis 

 

Student Level 
 
·  Fieldwork Evaluation 

·  Review of agency supervisor 
comments and feedback regarding 
role and impact of student 
performance 

·  Reviewed by advisory committee 
in conjunction with objectives of 
Fieldwork Experience 

·  Alumni Survey 
·  Administered to graduates of 

program two years after 
completion 

·  Reviewed by advisory commitee 
Program Level 

 
·  Progress Evaluation/ Program 

Goals and Objectives 
·  Outcomes for each component 

determined and reviewed 
separately by advisory 
committee annualy 

·  Curriculum Evaluation/Goal 
Achievement 
·  Long-term evaluation utilizing 

impact on community, 
enrollment growth, diversity 
amongst students… 

Program Level 
 
·  Alumni Survey 

·  Review feedback related to 
program improvements, strengths 
and limitations 

·  Advisory Committee Feedback and 
Review 
·  Annual review results examined 

and discussed with program faculty 
and staff 

·  Set future goals and attainment 
plan 
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Student Portfolio 

  

 The student portfolio was developed specifically for evaluation purposes. The 

content of the portfolio, which provides direct insight into all aspects of the program, will 

be used to measure the overall effectiveness of the curriculum. Table 4.5 demonstrates 

how the student portfolio will be used for program evaluation.   

 The student portfolio evaluation plan provides an overview of the data collection 

and review process. Students are required to submit the portfolio at the end of each 

component. Please note that not every item in the student portfolio will be used for 

program evaluation.  A completed portfolio serves as a comprehensive inclusion resource 

for students. Copies of selected data will be made for departmental review to maintain the 

value of the portfolio.  In addition to the initial review by faculty, selected data will be 

compiled for review from the advisory committee.    
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Table 4.5: Student Portfolio Evaluation Plan 

“Inclusion Across the Lives of 
People with Disabilities” 

Supporting Coursework Fieldwork in Community 
Inclusion 

Examinations (2) 
·  Primarily to measure 

understanding of major 
inclusion concepts and related 
material 

·  Exam content reviewed by 
advisory committee for 
relavance 

Support Courses (2) 
·  Data collected by faculty 

advisors continuously 
·  Compile program list of 

courses selected and 
completed 

·  Obtain copy of course 
syllabus 

Journals (25) & Reflections (3) 
·  Reviewed 3x by faculty 

advisor during experience 
·  Content analysis: critical 

thinking, understanding of 
inclusion, identification of 
issues, concerns, solutions, 
application of knowledge 

·  Samples obtained for 
Advisory Committee review 
 

Community Visits (3) 
·  Initial review by faculty 
·  Agency information compiled 

to develop Community 
Inclusion Database 

Making the Connection (2) 
·  Faculty obtain 

samples/copies during 
portfolio review  

·  Students perspective, 
reflections, and feedback 
reviewed by faculty in 
conjunction with program 
objectives 

Fieldwork Questionnaire 
·  Reviewed/approved by 

faculty prior to placement 
·  Create agency file; copy for 

database 
 

Inclusion Project & Presentation 
·  Reviewed by faculty for 

student performance 
·  Advisory Committee review 

assignment and outcomes as 
identified by faculty 

Portfolio Review #2 
·  Complete review by 

faculty advisor upon 
completion of (2) support 
courses 

Evaluations: Student/Agency 
·  Collected during final 

portfolio review by faculty 
·  Student evaluations compiled 

for full review 
·  Agency evaluations used for 

final grading 
  

Attitude Assessment 
·  Pre-test results compiled by 

faculty  
·  Results measured to identify 

average attitudes 

 Attitude Assessment 
·  Post-test results compiled 
·  Comparison by faculty 
·  Results measured to 

determine attitude change 
Portfolio Review #1 
·  Complete review by faculty 

upon completion of course 
·  Content check 

 Portfolio Review #3 
·  Collected and reviewed upon 

completion of final 
component 

·  Content Check 
 

 



 

 

158

 

 

Attitude Assessment 

 

The purpose of the attitude assessment is to determine the influence the 

curriculum has on the development of positive attitudes towards people with disabilities 

and inclusion. The goal is to measure attitudinal change upon enrollment and completion 

of the program.  Due to the general lack of scales specifically measuring attitudes 

towards inclusion, a list of criteria for instrument selection was gleaned from existing 

scales. Two scales measuring attitudes towards individuals with mental retardation were 

selected to demonstrate appropriate instrumentation structure and design.  Please refer to 

Appendix B to review scale content. 

 

Criteria for Instrumentation Selection 

 

The following criteria identify guidelines to assist in selection of an attitudinal 

scale.  For additional information, please refer to Appendix B.  

�  Scale structure and design: To measure attitudinal change the instrument must 

be appropriate for pre- and post- test administration.  To reflect positive or 

negative attitudes the scale must require participants to rate their level of 

agreement with each statement. To ensure reliability and validity the history 

of each scale should be reviewed prior to selection. 

�  Focus on Inclusion: The focus of the instrument must share the focus of the 

program. Try to avoid using instruments that target any specific disability.  If 
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time and resources are available, any instrument may be revised to fit the need 

of the program.   
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INCLUSION CERTIFICATE PROGRAM 

 

Advisory Committee 

  

 The purpose of the Inclusion Certificate Program Advisory Committee is to 

ensure that the actions of the program represent the inclusion of individuals with 

disabilities, by providing perspectives from important representative groups. The 

advisory committee is responsible for providing advice and feedback to the program. The 

following guidelines have been developed to assist in designing the structure and role of 

the advisor committee. 

 
Development of the Advisory Committee 

 
The goal is to develop an advisory committee whose membership represents 

personal or professional commitment to the rights and experiences of people with 

disabilities.  To assist in the development of the advisory committee, criteria for 

membership selection are presented.   

 
Criteria for Membership Selection 

1. Disability Perspective 

The significance of the disability perspective is that it gives direct insight into the 

population being served by the certificate program.  The disability perspective is 

characterized by: 

�  A personal understanding of what it is like to live with a disability 

�  Includes individuals with disabilities, or family members of individuals with 

disabilities 
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�  Personal insight into experiences of discrimination, exclusion, inclusion, 

advocacy 

2. Individual commitment to the inclusion of individuals with disabilities. 

Members of the advisory committee must demonstrate a personal and/or professional 

commitment to the rights of individuals with disabilities (Schleien, Ray, & Green, 

1997).  Individual commitment ensures collaboration of a variety of professional and 

personal experiences, enhancing the overall perspective of the advisory committee. 

The following criteria determine individual commitment: 

�  Educators in related fields: Disability Studies/Research, Education, Special 

Education, Therapeutic Recreation 

�  Professional experience in related services: Community Inclusion, working with 

individuals with disabilities, inclusion educator/training, Therapeutic Recreation 

�  Advocacy: Working for the rights of individuals with disabilities within all 

aspects of society (family members, individuals with disabilities, professionals) 

3. Diversity among committee members 

In addition to selecting members that encompass the disability perspective and 

commitment to inclusion, it is equally important that there is diversity amongst the 

committee members.  Group diversity ensures: 

�  Actions of the committee are influenced by a variety of experiences 

�  Balance of perspectives among group members 

�  All individuals being served by the certificate program are represented 
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The most efficient way to create and maintain group diversity is to comprise membership 

from the following areas: 

�  Advocates  

�  Family members 

�  Individuals with disabilities 

�  Students 

�  Professionals 

�  Educators 

 

Roles and Responsibilities of the Advisory Committee 

 
The primary role of the advisory committee is to provide feedback o the certificate 

program.  It is recommended that committee members do not participate in facilitation of 

the program.  Members of the advisory committee offer a valuable perspective, essential 

for evaluation of the program. Table 4.6 identifies the five primary functions of the 

committee. 

Table 4.6: Primary Functions of the Advisory Committee 
Primary Functions of the Advisory Committee 

1. Represent and advocate for the needs and rights of people with disabilities 
2. Monitor and evaluate all aspects of the Inclusion Certificate Program 
3. Provide feedback and guidance for program improvements 
4. Contribute personal experiences and perspectives of inclusion 
5. Serve as a bridge between the Certificate Program and community 
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Inclusion Certificate Program Advisory Committee 

Working Procedures 

 
 

General Purpose 
Provide feedback regarding the certificate program to ensure all actions represent the 
philosophy of inclusion and individuals with disabilities. 
 
Membership 
The committee is composed of five (5) regular members, serving two-year terms.  
Committee membership is not open to faculty or staff involved with the operation of the 
Inclusion Certificate Program. 
 
Membership on the committee should reflect a diversity of professional and personal 
experiences related to disability issues and inclusion.  Committee membership should 
represent the human rights of individuals with disabilities and the disability experience. 
 
Nominations 
The faculty should develop a pool of potential candidates for membership based on the 
identified criteria suggested above. 
 
Membership selection should be a collective process with the coordinators and faculty of 
the program. 
 
Leadership 
The committee will be chaired by one of its members, elected by the committee for the 
duration of the two-year commitment.   
 
Meetings 
The committee will meet at least once a year.  The committee chair may call additional 
meetings as needed. 
 
Role of the Committee 
The primary role of the Advisory Committee is to provide feedback regarding the 
curriculum and overall actions of the certificate program.  The Advisory Committee has 
no role in policy-making.  Faculty should consult with the committee for feedback as 
needed to make program improvements. 
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Chapter 5 
 

DISCUSSION AND CONCLUSIONS 

 

 The purpose of this project was to develop the Inclusion Certificate Program to be 

implemented at the State University of New York at Cortland.  The focus was to develop 

a comprehensive curriculum that would foster an enlightened understanding of inclusion 

and the development the skills and knowledge to promote the full inclusion of individuals 

with disabilities.  This chapter offers insight into each stage of project completion with 

final conclusions and implications for project implementation. 

 

Summary of Procedures 

 

 The foundation of the project itself was the review of related literature, a process 

requiring the gleaning of material in support of the philosophy of inclusion.  The main 

topics that emerged included the history of disability, inclusion, barriers to inclusion, and 

best practices in facilitating inclusion.  The review of literature also played an integral 

role in the development of specific goals and objectives for the project and the certificate 

program. 

 The Inclusion Certificate Program is a collaborative effort between the SUNY 

Cortland Institute for Disability Studies and the local community. The fieldwork 

component of the program utilizes local communities serving individuals with disabilities 
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as placement sites for students. The certificate program was developed to serve students 

regardless of field of academic study, as well as professionals. The underlying vision is to 

train and educate students and professionals on how to incorporate inclusion into their 

professions.   

 The process of project completion occurred in three phases.  Phase One consisted 

of the development of an Inclusion Certificate Program Advisory Board, the fieldwork 

component, and the supporting coursework component of the program.  The second 

phase involved curriculum development for the certificate program.  This portion of the 

project included development of the syllabus and lesson plans for the core course.  The 

third phase of project completion was the creation of the student portfolio.  The student 

portfolio serves as a guide to the certificate program, in addition to evaluation of student 

progress. 

 An evaluation plan was developed to ensure the program facilitates positive 

attitudes towards people with disabilities, in addition to developing skills promoting the 

philosophy of inclusion.  Scales purporting to measure attitudinal change were identified 

for administration upon enrollment and completion of the program.  Part of the 

curriculum development focused on specific assignments to evaluate knowledge of 

inclusion throughout each component of the program. 

 In addition to development of the curriculum and evaluation plan, possible 

funding sources were identified.  Federal and private resources providing grant 

opportunities for disability and inclusion related projects were among those researched.  

This process also utilized existing programs as references for funding resources. 
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Project Outcome 

 

 The first component of the Inclusion Certificate Program is the Program Plan.  

The program plan was created as a guide to instruction and implementation of the 

certificate program.  Each component of the program is described in detail including 

specific goals and objectives, methods of facilitation, requirements, and sample lesson 

plans.  The program plan also includes specific guidelines for development of the 

advisory committee and detailed description of the groups’ function.  The end result is a 

comprehensive program plan that can be used for the official proposal, and for 

implementation of the Inclusion Certificate Program. 

 The second component of the Inclusion Certificate Program is the Student 

Portfolio.  What initially began as a form of evaluation developed into a complete guide 

to completion of the program.  One section of the portfolio includes general literature of 

the program including sample letters of interest, program overview, and application.  The 

second portion of the portfolio contains sample forms for the student to track his/her 

progress throughout the program.  This section includes a requirement checklist for the 

three components of the course.  The remainder of the portfolio is divided between the 

three components.   
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Conclusions 

 

 Based upon the outcomes and within the limitations of the project, the 

development of the Inclusion Certificate Program was the logical next step towards an 

inclusive society.  The two major limitations of the project, lack of identified best 

practices, and funding issues, have proven to serve more as motivation than hindrances to 

the project development.  The developed program will inherently increase the body of 

knowledge concerning inclusion education programs.  While obtaining financial support 

of the program may require outside resources, there are several established funding 

sources specifically for inclusion and disability issues.  

 The Inclusion Certificate Program was developed to meet the societal need for 

inclusion.  This project represents the current trend in the transition toward inclusion, and 

is supported by a history of positive change for the human rights of people with 

disabilities.  The certificate program encompasses what a body of research reports, 

interaction with people with disabilities and an increased understanding of inclusion can 

influence the development of positive attitudes towards the inclusion of people with 

disabilities.   

 

Discussion and Implications 

 

 For most individuals with disabilities, advocates for the human rights of people 

with disabilities, and those individuals with a personal or professional dedication to 

inclusion, the development of the Inclusion Certificate Program is of great significance.  
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Generally speaking however, the majority of mainstream society does not see the 

relevance of such a program.  It is that population of individuals with limited 

understanding of inclusion and experience interacting with people with disabilities, that 

this project was developed for.  The reality is that there will be a need for inclusion 

education and training programs until we live in a truly inclusive society.   

 The Inclusion Certificate Program is designed to benefit society as a whole.  

Students in the program will gain a comprehensive learning experience both in and 

outside of the classroom.  The field-based learning component provides the opportunity 

for students to gain experience interacting with people with disabilities.  Students 

understanding of the fundamental principle of inclusion and related concepts are 

ultimately enhanced through a multi-disciplinary approach.  The vision is that students 

will leave the program with the knowledge and skills necessary to promote inclusion 

within their profession.   

 While existing programs served as models for the development of the Inclusion 

Certificate Program, several aspects of this project are unique to the Cortland community.  

This project is dependent on the local community to serve as the extended classroom. 

Advocates, professionals, and members of the community with disabilities are the true 

teachers of the program.  The incorporation of the disability experience is what fosters a 

sense of responsibility and reality for students.   

 The collaboration with the local community enhances the overall impact of the 

Inclusion Certificate Program.  Ultimately, the program will jump-start the inclusion 

process within the Cortland Community.  Those agencies participating in the fieldwork 

component will inherently be key players in community inclusion.   
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Recommendations 

 

 Successful implementation of the Inclusion Certificate Program requires the 

following considerations.  Due to the significance of the project, it is recommended that a 

permanent office or department be established from which the program will be 

maintained.  A significant area of need exists in terms of budget and funding for the 

Inclusion Certificate Program.  A budget reflecting projected cost of the program is 

necessary to receive funding.  Funding sources need to be researched further and pursued 

to finance the program. The list of funding resources provided in this project identifies 

several grant opportunities on both national and federal levels.  

 It is also recommended that the Institute for Disability Studies provide an 

informational seminar for the SUNY Cortland community to raise awareness of the 

program and the role of all areas of academic study.   

 In order for the Inclusion Certificate Program to reach the stated goals and 

promote full inclusion, there must be interest among students and professionals to enroll 

in the program.  This is where building the awareness of the entire campus community is 

integral.  Many people will ask why they should enroll in the program, therefore it would 

be beneficial to advertise and promote the program in a variety of ways that ensures a 

large audience will learn of the program.  While support of the program is currently 

centralized to a few departments, the program relates to areas of study across the 

University.  One recommendation is to create a permanent position in which the primary 

responsibilities are to oversee the overall instruction, implementation, and coordination of 
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the program.  A program coordinator would have a positive influence on establishing the 

collaboration between campus departments and the Cortland community. 

 The core course covers a wide variety of key topics and principles fundamental to 

inclusion education.  It is recommended that a learning library be established to house all 

of the literature and additional resources utilized throughout the program.  A separate 

special project could focus on developing packets of recommended readings, as they 

appear to come from a variety of textbooks, professional journals, and research studies.  

 In order to determine the effectiveness of the Inclusion Certificate Program, an 

evaluation plan must be developed and implemented on an annual basis. The attitude 

assessments, administered at the beginning of the program, and again upon completion, 

give insight into the curriculum’s effectiveness in facilitating positive attitudes towards 

people with disabilities.  To determine the long-term effect of the program, faculty could 

create a follow-up survey to be administered two years after completion of the program.  

The survey should focus on the individual’s reflection, current practices that promote 

inclusion, and a supplemental attitude assessment.   

As a second area of interest, the community agencies participating in the 

fieldwork placement could provide beneficial feedback regarding the impact of the 

program on the agencies and participants. More specifically, it is important to determine 

the influence of the program on promoting inclusion within our own community. The 

information gleaned from both forms of evaluation would assist in identifying overall 

best practices, and outline any modifications necessary to improve the program. 

 The Inclusion Certificate Program has the ability to continue the transition 

towards an inclusive society, while establishing a set of best practices from which 
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additional programs will be developed.  If the program is established within the 

university, and awarded necessary funding, it’s presence will undoubtedly be an asset to 

the Cortland community as well as society as a whole.     
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Community Living Attitudes Scale, Mental Retardation Form 
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Community Living Attitudes Scale, Mental Retardation Form 

(CLAS-MR) 

 

1. People with mental retardation are happier when they live and work with others like 
them. 

2. People with mental retardation trying to help each other is like “the blind leading the 
blind.” 

3. People with mental retardation should not be allowed to marry and have children. 
4. A person would be foolish to marry a person with mental retardation. 
5. People with mental retardation should be guaranteed the same rights in society as 

other persons. 
6. People with mental retardation do not want to work. 
7. People with mental retardation need someone to plan their activities for them. 
8. People with mental retardation should not hold public office. 
9. People with mental retardation should not be given any responsibility. 
10. People with mental retardation can organize and speak for themselves. 
11. People with mental retardation do not care about advancement in their jobs. 
12. People with mental retardation do not need to make choices about the things they will 

do each day. 
13. People with mental retardation should not be allowed to drive. 
14. People with mental retardation can be productive members of society. 
15. People with mental retardation have goals for their lives like other people. 
16. I would trust a person with mental retardation to be a baby sitter for one of my 

children. 
17. People with mental retardation cannot exercise control over their lives like other 

people. 
18. People with mental retardation can have close personal relationships just like 

everyone else. 
19. I would not want to live next door to people with mental retardation. 
20. People with mental retardation are usually too limited to be sensitive to the needs and 

feelings of others. 
21. People with mental retardation should be encouraged to lobby legislators on their 

own. 
22. People with mental retardation are the best people to give advice and counsel to 

others who wish to move into community living. 
23. The opinion of a person with metal retardation should carry more weight than those 

of family members and professionals in decisions affecting that person. 
24. People with mental retardation can plan meetings and conferences without assistance 

from others. 
25. People with mental retardation can be trusted to handle money responsibly. 
26. Residents have nothing to fear from people with mental retardation living and 

working their neighborhoods. 
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27. People with mental retardation usually should be in group homes or other facilities 
where they can have the help and support of staff. 

28. Sheltered workshops for people with mental retardation are essential. 
29. People with mental retardation should liven in sheltered facilities because of the 

dangers of life in the community. 
30. The best care for people with mental retardation is to be part of normal life in the 

community. 
31. Most people with mental retardation prefer to work in a sheltered setting that is more 

sensitive to their needs. 
32. Without some control and supervision, people with mental retardation could get in 

real trouble out in the community. 
33. The rights of people with mental retardation are more important than professional 

concerns about their problems. 
34. Agencies that serve people with mental retardation should have them on their boards. 
35. The best way to handle people with mental retardation is to keep them in institutions. 
36. Homes and services for people with mental retardation should be kept out of 

residential neighborhoods. 
37. Increased spending on programs for people with mental retardation is a waste of tax 

dollars. 
38. Homes and services for people with mental retardation downgrade the neighborhoods 

they are in. 
39. Professional should not make decisions for people with mental retardation unless 

absolutely necessary. 
40. People with mental retardation are a burden on society.
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Appendix B 
 

Mental Retardation Attitude Inventory-Revised 
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Mental Retardation Attitude Inventory- Revised 
 

 
1. School officials should not place children who are mentally retarded and who are not 

mental retarded in the same classes. 
2. We should integrate people who are mentally retarded and who are not mentally 

retarded into the same neighborhoods. 
3. I would allow my child to accept an invitation to a birthday party given for a child 

with mental retardation. 
4. People who are mentally retarded are not yet ready to practice the self-control that 

goes with social equality with people who are not mentally retarded. 
5. I am willing for my child to have children who are mentally retarded as close 

personal friends. 
6. If I were a landlord, I would want to pick my tenants even if this meant only renting 

to people who are not mentally retarded. 
7. It is a good idea to have separate after-school programs for children who are mentally 

retarded and children who are not mentally retarded. 
8. Regardless of his or her own views, a private nursery school director should be 

required to admit children with mental retardation. 
9. Even though children with mental retardation are in public school, it is doubtful 

whether they will gain much from it. 
10. Although social mixing of people who are mentally retarded and not mentally 

retarded may be right, it is impractical until people with mental retardation learn to 
accept limits in their relations with the opposite sex. 

11. I have no objection to attending the movies or a play in the company of people who 
are mentally retarded. 

12. Laws requiring employers not to discriminate against people with mental retardation 
violate the rights of the individual who does not want to associate with people who 
are mentally retarded. 

13. Integrating children who are mentally and who are not into the same preschool 
classes should not be attempted because of the turmoil it would cause. 

14. Real estate agents should be required to show homes to families with children who 
are mentally retarded regardless of the desires of the homeowners. 

15. I would rather not have people with mental retardation as dinner guests with my 
friends who are not mentally retarded. 

16. Children who are mentally retarded waste time playing in class instead of trying to do 
better. 

17. Having people who are mentally retarded and not mentally retarded work at the same 
job sites will be beneficial to both. 

18. I would rather not have a person who is mentally retarded swim in the same pool that 
I swim in. 

19. I would be willing to introduce a person with mental retardation to friends and 
neighbors in my hometown. 

20. Campground and amusement park owners have the right to refuse to serve anyone 
they please, even if it means refusing people with mental retardation. 
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21. The problem of prejudice toward people with mental retardation has been 
exaggerated. 

22. If I were a barber or beauty shop owner I would not resent it if I were told that I had 
to serve people with mental retardation. 

23. Assigning high school students who are mentally retarded and who are not mentally 
retarded to the same classes is more trouble than it is worth. 

24. I would be willing to go to a competent barber or hairdresser who is mentally 
retarded. 

25. Even with equality of social opportunity, people who are mentally retarded could not 
show themselves equal in social situations to people who are not mentally retarded. 

26. Even though people with mental retardation have some cause for complaint they 
would get what they want if they were more patient. 

27. I would rather not have people who are mentally retarded live in the same building I 
live in. 

28. A person should not be permitted to run a day care center if he or she will not serve 
children who are mentally retarded. 

29. The child who is mentally retarded should be integrated into regular classes in school.
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Appendix C 
 

Funding Resources 
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·  APA Scientific Awards and Funding Programs 
www.apa.org/science/awd.html 

 
·  Disability Statistics Center 

dsc.ucsf.edu/UCSF 
 
·  ETA disAbility Online 

www.doleta.gov/wdsc_redirect.cfm 
 
·  Federal Register Online 

www.access.gpo.gov/su_docs/aces/aces140.html 
 
·  The Foundation Center 

fdncenter.org 
 
·  National Institutes of Health (NIH) 

grants1.nih.gov/grants 
 
·  Office of Special Education Programs (OSEP) 

www.ed.gov/fund/grant/apply/osep/funding.html 
 
·  US Department of Education Funding Opportunities 

www.ed.gov 
 
 
 
 
 
 
 

Funding sources provided by Institute on Community Integration 
University of Minnesota 

http://ici.umn.edu/relatedresources/fundingsources.html 
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